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the Nigerian community in providing higher education to those who had 

hitherto been unable to benefit from it. 

 Distance Learning requires an environment in which learners 

themselves actively participate in constructing their own knowledge. They 

need to be able to access and interpret existing knowledge and in the 

process, become autonomous learners. 

 Consequently, our major goal is to provide full multi media mode of 

teaching/learning in which you will use not only print but also video, 

audio and electronic learning materials. 

 To this end, we have run two intensive workshops to produce a fresh 

batch of course materials in order to increase substantially the number of 

texts available to you. The authors made great efforts to include the latest 

information, knowledge and skills in the different disciplines and ensure 

that the materials are user-friendly. It is our hope that you will put them to 

the best use. 
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Foreword 

 

The University of Ibadan Distance Learning Programme has a vision of 

providing lifelong education for Nigerian citizens who for a variety of reasons 

have opted for the Distance Learning mode.  In this way, it aims at 
democratizing education by ensuring access and equity.   

 The U.I. experience in Distance Learning dates back to 1988 when the 

Centre for External Studies was established to cater mainly for upgrading the 

knowledge and skills of NCE teachers to a Bachelors degree in Education.  

Since then, it has gathered considerable experience in preparing and 

producing course materials for its programmes.  The recent expansion of the 

programme to cover Agriculture and the need to review the existing materials 

have necessitated an accelerated process of course materials production. To 

this end, one major workshop was held in December 2006 which have 

resulted in a substantial increase in the number of course materials. The 

writing of the courses by a team of experts and rigorous peer review have 

ensured the maintenance of the University’s high standards.  The approach is 

not only to emphasize cognitive knowledge but also skills and humane values 

which are at the core of education, even in an ICT age. 

 The materials have had the input of experienced editors and illustrators 

who have ensured that they are accurate, current and learner friendly. They 

are specially written with distance learners in mind, since such people can 

often feel isolated from the community of learners. Adequate supplementary 

reading materials as well as other information sources are suggested in the 

course materials. 

 The Distance Learning Centre also envisages that regular students of 

tertiary institutions in Nigeria who are faced with a dearth of high quality 

textbooks will find these books very useful. We are therefore delighted to 

present these new titles to both our Distance Learning students and the 

University’s regular students.  We are confident that the books will be an 

invaluable resource to them. 

 We would like to thank all our authors, reviewers and production staff 

for the high quality of work. 
 

Best wishes. 

 

 

Professor Francis O. Egbokhare 

Director 



 

 

viii 

Course Objectives 
 

1. To give students a thorough theoretical outline on the needs and role of 

listening in a Language Arts Programme and its utility in our everyday 

life. 

2. To give students practice in assessing and selecting important informa-

tion from both formal and informal communication situation. . 

 

Materials students taking this course must possess:  

i. A transistor radio 

ii. A radio/cassette recorder 

iii. Empty cassettes 
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LECTURE ONE  

 

 

 

Listening: Definition, Purpose and Values 
 

 

 

 

Statement of Objectives  

Lecture One is designed-to: 

i. give a detailed; comprehensive definition of listening as a language skill.  

ii. discuss the main purpose for listening to communicative activities 

iii. guide students to recognise the values of listening in their day to day endeavours. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. discuss what the art of listening is;  

2. distinguish listening from hearing; and 

3. discover the major purposes for and benefits of listening to oral discourse.  

 

Pre-Test 

Indicate which of the following statements are True and which ones are False.  

1. Listening is the art of hearing sounds T/F 

2. We do not lose anything for being unable 'to listen actively T/F 

3. Speaking is more important than listening T/F. 

4. Listening is a passive communicative activity T/F 

5. The speaker is entirely responsible for the success of a speech act T/F.  

6. We cannot know or determine where prices of goods are cheapest through our listening behaviour T/F 

7. People hardly gain vocabulary by listening to oral communication events T/F 

8. Our listening ability can still be regarded effective even if we do not understand the speaker's purpose T/F 

9. Attention is as important as hearing in1he listening process. T/F  

10. Remembering or recall is not an integral part of active, listening T/F 

 

CONTENT 

Communication and Listening Comprehension 

Have you ever given a thought to the complexity of listening in your life? Imagine yourself in one of the consulting rooms 

of a teaching hospital say the UCH or LUTH for a yet-to-be-identified disease. As you are being examined and 

interviewed, some soft music, from your favorite artist is coming from a small transistor radio in the physician's room. You 

cannot resist the music and you at the same time are responding well to the consultant's questions. Then the telephone rings. 
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The doctor’s attendant picks the receiver and enters into a conversation with the caller who is enquiring about your 

whereabouts. You hear your name being repeated and you unconsciously cut in and plead with the attendant to ask the 

caller to wait for you somewhere outside the doctor's room. In spite of your anxiety over your state of health, you are still 

able to participate actively as a listener in a series of communicative activities. You must have listened to the physician, the 

music, the telephone conversation and probably other forms of meaningful and meaningless noises in and around the room 

in which you are. You accomplish this entire task at the same time with little or no difficulty. You have, no doubt, 

performed remarkable feats of listening. What then, is this listening? 

 Simply put, listening is a communicative activity in which a person pays attention, receives oral stimuli, understands 

and interprets the message and then responds to the message. In other words, listening involves 'attention, hearing, 

comprehension and remembering. 

 Let us now consider what definitions experts give to listening. Although there are  many definitions as are language 

artists and psychologists, we will concern ourselves with just three. 

 Barker (1971) defines listening as the selective process of attending to" hearing, understanding and remembering aural 

symbols. For Jones (1956), listening of a selective process by which sounds communicate by some source are received, 

critically interpreted, and acted upon by a purposeful listener. 

 Listening, according to Hampleman (1958) is the act of giving attention to the spoken word, not only in hearing 

symbols, but in' the reacting with understanding. 

 A thorough examination of all the definitions above and even many others reveals that listening is a very active 

activity whereby a listener must attend to; hear understand and remember, No effective communication can take place on 

the listener's part if any of these four important processes is absent. 

 

Listening and Hearing 

One crucial thing about listening is that it is not the same thing as hearing. From the definitions given so far, you would 

have noticed that hearing is an integral .part of listening. It. is not listening itself. While hearing is purely physical and 

physiological, listening is mental physical, physiological and psychological. Listening combines the cognitive and the 

affective processes and that is why one can be hearing but may not listen. 

 

Purpose and Listening  

Listening cannot be a worthwhile exercise except it is backed by a purpose. Communicators listen for many purposes. 

These are a few of them. We may listen to be informed or we may listen to follow directions. Also, some people listen to 

evaluate while others may listen to spot an error or to note a viewpoint. Yet, others listen to make a decision or to predict 

outcome of events. Moreover, one may listen for pleasure or entertainment or we may listen to gain ideas. In short, our 

listening may be for "interactional" (Social purposes) or "transactional" (Communication meant for exchange of 

information). 

 

Task 1 

Give two instances, one for each of when one list listen for pleasure and when one listen to take a decision. 

 

Values of listening Efficiency 

As you must have observed, we use listening more frequently than any other form of verbal communication. 

 Listening therefore is an aspect of communication that is very vital to our existence and survival. From our youth to 

old age, we spend most of our time on listening. We listen to stories (real and imagined) new items, chit-chats. music, 

lectures, radio and television advertisements, weather forecasts, business news, reports, events in the family circles, 

commercial transactions etc. In short, we listen to what to listen to and everyone of us has his own listening behaviour 

which differs from one person to another. 
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 Through listening, we acquire knowledge for listening is a language learning activity. Through listening we use the 

knowledge already acquired to develop ourselves. Through listening we can build our own 'vocabulary for many of our 

speaking and writing vocabulary items are derived from words we gained while listening to other~ Above all, we use 

listening as a study method and from it carry out assignments and pass our examinations. As a student, teacher, housewife, 

traveller, businessman and professional - we all listen to keep the world moving. 

 It is necessary to study listening because it is important to our everyday life. We listen in all our educational 

institutions high or low and outside them, for facts and details, process them, note them, store them, recall them and use 

them later. More importantly, we study listening for it enables us to perfect our skills in learning generally. 
 

Task 2 

Recount a situation when you gained something substantial or you got out of danger as a result of your listening efficiency. 
 

Summary 

Listening is a complex process of receiving communication, attending to it, comprehending it and responding to it 

appropriately. It ensures the success of a face-to-face communication for without it oral communication cannot take place. 

Listening is not synonymous with hearing in that it goes beyond physical reception of aural symbols and involves thinking 

and feeling. Listening is very crucial to our life existence. Through it, we not only expand our knowledge but also develop 

our language facility and vocabulary. We can also save time; gain financial benefits and pass our examinations through 

listening. But we must attach a purpose to listening or else it becomes a worthless activity. Therefore, we may listen for 

informative and/or social purposes. 
 

Post-Test 

1.  Attempt the ten questions under the pre-test again. 

2.  Using a single word for each activity, mention any four activities which are involved in listening to an interesting 

talk or news item on a radio set. 

3.  With what purposes do you listen to: 

a. your Chairman at a staff meeting 

b. a talk on how to pass a promotion examination. 

c. a special announcement on the radio. 

d. a friend whose wife has just given birth to the fifth baby girl. 

e. two of your children or pupils quarrelling over a bowl of rice. 

 

4. Citing real life experiences, list any three rewards you have obtained as a purposeful listener. 

 

References 
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LECTURE TWO 

 

 

 

Relationship between Listening and other Language Skills 
 

 

 

 

Statement of Objectives 

Lecture Two sets out to familiarize the students with:  

i.  the major language skills in learning; and 

ii.  relate listening to other communication skills 

 

Objectives 

At the end of this lecture, you should be able to: 

1. recognize the major language skills with which they communicate; and 

2. discuss the interrelationship and interdependence of all the language skills. 

 

Pre-Test 

Fill the following blank spaces with appropriate words or phrases: 

1. Messages are transmitted by the ………………. to the listener through and…………………channels. 

2. When two people interact, they ……………… information, ideas, opinions, etc. 

  through the………………..and……………..media.. 

3. We can communicate our feelings to our loved ones through either the S……............ word or in……….... 

or…………….means. 

4.  The process of getting information from oral discourse is called ……......... while that from printed or written or 

drawn material is known as………………….. 

 5. …………………. precedes ones speaking, listening, reading or writing. 

6. Two ways by which we express our thoughts or impart knowledge are………………. and .............................. 

 7. Two language skills that babies use are ………………... and ..................... 

8. The ……………… and ……………… are the group of people that communicate 

  through reading and writing only while the blind can communicate by……………. and …………........ and 

………………. 

9.  Most of-the vocabulary we use in our speech and writing come from communicative activities of ……………… 

and …………. 

10.  It is very likely that one who cannot think coherently will end up a poor…………………….or ……………………. 

or …………………….. 

 

CONTENT 
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Relationship between Listening and other Language Skills 

Introduction 

During the last lecture, we examined listening as an art and appreciated its importance and values. In this lecture, we shall 

discuss other language skills that enhance learning and see bow they work band in hand with listening. 

 

Language/Communication Skills and take Learning Process 

There are -five- language skills in the learning process. These are thinking or reasoning, listening, speaking, reading and 

writing. No successful learning can take place if someone has no reasoning faculty. We often employ substantial amount of 

thinking when we listen to our teachers. Even modern day computers are now regarded as thinking machines! 

Comprehension which is basic to listening or reading or speaking or writing is a product of cognitive and affective process 

which has their root in thinking. We have written so much on thinking because you may be surprised seeing it listed as a 

language skill. You will read more on the subject as we proceed in our discussion. 
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Fig. I: The Language Arts in Constant Interaction  

 

The diagram above illustrates vividly now thinking is a language skill and related' to other language skills. 

Meanwhile let us briefly define- these other skills even though you must have had faint ideas of what they stand for. 

 

The Speaking Skill and its relationship with the Listening Skill 

Speaking is the act of initiating the interpersonal communication process. By this we mean the process whereby, person 

thinks of some ideas encodes the message, puts it across to the listener using agreed symbols. You can now see that what 

one transmits or passes across as a speaker, using either words and/or gestures, and/or facial expressions, means little or 

nothing until it is received and responded to by the listener. In other words; the listener holds the "key" to the speaker's 

success. 

 Secondly, the speaking skills of good voice quality, distinct pronunciation, appropriate stress and intonation, clear 

thought process, choice of vocabulary and logical arrangement of ideas' are learnt and can be developed and improved upon 

through listening. In effect, effective speaking depends on successful listening. 

 Thirdly, in mow classroom situation, a teacher is both speaker and listener. The same applies to the student or pupil. In 

fact, for any second language learner of English to be a proficient partner in any, conversation, he or she needs to be skilled 

as both speaker and listener. For example, one is able to describe an object, an event, or a task well if and when one has 

listened to others describe it to one. 

 

 Fourthly, a speaker who does not appreciate his listener's view points or problems will end up an ineffective speaker. 

For instance, if you listen to complaints or constructive criticisms your listener levies against you as a teacher/speaker, you 

will not only correct yourself but also adjust your style or delivery and will be better understood. 

 Finally, language experts have proved through researches that a person who performs well as an instructor is very' 

likely to do well as a listener. 

 

Reading Skill is related to Listening Skill 

If reading is the act of perceiving the printed verbal symbols and that of reacting and responding to the thoughts expressed 

by the writer, it then means racing is much related to listening in several ways. 

 First, and most important, listening and reading are often grouped together as the receptive language arts. The listener 

and the reader are extracting information. 

 Second, when you are listening and reading, you are involved in getting meaning from language units. In both, the unit 

'of comprehension is the phrase or sentences. In both, there are natural breaks in the flow of words. Breaks indicated by 
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punctuation marks in written communication and by pauses and international changes in Oral discourse. Also in both, 

words are important entitles and that their meaning or meanings are crucial to what one reads or listen to. 

 Third, comprehension is basic to reading and listening. According to Thornite (1917), reading is thinking. Moreover, 

the act of comprehending. What one reads or listens to includes correct interpretation and critical analysis of points raised 

by the writer or speaker. In both too, there are active responses. 

 Fourth, listening activities often come before reading. One helps the other In that a story read mikes mote-sense and 

meaning when it had earlier been listened to. 

 Fifth, both listening and reading need linguistic and non-linguistic cues and skills for effectiveness. For example, the 

inclusion of graphic aids in form of tables, graphs, charts, maps etc assists comprehension of the printed material you read. 

Similarly, gestures, facial expression, body movements and other paralinguistic cues enhance comprehension of oral 

communication. 

 

Writing and Listening are Interrelated 

Writing is a language activity. It is the act of expressing one's thoughts on paper. Curiously enough, the ideas and the 

thoughts we usually express when we write often grow out of our listening encounters. The experiences we gain from 

listening more often than not provide the vocabulary we use in our writing. Besides, the very art of writing and its 

mechanics are a product or outcome of our effective listening. 

 For example, we may be able to spell more correctly, punctuate more accurately; plan and organise our thoughts and 

information more logically as a result of our sensitivity in certain listening situation. 

 We shall now examine the fundamental relationships that exist among the five areas of language functioning. 

 

The Interdependence of Language Arts 

Study the diagram at the beginning of this lecture again. You will notice that communication is in the middle and is 

surrounded by the language skills of listening, speaking, reading and writing. A close study of the diagram reveals that 

communication is a continuum, a process. It does not start somewhere and ends somewhere. The arrows show this by 

pointing both ways. In addition, each of the language skills is connected by arrows, thus forming a circle. 

 Notice also how thinking co-occurs with listening, speaking, reading and writing. This simply means that each of 

those activities is propelled and sustained by thinking. In other words, listening involves as much thinking as speaking or 

writing or reading does. Therefore, we do a lot of thinking whether we are expressing ideas (speaking and writing) or 

receiving ideas (listening and reading).  

 

Language Arts and the Learning Process 

There are many important lessons to be learnt from the interdependence and interrelationships of language arts. The first 

lesson is that the positive correlation among thinking, speaking, listening, reading and writing has helped learning 

immensely. For instance, the series of Oral language activities at the primary, secondary and tertiary levels pave the way 

for future expressive activities. The speaking and listening which are done in the classroom while teaching and, learning the 

subjects on the curriculum provide - basis for the successful carrying out of reading and writing assignment later. 

 

Task 3 

Can you think of a game "or activity" that will involve .all the language arts studies so far? Try it. 

 The second lesson we can learn from our discussion is that we should encourage the development and improvement 

of, these skills essentially if we are aiming at language proficiency. 

 The third and finally lesson is that our emphasis should be the teaching, development and improvement of any of these 

language arts should be done through another or the others. 
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 For example, we could, in our language class, tell "stories ors recount life experiences to our students. We could first 

of all ask for the oral recall of the facts. Later the same stories or incidents can be placed before the students as reading 

material. Finally, we could ask them to summarise the facts in writing. 

 

Summary 

The five language skills of thinking, listening, speaking, reading and writing are interrelated and are important to the 

learning process. Listening and speaking are inextricably interrelated.' In meaningful interaction, both parties (speaker and 

listener) exchange roles. Similarly listening and reading are related in that both are receptive language arts. Listeners' and 

readers extract information from discourses. Most of the vocabulary we use in writing and speaking come from our 

encounters" in listening and reading. Above/all, we engage in thinking as we listen, speak, read or write. The five language 

skills are powerful tools in communication generally and in learning particularly. 

Their functionality must be daily explored and used. 

 

Post-Test 

1. Go through the exercises under the pre-test again. 

2. In not more than ten sentences state bow you can make your students participate fully in a language class. 

3. In five short paragraphs of not more than five sentences each show the relationship between: 

a. listening and reading 

b. speaking and listening  

c. reading and thinking  

d. writing and listening  

e. thinking and listening 
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LECTURE THREE  

 

 

 

Types of Listening 
 

 

 

 

Statement of Objectives  

Lecture Three is aimed at: 

i. acquainting students with the types of listening and when to employ their 

use 

ii. guiding students to listen for a purpose 

 

Student Objectives 

At the end of this lecture, students should be able to: 

i. organize various types of listening; 

ii. engage actively in serious and social listening; and 

iii. establish a purpose for, listening in a specific situation. 

 

Pre-Test 

Complete the table below. The first one is done tor you. 

Communication Act Language Skills In-

volved 

Type of Listening 

Used 

1. a chit-chat with a friend Speaking & Listening Social  

2. watching a detective film 

on the T.V. 

 

…………………… 

 

…………………… 

3. Explanation of procedure 

for getting registered 

for the next academic 

session 

 

 

……………………. 

 

 

……………………. 

4. a conversation with a 

relation at a bus-stop or 

 

 

 

 



 

 

11 

a railway station …………………... …………………... 

5. a lecture on a famous 

poet and his works 

 

…………………… 

 

…………………… 

6. an end-of-year family 

meeting 

 

………………….. 

 

………………….. 

 

CONTENT  

Introduction 

Imagine you are to find yourself in the University of Ibadan Arts Theatre or in 

one of the film houses in the city of Ibadan or Lagos. You are there to watch for 

example, a live performance of Ola Rotimi's ‘Our husband has gone mad again’ 

of William Shakespeare's ‘Merchant of Venice’. Let us also assume that you are 

to study the book for your forthcoming semester or end-of-session examination. 

Your presence at the theatre will evoke varioU4listening skills. But more import-

ant to us now are the types of listening and the purposes of listening that will be 

involved in the communication act. 

 Our hypothetical listener above will engage in both social (pleasure) 

listening and serious (discriminative) listening. 

 The language arts in which the student will be engaged in are thinking, 

listening, speaking (if he sits near a friend, relation or colleague) reading (if there 

is a sub-script or bold illustration) and writing (if there is enough lighting to 

allow taking notes). 

 From the foregoing, you can see that listening as a communication skill can 

be of various types. 

 

Type of Listening 

Listening can be broadly divided into two (active and passive listening). Our 

concern, however, throughout the LAA 204 as a course has been and will con-

tinue to' be on ACTIVE LISTENING. It is active listening that will be further 

sub-divided in the course of this lecture. 

 

What then is Passive Listening? 

Passive Listening  

Passive listening according to Barker (1971) is a listening behaviour in which 

there is little or no self-perception or personal involvement on the part of the lis-

tener. It is a type of listening in which many people engage simply because they 

happen to be present when someone else is talking. For example, an apprentice 

technician who joins the audience in a lecture theatre to listen to an inaugural 
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lecture will listen passively.  

 He can hardly identify meaningfully the spoken signals not to talk of 

correctly interpreting the professor's utterances. 

 The apprentice/technician listener is just hearing sounds; he is not minimally 

concerned. To him, the discussion going on is merely a composition of sporadic 

sounds put down together by the speaker. This is the type of listening few absent-

minded students practice at lectures, 'discussion groups and departmental 

seminars. Passive listening is, negative listening. Its only usefulness is when a 

student, engaged in serious private student, has to contend with music playing 

.nearby. While he concentrates on his reading or writing, he should listen pas-

sively to the music he has no control over its stoppage. Passive listening is 

synonymous with “switching off”. 

 

Active Listening  

When one is engaged in active listening behavior, the person is listening with a 

purpose. In other words, all the senses of the listener, as well as his attitudes, 

thinking, feeling and intuition are all geared towards purposeful participation in 

the speech act. All successful communicators and feaniersgenenl1, require active 

listening. Therefore, active listening is central to our discussion in this course in 

that we employ it to comprehend and extract information; evaluate facts and 

opinions enjoy plays and music. 

Active listening can be further subdivided into the following types: 

i. Serious (critical and discriminative), 

ii. Social (appreciative, conversational, courteous, love and respect) 

 

Serious Listening 

This is a form of active, purposeful listening. Anyone engaged in it listens with 

rapt attention. A specific purpose is attached to it: By its very nature, it requires a 

lot of concentration and attention. Because of its selective nature, it demands 

mental process of deciding what to listen to and what not to listen to. 

 Serious listening, as a concentrative listening calls fur total participation of 

the listener. He must be involved in the whole message, trying to comprehend all 

its main points, and the essential supporting details. 

 Serious or centerline listening can be critical or discriminative. 
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Critical Listening 

When listening is critical, the listener responds to the message in diverse ways. 

He may have to analyse evidence and ideas or he may have to make a critical 

judgment of his analysis. If the speech act is a debate or a public lecture or a 

topical issue, the listener has to listen to distinguish between facts and opinions; 

logical and emotional arguments. Since the listener has to evaluate, he cannot af-

ford to be carried away by emotion or high-sounding expressions and other terms 

of pandering i.e. (saying what the audience likes but which is morally wrong or 

bad). Instead, the critical listener must follow the trend of the speaker's argument 

and be able to draw inferences. 

 

Task 4 

At what level of one's education can one engage in Critical listening? What 

motivates your suggestion? 

 

Discriminative Listening 

In discriminative listening, the main purpose is to understand and remember the 

essential part(s) of the message. To achieve this, the listener’s knowledge of 

word discrimination is called to task. By listening disoriminatively1he receiver 

will use context clues to find meanings of words and relate details of the message 

to its main point(s). For example, you have to listen discriminatively to be able to 

know the major characters in "Merchant of Venice" of "Our Husband bas gone 

mad again" and note the roles each of them plays. .It is this type of discriminative 

listening that 'will enable you to follow the sequence of the play; identify each 

character's purpose whenever be or she speaks and ultimately enable you to 

answer questions on the text later. 

 

Social Listening 

You do not need to engage in serious listening at all times because communica-

tion is not always of formal type. 

 There are as many informal unstructured communication situations as are 

organised, formal, structured ones. Social listening is employed in dialogues, 

chit-chats conversations, friendly arguments, gossips, and other idle light dis-

cussions. The listening behaviours commonly associated with social listening are 

appreciative, conversational, courteous and affectionate/respectful. 

 

Appreciative Listening Behaviour  

In social communication settings, the purpose of listening is not to analyse or 

evaluate, nor is it strictly to understand or remember facts. Instead, the purpose of 
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listening appreciatively is to recognise the speaker's (be it a poet, soloist, story 

teller etc) tone of the voice, mood of the speaker and/or his style of delivery. 

Through the recognition of the speaker's tone and mood, the appreciative listener 

can interpret the trend of the discourse; visualise the image in a story; or listen 

for rhythm in the speech or music. Another purpose for engaging in appreciative 

listening is to seek enjoyment and entertainment. The listening is, by no means, 

casual or passive. If it is, as in poetry or a play, the listener will lose the trend and 

sequence of events.' 

 

Conversational Listening Behaviour 

This is the type of listening that involves interchange of roles. It is a listening  

behaviour that does not assign rapidly a role to the speaker or to the listener. It 

occurs mostly in friendly conversation. One peculiar thing about it is that the 

subject being discussed can lead to serious listening when either of the partici-

pants may have to consciously understand and remember or distinguish between 

logical and emotional arguments 

 

Tasks 

Cite an incident of when a conversation between two brothers proceeded from 

social to serious listening behaviour of participants. 

 

Courteous Listening Behaviour 

This is a form of social listening that requires open-mindedness from the listener. 

When you engage in courteous .listening you are not supposed to interrupt the 

speaker nor should you come to the speech act with a determined mind to un-

necessarily find fault. Instead, a courteous listener does not only declare his mind 

open but also gives a feedback that reinforces the speaker. It is a listening -

behaviour' that does not show bias or prejudice. You will be an effective com-

municator when you listen courteously even in the face of opposition. 

 

Respectful/Affectionate Listening Behaviour 

The difference between courteous and love/respect listening behaviours is the 

kind of participants involved. 

 The common setting for the two is social. While courteous listening 

behaviour occurs between any two discussants, love and respect listening 

behaviour involves children/parents, pupils/teachers. Out of love and respect, 

babies listen to their parents. Similarly, pupils who know that their teachers are 

loving and more knowledgeable than they (the pupils) are willing to listen 

respectfully. 



 

 

15 

Summary 

Types of Listening and the Learning Process 

The learning process requires active listening. Language artists must, however, 

train their pupils/students to engage in as many' kinds of serious and social listen-

ing behaviours as there are tasks to be performed. In other words, every listener 

must know this purpose is basic to listening as it is to other language arts of 

speaking, reading and writing. Where tasks to be performed demand higher men-

tal processes, students must be encouraged to employ critical and discriminative 

listening behaviours. 

 

Post-Test 

1.  Attempt the exercises under pre-test again. You may modify your earlier 

seemingly possible answers. 

2.  Design five communicative situations, one for each of the listening pur-

poses listed below: 

a. Listening to derive pleasure only 

b. Listening to follow direction 

c. Listening to take down notes 

d. Listening to enjoy the beauty of language or music 

e. Listening to take an important decision 

3.  Prepare a classification chart of types of listening behaviour. You can, if 

you wish adopt this pattern: 

 

FIGURE II:   TYPES OF LISTENING  

     

 

 

Passive     Active 
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LECTURE FOUR 

 

 

 

Some Basic Structures of the Process of 

Listening Comprehension 
 

 

 

 

Statement of Objectives 

We design Lecture four to: 

i. present some simplified models of the listening process. 

ii. provide conceptual views of listening comprehension process. 

iii. explain the elements involved in listening and comprehending oral mess-

ages. 

iv. guide students to recognize the rote and the interdependence of the 

various elements in the listening process. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. recognize the various stages through which received information passes 

during active listening; 

2. master the systematic sequence with which the processes occur; 

3. draw a simple listening comprehension model; and 

4. define and describe orally or in writing an element or a process in 

listening comprehension. 

 

Pre-Test 

Answer the following questions briefly. You should use appropriate technical 

communication terms. 

1. From whom does a listener receive a message? 

2. In how many major forms can a listener receive a message? 

3. With what medium are your oral lectures transmitted? 
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4. Which element(s) is/are paramount/to the understanding of received 

messages. 

5. At what stage does a listener retain information for future use? 

 

CONTENT 

Structures or Listening Comprehension Process  

Introduction 

We have before now been using certain terms in listening comprehension. Some 

of these are stimuli, attention, comprehension, remembering, recognition, hearing 

etc. Up till now, we have not discussed in detail what each of these terms is, its 

position or sequence in the whole structure and its relationship with one another. 

One dear way of achieving this task; is to present these concepts in diagrammatic 

formats. 

 Scientists, communication experts, language artists and psychologists have 

designed models to explain concepts,' principles and processes. Some that are 

relevant to our discipline include Sharon and Weaver's Information theory; David 

Berlo's SMRC model of Communication elements; Robinson's formular – SQ3R 

in reading and so on. It is along this line we tend to present this lecture. Our 

concern is to present simple, 'easy-to-understand diagrams representing concepts, 

elements and processes which are crucial to the understanding of the process of 

listening comprehension. We will start with Anderson's and Lynch’s "Serial 

Bottom-Up" Model of the process of listening in face-to-face conversation. 

 

1st stage  identification ion of spoken signals Up 

   

2nd stage segmentation of whole utterance into units 

and recognition of words 

 

3rd stage 

 

grasping the syntax of the utterance and the 

speaker's purpose 

 

4th stage application of linguistic knowledge to for-

mulating correct and appropriate response 
BOTTOM 

Figure III: THE SERIAL BOTTOM-UP LISTENING COMPREHENSION 

MODEL (A) 

Adapted from: Anne Anderson & Tony Lynch (1988) Listening; Oxford. 

University Press Oxford 
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Discussion 

The simple diagram above is self-explanatory. But note the following points: 

1. The model is composed of four stages (1st to 4th) 

2. The order of occurrence is serial and sequential - identification of signals 

coming before segmentation and then recognition. With the listener's rich 

knowledge of the syntax of the language the speaker uses, he is then able 

to grasp the speaker’s purpose of communicating. The final stage of 

response is dependent upon the success of the preceding stages.' 

3. The processes of listening comprehension involved are 

i. identification of oral sounds used 

ii. segmentation and recognition 

iii. grasping speaker's purpose 

iv. formulating relevant response 

4.  Linguistic knowledge is basic to carrying out the various processes at the 

various stages. 

5.  The level of responding to the utterance is, the last and most advanced 

for it involves complex mental processing 

 The detailed explanation of terms will be dealt with in our fourth diagram 

(process of listening, comprehension (d). 

 

The Process of Listening Comprehensive 

A Broad Overview 

Our second diagram is also a simple one but non-the-less relevant, important and 

related to the first. It shows, on a global basis, how we receive message-and cog-

nitively processes them. 
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Figure IV: The Process of Listening Comprehension (b) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source: Gerry About & Peter Wirgard (1981). The Tea Ching of English as an  

International language “Collins London”. 

 

Figure V: Processing messages received: Cognitive and Emotion Processing as 

part of listening behaviour 

 THINKING ABOUT com-  FEELING ABOUT 

  paring/contrasting classifying  loving/hating carting/not 

  generalizing and inferring   liking interested/not 

  judging and opining creating   interested enjoying/angered  

  predicting & hypothesizing   relaxed/fearful (sensitive/ 

  applying generalizations.   Insensitive) 

 

Source: David H, and Elizabeth F. Russell (1970), “Listening Aids Through the 

Grades”, 

Teachers College, Columbia University 
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Discussion 

The two diagrams above take another broad view on listening comprehension' as 

a process. 

1.  Boxes 1 and 2 of Figure IV are similar to the first and second stages of 

Figure III (Serial Bottom-Up Model). They both deal with how listeners 

identify sounds and recognise their meanings in context. 

2. Figure IV presents the process in seven in stages – an expanded and 

elaborate form of Anderson and Lynch's four stages. Abbot and Wingard 

(1981) feel that after a listener has recognised the meaning of short 

stretches in an utterance, he will relate the message to what be already 

held in his Soon Term Memory boxes 3 and 4. Do not confuse box 3 

with box 4. Box 3 is the material the listener is already holding in his 

before receiving new massages. Box 4 is simply question of relating new 

material with the existing one(s) 

3. A close examination of the diagram, figure IV also reveals that Box 5 is 

more related to box 3 dim to box 4. In essence, Box 4 is a combination 4 

is a combination of boxes 3 and 5. Hence, Box 4 assumes that the listener 

already held some material in his STM before new material comes in and 

is related to old or existing one. 

4. Boxes 6 and 7 constitute a logical sequence. They indicate that the 

listener recalls the list of what he can retain in his Long-Term Memory. 

In other words, we call only recall what we have earlier Pained, 

Retention on the other hand is possible if the messages we receive is 

meaningful. 

5. Figure V shows the interrelationship of cognitive (the art of knowing) 

and emotional/affective (the art of feeling) dimensions on processing 

received messages. The presence absence of either of both affects 

comprehension positively. Without, the two composite elements the 

listener engage in passive listening whereby be jut bean the sounds 

without being able tit recognize, interpret, understand,  respond, store or 

remember In other words, bow you feel about subject influences your 

ability to compare, contrast, judge, Infer or apply information. 
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Communication Context 

 

Elements/processes that are variables which may/may not be present in the 

listening processors. 

Elements/processes that are constant (are often present) in the majority of 

listening situation. 

 

Source: Barker, L. L. Listening Behaviour: Prentice-Hall Inc., Englewood Cliffs 

New Jersey, 1971. 
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Detailed Explanation or Terms and Concepts 

1.   Communication Context (climate) 

This is a situation in which the listening behaviour is carried on. Context 

here influences the meaning which the listener will attach to the 

speaker’s verbal and non-verbal message. Contexts in this regard include 

lecture, meeting, dialogue, breakfast chit-chat or settlement of disputes. 

Discussion of Terms, Concepts and Process 

The diagram above is a fairly complex model. It shows tile listening 

process from the view of communication context and tile listener's close-

up view. We shall attempt the explanation of nearly all the terms 

concepts and processes. 

The Communication Context 

This is the overall gamut of communication situation in which the 

listening behaviour is executed. Context above refers to 'nature, scope, 

purpose and goal of a particular communication act. These 

factors/elements/variables substantially determine the meaning which the 

listener will attach to the speaker’s verbal and non-verbal message. A 

communication context be an hour lecture in a big hall involving a 

specialist and an enthusiastic audience. It may, on the other hand, be a 

family meeting to settle a seemingly intractable problem. It could be a 

ten-minute musical entertainment in the television. 

 

2.   Language System: 

These are the agreed verbal non-verbal symbols which both speaker and 

listener use to communicate each other.  

It could be English, French, Yoruba, Hausa or Efik. The language used 

for communication can be affected by factor of physical defect 

(stammering, deafness, lisping) of either of the participant in tile speech 

act; attitudinal expressions such as hated, love, repugnance, reticence, 

enthusiasm, and medium (oral or written; through sound or light waves) 

 

Stimuli 

This is the plural form of stimulus. A stimulus is something that causes a reaction 

in s living this causes a reaction in living things. Stimuli in communication are 

those things (light and sound) that stimulate a person to initiate i.e. start a 

message. Stimuli are the perceived needs of the speaker. A stimulus may be a 

need to instruct an apprentice or to'" a question from a student. 
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Message Source: 

This is the stimulus that is passed to the listener. It is synonymous with the trans-

mitter (one who sends a message. Messages can be instruction, information, 

order, request etc. 

 

Interference: light and Sound Waves 

For the sake of clarity and relatedness we would like to discuss the element of 

interference along with the issue of light and sound waves. Interference is any-

thing, sound or light which tends to alter messages. Either sound or tight call dis-

tort a message the speaker sends to the listener. 

 Poor lighting and ventilation can have negative effect on the way a message 

is received. Similarly loud music from a nearby record store is an unwanted 

sound (noise) and can distract listener's attention and/or distort speaker's 

message. On the other band, the listener suffering from head or stomach ache is 

experiencing internal interference. He cannot concentrate. 

 

Reception: 

This is the act of receiving the message by hearing and/or seeing. It is neural 

(brain) activity which is the first stage of the listening process. But active listen-

ing bas not taken place until the listener internalises, analyses and interprets the 

message. In other words, the message cannot be analysed or interpreted until it is 

perceived, its sounds are discriminated and attended to. 

 

Perception  

This is an advanced process of receiving a message. As soon as a message is re-

ceived (heard and/or seen) it is then screened to make way for selection. In other 

words, perception is screening process - a stage entered into after aural stimuli 

have been received. 

 

Discrimination  

This is the act of channeling the perceived message. It is at the stage of 

discrimination the listener engages in selection of which of die stimuli reaching 

him deserves greater attention than others. 

 

Cognitive Processes 

Attention: 

This is the first stage which is subjected to cognitive and effective (attitudinal) 

processing of messages. It is a listening process that involves disregarding all 
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other competing sounds and allowing conscious effort to be expended on 

attending to the message. At this stage, whether or not to attend to the message is 

usually determined by purpose to listen, amount of motivation therein and the 

emotional stability of the listener 

 

Sound Isolation: 

Once the message has been attended to, the listener has to group the sounds of 

the utterance into some kind of order and context after which they can be 

recognized as meaningful units. 

 

Language Recognition: 

This is the process of identifying or recognizing the symbols that are used in 

grouping the symbols into words and sentences in preparation for the next stage 

of meaning attachment. In short, it is the stage at which meaningful set of 

symbols in a context is assimilated. 

 

Primary Meaning Assignment: 

This is the stage at which the listener gives first level of meaning to the recog-

nized, word symbols. Such a meaning is arrived at with little or no integration of 

his past experiences. 

 

Integration of Experiences: 

Once the massage (word symbols) has been assigned primary meaning, the 

listener later brings his past experiences to bear on the first level meaning. 

 This stage is very important and crucial to the success of interpretation 

which follows. The listener's experiences include his linguistic, factual or socio-

cultural background or knowledge he bas held in the short-term-memory before 

the present speech act takes place.  

 

Secondary Meaning Assignment: 

This is the stage of interpretation of the messages. When our experiences are 

allowed to influence the primarily meaning, the primary meaning is altered and 

the listener's “correct" meaning (the meaning (the meaning intended by the 

speaker) is now attached to the utterance. There is effective communication when 

die listener's meaning corresponds with the meaning the speaker intended. 
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Evaluation 

At this stage, the listener feels he understands the message by consciously or un-

consciously attempting to evaluate it in the light of his personal values, attitudes -

beliefs and in terms of me structure of the language. It is worthwhile to note that 

evaluation of a message is based, on one's understanding of and, reaction to the 

message and that to evaluate does not mean to find fault unnecessarily. 

 

Retention: 

This is the last stage of the cognitive process. What the listener, has earlier 

understood, interpreted and evaluated will now he stored for future use. The rate 

and degree of retaining the message are often determined by the amount of un-

derstanding and internalisation that have taken place. 

 The amount of information you can retain in your memory win also depend 

the state of your mind as a listener and whether or nut the message has been dis-

torted. Message distortion and emotional instability of the listener therefore, can 

result 'in loss of details or at times the main ideas. 

 

Affective Process 

In our earlier discussion, we stated that both the cognitive and the affection pro-

cesses play a significant role in processing received information. We will now 

examine the various components of affective processes. 

 

Perceived Purposes: 

An active listener is supposed to have a perceived purpose to listen. Perceived 

purpose takes place after perceptual discrimination. It enables the listener to 

consciously attend to the message and keeps on sustaining him until the last state 

of retention is reached. Since listeners' perception varies from one individual to 

another, the speaker should strive to kindle his listener's strong purpose to partici-

pate in a speech act. 

 

Motivation: 

Motivation is the listening process that is based on genuine interest in the subject 

under discussion. It is the reason for wanting to listen that will generate 

understanding and enhance retention. 

 Intrinsic motivation is that urge with the listener to want to listen because he 

wants to know. The speaker should therefore create the need to want a piece of 

information. 
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Emotional Control: 

This psychological trait plays a significant role in the listening process. Emotion, 

whether positive or negative can affect message processing and listening 

effectiveness generally. 

 Emotions such as fear, anger, hostility, anxiety, worry, love may affect 

message perception. In addition, any of them may be responsible for distortion 

and misrepresentation of the message. Particularly harmful to message 

comprehensive is negative emotion. For example, if a listener is anxious about 

something or he is jealous of the speaker, he will not be able to comprehend. 

Similarly, if a listener is aggressive, reticent, hot-tempered or allows issues to 

occupy his mind, he will not be able to pay attention, comprehend, or internalise 

ideas. 

 

Response  

This is a form of feedback. It is a desirable and extremely necessary element for 

determining the effectiveness of the speaker-listener interaction. It may be direct 

or indirect. 

 

Give some instance of direct and indirect response. You can ask you lecturer if in 

doubt. 

 

Interrelationships of Processes/Elements 

A careful study of the four diagrams on the structure of the listening process 

shows remarkable similarities of terms and series of interrelationships of 

processes. 

 Authors and psychologists agree on the logical ordering of the processes. 

Also there is close correlation, for example, among reception, perception, 

attention, purpose, motivation, emotion, understanding, interpretation and 

retention. All the elements are influenced by relevant individual linguistic and 

non-linguistic abilities. For example, there can be no perception without having 

first received the stimuli. Similarly, a listener without motivation or strong 

purpose for listening will neither pay attention nor understand the sounds he has 

heard. And without strong linguistic base, a listener cannot interpret sounds 

correctly. 
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Summary  

The structure of the listening process is a complex one. It is composed of 

elements that are not only hierarchically arranged but are also interrelated. The 

major components of a listening comprehension process are: 

 

Reception: 

The physiological process of hearing sounds 

 

Attention: 

The conscious effort of the listener to focus on a particular set of sounds from the 

many that bombard him daily. It is influenced by the desire to concentrate. 

 

Comprehension: 

Understanding the meaning of sounds. It is enhanced by good language skills and 

enriched background knowledge. 

 

Retention: 

The act of storing the 'message in memory for future use. It is influenced positiv-

ely by the listener's capacity to receive messages; attend to them and understand 

them. 

There are other intervening elements within these major ones. Such include 

perception, recognition, interpretation and recall. The success a listener makes of 

any communicative activity is significantly determined by not only the cognitive 

processes enumerated above but also the affective processes of Purpose, Motiva-

tion and Emotional Stability. All the processes are interrelated in that they all 

work together to produce an efficient listener. 
 

Post-Test 

1.  Without referring to the diagram on "Close up View of the listener", list 

the cognitive processes in their order. 

2.  Suggest a few stimuli (thoughts or actions) which can constitute internal 

interference to the listener. 

3.  Describe briefly the following terms: 

motivation  

attention 

stimuli 

 



 

 

29 

perception 

interference 
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LECTURE FIVE 

 

 

 

Factors Influencing General Listening 

Efficiency 
 

 

 

 

Statement or Objectives 

Lecture Five is specifically meant to: 

i. enumerate the major factors which affect listening comprehension gener-

ally; and 

ii. discuss the features and implications of each factor. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. specify orally or in writing, as many variables as possible that are 

responsible for your poor listening con1prehension; and 

2. correct any of the noticeable factors that inhibit your listening efficiency. 

 

Pre-Test 

Answer the following, questions as frankly as possible: 

1.  Have you, at any time, found yourself unable to participate (listen) 

actively in an "interesting" group discussion? Or have you found it 

difficult to concentrate at a lecture? If yes, Why, Suggest any two 

reasons for your lack at attention or concentration. 

2.  To what extent do you think rich vocabulary enhances listening 

comprehension? 

3.  Can a teacher/lecturer help/hinder his student's listening comprehension? 

How? Support your answer(s) with two concrete examples. 

 

 



 

 

31 

CONTENT 

Factors Influencing Listening Comprehension Efficiency  

Introduction 

You must, by now, have recognized the nature of listening as a communicative 

skill. You also should have realized the complexity of listening as a process. 

During our discussion in the last lecture, you were exposed to the various steps or 

stage of listening comprehension and how the success of the art is greatly 

determined by the presence or absence of certain cognitive and psychological 

variables within the listener. In this lecture, however, our discussion will focus 

on those other internal and external factors which can make or mar listening 

comprehension efficiency. Your attention will be specifically drawn to those 

areas on which the listener can exert control and those on which he can exert 

control and those on which he can exert little or no control. As we proceed in our 

discussion, you are advised to recognise each of the factors, discover which of 

them you have experienced and note how best you can appropriate any of the 

factors to your advantage. 

 

Factor which the Listener can Control 

In every communication situation you as the listener, depending on your purpose 

for listening, can be influenced to listen effectively. The overall effectiveness of a 

listener, however, is determined by the following: 

 

i.  Listener’s Background Knowledge 

This is the knowledge a listener has had on a subject before the listening takes 

place. Your active participation at a family or staff meeting depends, to some 

extent, on your faint idea of what is being discussed. Even if the subject is new, 

you must have had some inkling or hint on certain aspect of the matter. You 

should know, for example before the meeting, what your roles are as a teacher in 

the school; what your relationships ought to be with your students and/or other 

workers in the school; what extra-curricular activities the school is likely to 

engage in etc. With this background knowledge, you are not likely to be 

completely at sea when discussion are going on in the staff meeting: But where a 

listener lacks background knowledge, like for example a public lecture or an 

interrogation at a police station after an indiscriminate arrest, the listener’s 

understanding of the subject may not be as fast as envisaged.  

 Anderson and lynch (1988) describe background knowledge as those 

sources of information such as general factual knowledge of a topic; local factual 

knowledge of the subject; socio-cultural knowledge that blinds the 

communications together (mother- son or headmaster-teacher respect or/love); 

and the procedural knowledge of the use of language (greetings, use of proverbs, 
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stating one's case, responding, questioning etc.). The possession of such 

knowledge or lack of it influences listening comprehension efficiency. This is 

why good teachers lead their pupils from the known to the unknown For a 

student to listen attentively and benefit from a regular lecture demands his pre-

reading the material before lecture time. 

 

ii. Listener's Linguistic Competence 

A good listener must be proficient in the language of communication. He must be 

versed in the phonology, syntax and semantics of the language 'with 'which he 

and the speaker interact. Rich vocabulary, good knowledge of the syntactic 

structures and an understanding' of the semantics of English Language are a pre- 

requisite to meaningful participation at formal lectures, tutorial meetings and 

presentation of Oral reports and carrying out instructions in Nigeria. 

 Without the basic linguistic knowledge of the English sounds, stress, into-

nation, lexis and structure no listener can benefit appreciably from formal 

education in Nigeria where English is the medium of instruction. Just as the 

various tones are significant in many Nigerian languages so also are stress and 

intonation crucial to the understanding of spoken English. There are features of 

sound and intonation discrimination syntactic relationships and nuances of 

meaning English. A listener must be sensitive to all the linguistic- non-linguistic 

ones before be can process correctly and derive meaning from received messages 

in English. 

 

Task 6: 

Recall a communication situation in which you as a listener did not understand it 

substantial part of the discussion or lecture as a result of language difficulty. 

What specific language items constituted the lack of understanding? List them.  

 To overcome linguistic difficulty, a listener must be versed in English sound 

system (vowels, consonants, stress and intonation patterns); be aware of the con-

textual meaning of words; recognise basic grammatical structures of tenses, 

sentence patterns, sentence types and variety; be familiar with informal and for-

mal use of English to be able to recognize redundancies, pauses and other 

paralinguistic: devices speakers employ in oral discourse. We shall discuss of 

these items in greater derails in Lecture 7. 

 

iii.  Listener’s State of Mind 

The way a massage is received and processed is significantly influenced not only 

by the listener’s mental ability but, also by his emotional stability. A listener who 

is ill-motivated or is suffering from some inner conflict cannot attend to a 
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message not to talk of processing it. Other psychological variables that have 

negative effect on the listener's thought processes include fear, worry, anxiety, 

anger, hunger, and close-mindedness. A student who is not sure of how to get the 

next meal or is constantly thinking of an unresolved misunderstanding between 

his or her mother and father cannot concentrate during a lecture. An unread letter 

can interfere with that listening process. A good listener must therefore, be 

motivated and interested in the message he is receiving. He also should show a 

desire to participate in the communication act. This is why a listen must always 

possess a perceived strong purpose to listen to an instruction, during a lecture, in 

an academic discussion, during a dialogue or an interview. 

 

Factor which the Listener can hardly Control 

Then are many other external factors over which the listener can exert little or no 

control. These variables are mostly present in the communication situation itself. 

Often- times, the listener does not know much about the characteristics of his 

speaker, the place or environment in which the communication takes place and 

even the message itself. Let us examine each of these sub-topics. 

 

iv.  The Speaker’s Attributes 

The qualities a speaker possesses and/or manifests can make or mar the listening 

effectiveness of the receiver of a message. Even where the listener is intelligent 

and has good command of language of communication, he may - still be unable 

to process the message heard accurately owing to the speaker's negative qualities. 

These are some speaker’s negative attributes. 

 

Rate of Speaking  

A speaker whose speaking rate is too fast or too slow does not help his listener. A 

speaking rate that is faster than 175 words per minute in an hour’s lecture is 

regarded as too fast by listening experts. The listener will not be able to cope. 

 Conversely, a speaking rate lower than 100 words per minute is considered 

too low for listening undergraduates. Listeners may doze off during the lecture. 

Although it might be possible to slow down a terribly fast speaker if both com-

municators are familiar with each other, it may not be polite for a listener to tell 

his speaker to increase his- speaking rate. When a listener is faced with - either of 

the situations, he/she must adjust by actively participating in the act and not fak-

ing attention or feeling discouraged. Striving to make sense of what is listened to 

should be this major concern. 

 Another speaking quality that can influence listening, effectiveness is 

Fluency. The more fluent a speaker is the better understood he is. But when a 
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speaker allows his message to be punctuated by many vocalised pauses, 

mannerism nd bad digressions, it may be difficult for the listener to be effective. 

A good, listener is advised not find fault with the speaker but to ignore the un-

wanted "noises" and select the substance of the message. 

Other speaker qualities that a listener must be conversant with are 

visibility audibility, credibility and use of gestures use of gestures. When a 

speaker is visible to die listener it will be  easier for the listener not only to hear 

the message well but alto to understand it owing to some physical cues the 

listener can derive from the speaker facial expressions, gestures and 

paralinguistic signs of emphasis, identification, disapproval or invitation. 

Similarly, an audible speaker it better hard -and understood than the in audible 

one. This is one reason why a load student listener assumes a favoured position 

where he/she, can easily see and hear the, speaker/lecturer. 

 The question of who a seeker is also enhances or hampers listening effi-

ciency. A well like, credible speaker stands better chance of being paid attention 

to them one who is notorious and disliked. Therefore, a speaker's image, likeable 

personality, perceived status and persuasiveness significant1y effect listening 

efficiency. 

 If you must benefit from a speech act, go for the message and not the, 

speaker's negative traits. 

 

Task 7 

Which of the above characteristics have endeared you to or repulsed you from 

listening to, a speaker on a radio/television programme? Do you manifest any of 

file attributes too?' 

 

v. The Environmental Factors 

Of all the environmental factors which exert int1uence on the listener the 

condition of the venue is the most important. Adequate ventilation, comfortable 

temperature, provision of enough seats, lighting and quiet environment are 

conducive to effective listening. Where all these are present, the listener must 

ensure he is not distracted many form. Because listener cannot control the 

environment in which he listens, he should make do with the situation. 

 

vi. Factors Surrounding the Message 

Some messages are easy understand by the listener while many other are not as a 

result of their difficult concepts, high density vocabulary items and something 

emotionally laden words. Where a speaker does not mate the message interesting, 

don't get 'frustrated or discouraged. Instead, think about the topic and its value for 
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you. As for emotionally laden words, reduce their impact on you by developing a 

defence mechanism against them.  

 

Summary 

In this lecture we have discussed those internal and external factors which in-

fluence general listening efficiency. We saw how a listener's state of mind can 

hinder or facilitate attention to and understanding of messages. We also dis-

cussed the importance of competence in language of communication, 

knowledge of the speaker and the environment to purposeful listening. An 

efficient listener must therefore have a good knowledge of all the components 

of speech perception and interpretation before he can comprehend any oral 

discourse. 

 

Post-Test 

1.  Mention any three major factors that can enhance your efficiency as a 

listener to: 

a. a public lecture 

b. a radio announcement 

c. an instruction from your employer or lecturer 

2.  To what extent does rich background knowledge or lack of it affect your 

listening to an important lecture in your core course? 

3.  State five different ways by which one can listen effectively during a 

"two hour" lecture. 
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LECTURE SIX 

 

 

 

Fundamental Behavioural Listening Problems  
 

 

 

 

Statement of Objective  

Lecture Six sets out to: 

i. highlight specific behavioural listening problems which inhibit message 

perception, selection, interpretation, comprehensive and retention; and 

ii. provide guidelines for overcoming such problems. 

 

Objectives  

At the end of the lecture, students should be able to: 

1. identify their personal listening behavioural problems;  

2. apply specific guidelines to eliminate the problems; and  

3. listen more actively than before. 
 

 

Pre-Test  

Below are twenty behavioural patterns common to good and bad listeners in 

diverse communication situations. Indicate with a tick in the appropriate column 

which of the traits you manifest whenever you listen in formal or informal 

lectures, talks, discussions, meetings or interviews. 
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1.  Do you show lack of attention? 

2. Do you get over stimulated? 

3.  Do you fake attention? 

4.  Do you pay attention to every point? 

5.  Do you auditorily perceive the message poorly?  

6.  Do you get interested and carried away by emotionally laden-words? 

7.  Do you recognize speaker's changes of mood?'  

8.  Do you perceive the speaker negatively?   

9.  Do you detect element of bias or falsehood in the message? 

10.  Do you write down points before you fully' understand them? 

11.  Do you suppress distractions? 

12.  Are you impatient with the lecturer? 

13.  Do you establish a purpose for listening? 

14.  Do you allow your religious belief to influence what you listen to? 

15.  Do you prefer one particular sex of speaker/lecturer to the other? 

16.  Do you get irritated by speaker's mannerisms?  

17.  Do you interpret messages? 

18.  Do you de1iber.-tely switch off! 

19.  Are you close-minded to certain messages? 

20.  Do you view a topic as uninteresting? 
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CONTENT 

Overcoming Fundamental Listening Behavioural Problems 

In the previous lecture, we examined some factors that can make or mar listening 

comprehension. Our concern then was more on the speaker, the message, the 

environment and language proficiency. In this lecture, our emphasis is going to 

be on those negative psychological traits of the listener himself. We shall discuss 

how these negative traits can inhibit hearing, perception, selection, interpretation 

all the processes involved in comprehending oral discourse. 

 

a.  Premature Consideration of a Topic as Uninteresting 

It is a bad listener who will view a topic as uninteresting before the message is 

delivered. Since the topic of a meeting, a lecture, a briefing or a discussion has 

some implication, it is an unwholesome habit dismissing such a topic as 

uninteresting especially prematurely. In addition, pre-judging a. topic or the 

learner often leads to passive listening. To overcome this problem, the trained 

listener should regard the topic as vital and rewarding by looking for ways in 

which to use the information gleaned from the message. This bad habit can even 

lead to avoiding topics that are controversial challenging or thought-provoking. 
 

b.  Emotional involvement  

When a listener is over stimulated at the beginning of a communication act, 

he/the is bound to be too emotionally involved to listen effectively. Instead, he 

gets carried away by the speaker's comments and ultimately misses the vital 

information which comes later in the act. The best way to overcome die problem 

is to maintain a neutral stance and concentrated on the import of the message.  
 

c.  Narrow Listening  

If a receiver of messages listens only for facts especially with a view to taking it 

may lead to narrow, in-effective listening. One who engages narrow listening 

cannot be analytical, critical, or evaluative: listening to oral discourse at the 

tertiary level requires some elements of discrimination, analysis and judgment 

especially when die message is rich with symbolism and/or multiple 

interpretations. However, a good listener should be guided by the nature of the 

massage and mode delivery. Listening only for facts has its limitations which a 

trained listener must recognize and guard against. It must not lead to listening to 

only what is easy to understand. 
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d.  Lack of Concentration 

Adequate Concentration is paramount to active listening. Some students face 

attention during important lectures and academic discussion. Their physical 

presence is not adorned by real facial expressions, eye contact and nodding 

which they pretend to show. They are the losers for such Passivity. While a few 

cases of lack of concentration are traceable to health reasons, many are 

psychological. Some listeners' inattention is due to unstated assumptions while 

others cannot concentrate owing to restlessness, lack of interest or absent-

mindedness. A few others have short attention span. A listener will concentrate 

well when all forms of distractions are Suppressed or adjusted to. Above all, 

getting motivated and interested in subjects of the oral discourse is the most 

valuable antidote against lack of concentration. 
 

Task 8 

Recount one very important but "uninteresting" lecture or address you had to 

listen to recently. State (i) why you thought the discourse was not stimulating and 

(ii) how you got interested and motivated. 

 

e. Superimposition of Personal Prejudices 

Many a good listener allows himself or herself to be swept off the course in a 

communications situation when he permits his personal prejudices or deep-seated 

convictions to impair his comprehension of the vital information. This 

behavioural problem often occurs when a listener's stand or position on certain 

issues such as religion, politics, ideology etc. are threatened by what he listen to. 

For example, a religious fanatic can hardly listen actively to talks delivered by 

agnostics, animists or atheists and vice versa. The poor listener will superimpose 

his prejudice or conviction on the substance or the vital message of the speaker. 

 

f. Mentally Jumping Ahead of the Speaker 

When a listener tries to answer certain questions or prematurely jots down the 

points on a topic before he fully understands the message the speaker is passing 

across, he/she is said, to be jumping ahead of the speaker. Such a listener is most 

likely to miss vital parts of the discourse. He may not even obtain the kernel of 

the message. It is better to fully understand a point before it is noted of -used to 

answer a burning question. This negative listening behaviour has\manifested. 

itself in giving wrong reports and distorted versions of press conferences, 

interviews and recorded minutes. 
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g.  Criticism of Delivery rather than Message 

For reasons best known to the poor listener, mode of delivery of a message is 

criticized rather than the message. Since not all speakers are trained in the art of 

speech composition and delivery, a listener should listen attentively to and 

analyse the message critically irrespective of the Speaker's style of delivery. 

Many efficient listeners have gained tremendously from church sermons, 

inaugural lecturers, special addresses and political campaigns regardless 'of who 

the speakers are. Listen with a view to getting value for your attention and not for 

fault-finding or witch-hunting. 

 

Summary 

There are certain behavioural problems which the listener manifests as he en-

gages in interactive listening. These problems inhibit effective comprehension. 

They include not giving adequate thought to the message, undue emotional invol-

vement, listening for facts only, faking attention, permitting personal prejudice to 

tamper with comprehension process and general fault finding. The good listener 

will overcome these negative listening traits by engaging in serious, analytical, 

critical and evaluative listening irrespective of who the speaker is and what the 

listener represents. 

 

Post-Test 

Go over the list of the behavioural traits of a good and a poor listener under pre-

test again and classify the twenty items into good and bad ones. You may, if you 

wish, present your answer in a tabular form e.g. 

 

Positive Listening Behaviour Listening Behavioural Problems 

i. 

ii. 

ii. 

ii. 

iii. 

etc. 
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LECTURE SEVEN 

 

 

 

Essential Listening Comprehension Skills I: 

Knowledge of the Language System 
 

 

 

 

Statement of Objectives 

Lecture Seven is designed to: 

i.  expose the student to the communicative functions of the language 

system.  

ii.  provide strategies for listening and comprehending oral messages. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. recognise the .importance of phonological, syntactic and semantic 

components in comprehending received information; 

2. understand the communicative functions of certain systemic knowledge 

in obtaining meaning from utterances; and 

3. apply their knowledge of the language system to listen appropriately and 

comprehend effectively. 

 

Pre-Test 

The following exercise is extracted from an oral lecture content. It is meant to 

test your knowledge of English language. Attempt the exercise as instructed. 

In the sentences below one word is underlined. Choose the appropriate part of the 

sentence to follow it -by placing a tick in the relevant box:  
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1. Tade studied very hard  

Surprisingly,  a. he passed his exams 

b. he was not lazy 

c. he failed his exams  

 

2. Ngozi was late for the appointment  

Fortunately   a. she had' forgotten the time 

b. her tutor was still waiting  

c. her tutor was very angry. 

 

3. The Contractor's application arrived late.  

Officially,  a. it could not be accepted. 

b. it did not matter 

c. it could be considered 
 

4. Akpan's experiment contained a few minor errors  

Basically, however,  a. it was unreliable 

b. it was reliable 

c. it was inaccurate 

 

CONTENT  

Language Competence and Listening Comprehension  

In .Lecture Five, we discussed briefly the important of language competence to 

proficiency in listening comprehension and promised to examine the factor in 

greater detail in lecture seven. 

 Facility in understanding what you listen to increases with your growing 

familiarity with the vocabulary and structures of the language of communication 

Rivers (1984). 

 As a corollary, the problem of successful listening is directly related to the 

mastery of language symbols. Your performance in the exercise under "Pre-Test 

is substantially determined by your proficiency or otherwise in the phonology, 

syntax and semantics of English Language for you might not know the lecturer’s 

conclusion if the four groups of sentences were heard. Since the ultimate pi of a 

listener is to correctly receive encoded messages; understand them; given 

evaluation. Our concern in this lecture therefore, will be to focus on those main 

language competence based on comprehension skills that will enable you to 

comprehend oral discourse. 



 

 

43 

The Phonological Component Skills 

English is the language of instruction in most tiers of Nigeria's educational 

system. But it is spoken as the second language which means it has to be learnt 

formally. The second language nature of English places Nigerian learners at a 

greater disadvantage in that they have to understand particularly the sound sys-

tem, the syntax and the semantics of the language to be able to benefit from oral 

discourse. 

 Most students do not understand lecturers, or take part actively in tutorials 

and other discussions because they cannot cope with a language whose sounds 

and sound sequences are different from their mother tongue. 

 There are more English vowel and consonant sounds than most Nigeria's 

major languages. Besides, the English language permits consonant clusters, de-

grees of loudness, levels of pitch and lengths of pause which are alien to 

Nigerians. To be able to listen well therefore, the second language user of Eng-

lish must understand even if fairly: 

i. the essential consonant and vowel contrasts  

ii. the syllable structure of English 

iii. the stress and intonation patterns 

iv. the use of contracted forms 

v. redundancies 

vi. voice and mood 

vii. weak and strong forms 

 

With a good knowledge of the English phonology the student must be able to 

perform the following listening tasks more efficiently. 

a. recognize and understand the speaker's attitude towards the listener and 

topic of utterance as conveyed mainly by intonation. 

b. identify important information in a place of discourse especially through 

vocal underlining or verbal cues. 

c. distinguish, from speech, firm: farm, fast: vast; shirt: short; thing: tin; 

debt: death; fear: fair etc. and be able to spell more correctly. 

d. cope with speed of delivering lectures and rate of speaking generally. 

e. understand various speech accents 

f. give correct response to questions because of his knowledge of question 

tags and use of interrogatives 

g. participate fully in oral discourse having overcome certain speech prob-

lems. 
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Task 9 

List five vowels and five consonants of English that are not found in your lan-

guage. Can you pronounce them in words correctly? 

 

Task 10 

Can you say this sentence to give three different meaning? His wife is to blame 

for their misfortune" 

 

The Syntactic Component Skill 

There are many sub-components that make up the syntactic component. There is 

the word level; there is the sentence level and of course the discourse level. The 

proper understanding of these various levels is very crucial to deducing meaning 

from what is heard. 

 At the lexical level, the student listener needs the knowledge of word forma-

tion and contextual clues to understand the meaning and use of unfamiliar lexical 

items in an oral text. For example, supplying the missing words in the short pas-

sage below requires syntactic skills of word formation and content clues. 

 Firstly, the student has to understand what-said, as the speaker says it. He 

can't stop the lecturer-order to look up a new word or check-unfamiliar sentence 

pattern. 

 The missing words are: is, in and an. First, it is as a result of says towards 

the end of the sentence. Second, it is in for in collocates with order. Third, an and 

not a comes before unfamiliar which starts with a vowel "u" and the last word is 

pattern (singular). If the last word were to be "patterns" a or an would have been 

replaced by are or many because "patterns" is a plural word. 

There are many other syntactic skills the listener needs to comprehend oral 

messages. They include among others: 

 Understanding relations, within the sentence, the syntactic and morphologi-

cal forms characteristics of spoken language, especially elements of sentence 

structure, modification and negation e.g. the verb stem + -ing, -ed, en 

talk   talking   talked 

beat,   beats_  beaten  

do  does  doesn’t 

Understanding relations between parts of a text through cohesion devices such as 

reference e.g. which relative clause goes with what sentence? 
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Sentences Relative Clause 

1. The experiment/is almost complete a. who had been unable to buy one in 

time 

2. The student should make an effort in 

statistics 

b. on which he could always rely. 

3. The lecturer lent his Own book to 

the student  

c. which he has not studies before 

 

4. The student/had just passed his 

examinations 

d. which was studies last year  

5. The head of department bought a 

good computer.  

e. for whom Dr. Eke was responsible. 

Syntactic skill leads us to insert the correct relative clauses in their appropriate 

places to give us meaningful sentences such as: 

 

1 + d  The experiment which was, started last year is almost complete. 

2 + c  The student should make an effort in statistics which he has not studied 

before 

3 + a  The lecturer lent his own book to the student who had been unable to buy 

one in time  

4 + e   The student/or whom Dr. Eke was responsible had just passed his exams. 

5 + b  The head of department bought a good computer on which he could 

always rely 

 

iii.  Understanding relations between parts of text by recognising indicators 

in discourse especially for introducing transition and conclusion of ideas 

and for anticipation of objection or contrary view. 

 

Task II 

Complete the spaces in the paragraph below with appropriate connections from 

the table below: 

 Freshers in the University find group discussions difficult. They frequently 

withdraw - make little attempt to join in……………., there is no doubt that dis-

cussion can be very valuable if properly exploited……………, it will be worth-

while suggesting how the student can tackle this problem. It will………………. 

certainly be worthwhile convincing him that improvement in their area is vital to 

his progress. 
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+ relationship      relationship  

(= "and")      (= "but")  

 

enumeration  addition result  concession  

Firstly   Moreover   However  

Secondly  Furthermore   Yet  

Then   In addition Therefore Nevertheless  

Later   Again  Thus  In spite of (this/that)  

 

Finally     

The Semantic Component Skills 

The semantic competent skills deal .with meaning and area also important to 

comprehending oral discourse. It should however, be noted that we can not treat 

them in isolation of phonological and syntactic components. 

In fact, the three are interrelated in oral texts. 

 

1. Understanding conceptual meaning, e.g. comparison, degree, cause, 

result and purpose. This .skill enables the listener not only to compare 

adjectives and adverbs but also to understand the speaker's method of 

expressing basic meaning. Study the two tables below and note how the 

words can convey various shades of meaning. 

 

Adj.   Adv.  Comparative  Superlative  

easy   easier  easiest  

effective   more effective  most effective  

   soon  sooner   soonest  

   easily  more easily  most easily  

 

Remember- that than is often used after the comparative words. 

 

 

 



 

 

47 

BASIC MEANING Method of Expressing Basic Meaning  

   1 through the  2  through the  

    VERB PHRASE  ADVERB  

 

A not definitely true  appears to seems to  apparently  

B not definitely  tends to is likely to may  (very probably  

C possible   well may can   may be perhaps   

         possibly  

Task 12      

Make sentences with "more effective" "Soonest" "Seems to" "apparently" "can" 

and "possibly" and ask your friend or a colleague to attempt their basic  

meanings. Consult your lecturer for confirmation.    

 

ii. understanding ideas and information in an oral text through making in-

ferences from what is said. You may at times have to infer correct 

meaning from what you had earlier heard. 

iii. interpreting oral texts by going outside its relating information in the text 

to information not contained in the text through association. A good 

listener must be able to associate one idea with another as he listens to 

series of points contained in an oral discourse, 

 

Summary 

The phonological, syntactic and semantic skills enable a listener to receive oral 

information accurately, interpret it correctly and comprehend it successfully. 

"These three major language components facilitate extraction of right meaning 

and appropriate response. The phonology of English deals with the sound 

patterns used in effective communication. The syntax of the language establishes 

the relationships between various sentence parts and how they show meaning of 

utterances. The 'semantic component works in collaboration with other two 

components in and out of context to bring the desired meaning utilising the sum 

total of linguistic and non-linguistic information. 

 

Post-Test  

1.  You have just listened to your boss or a lecturer who is a fluent speaker. 

identify any three grammatical cohesion devices he has used in his 

speech. 

2.  How can a good listener deduce the meaning of unfamiliar lexical items 
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in oral messages?' 

3. Supply the missing words in the places indicated in the passage below. 

When/student studies' in die medium of a foreign language, it something 

him that the problem are/great to be solved. Instead of the student being 

ill control of the language, the/seems now to be in control of the student. 
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LECTURE EIGHT  

 

 

 

Essential Listening Comprehension Skills II: 

Enabling Skills for Extracting Information 

from Oral Texts 
 

 

 

 

Statement of Objectives 

Lecture Eight is aimed at: 

i. introducing students to the various advanced listening comprehension 

enabling skills necessary for university education. 

ii. helping students develop strategies for independent purposeful listening. 

 

Students Objectives 

At the end of this lecture, you should be able to: 

1. recognize the theme of an oral text; 

2. comprehend the main and the supporting ideas of a well organised discourse; 

and 

3. apply appropriate strategies for participating actively in formal and informal 

communication settings. 

 

The attached passage must be printed in such a way that it cannot be read except 

by extra effort,' or ill the alternative it could be read by another person only. 

 

Pre-Test 

For the student/reader 

Gent the passage below recorded for you on a cassette. But where this is not 

practicable, get the passage read to you by a fluent reader. 

 The passage must be read once; but if the reader is too fast (i.e. reads more 

than 80 words per minute), the passage may be read a second time. In the last 
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unit you learnt how to take notes from lectures. You also noted that notes are 

essentially a summary of the main pointed important details of a lecture. In this 

unit our emphasis is on taking notes from books. As you must have been' aware, 

taking notes from books is an independent way of acquiring information from 

written sources. Before now, you were used to copying piece-meal and at times 

wholesale from books and chalk- boards. Such notes you would later "cram" with 

little or Do understanding. You can no longer afford to be artless and unskilled at 

this level of your learning when you have to study large number of texts. Just as 

proficiency in listening skills is basic to efficient note taking from oral 

communication so also is competence in. reading skills fundamental to effective 

notes from written discourse. 

 You might be wondering about the need to take notes from books once you 

attend your lectures regularly and take quality notes in the process. There are 

three reasons for carrying out this essential assignment. You must, from 

experience, have learnt that the human memory is unreliable most of the time in 

the recognition, retention and recall of information. It must be helped through 

constant revision of notes you have earlier taken from textbooks, journal articles, 

relevant magazines and other reference materials. In addition, books are more 

and more in high demand without their corresponding supply. Most available 

books are frighteningly exorbitant. You must therefore, seize any available 

opportunity to read, digest and form notes from those you borrow from the 

library or other sources. During lectures your intellectual curiosity will be 

aroused and you might not get all the available facts on the topic from your 

lecturer. You are, therefore, left-to confirm or find out new ideas, more 

information and at times certain other interpretations to form bulk of details. 

 Essentially notes taken from texts are similar to those from lectures. Both 

are a summarized version, an extraction of the main ideas and limited examples 

of what has been listened to or read. The two are marked by margins, broad divi-

sion, sub- divisions etc. denoted by familiar numbering system. 

 Finally, both processes employ the use of standard and self- 

imposed/devised abbreviations. However, with the mastery of appropriate 

reading skills, it is easier to take notes from books than from lectures for the 

following reasons. First, most of the good texts you use have clear titles and 

topics, well-marked major headings and sub-headings. Second, the content of the 

written text has been divided into well developed manageable paragraphs. Third, 

you can read and' take notes of your own speed find pace rather than being 

controlled by lecturer's speed. Finally, you can re-read, underline, and query 

certain sections several times until you have understood the material. 

 Now answer these questions based on the passage. Note that the questions 

too may be recorded along with the main text.  
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1. What is the subject of this passage? 

2. How many reasons does the speaker give in the second 

segment/paragraph of the speech passage? 

3. Can you notice a comparison in the third segment? What are being com-

pared? 

4. Was there any contrast? What word signifies it? 

5. How many points can you identify in the contrast? 

 

CONTENT 

Advanced Listening Comprehension Enabling Skills 

In Lecture Seven, we discussed, how linguistic acquisition and performance pho-

nological skills can facilitate speedy decoding of utterances. We also explained 

how competence in lexical and grammatical elements greatly enhanced under-

standing of simple and complex sentences and larger discourse. Our emphasis, in 

this lecture will be on those specific listening comprehension enabling "skills you 

require to extract desired information from lectures, talks, discussions, plays and 

other forms of academic and social' discussions. We shall focus on those ad-

vanced skills efficient listener needs to select, interpret, summarize and retain 

ideas and information. 

 

i.  Identification and Understanding o/the Subject Matter 

A good listener must acquire the enabling skill of identifying first, then un-

derstanding the subject matter of an address, a talk, a meeting, a broadcast or a 

lecture. The skill enables him to get the focus of the lecture or recognise the 

information content of an oral text. This skill is further assisted by the already 

acquired linguistic devices which enable him to elicit the core of the information. 

 In real life situations, the listener is attentive to the topic or title of dis-

cussion and the lecturer's introduction and emphasis. 

 

ii. Comprehending the Factual Content 

Once the' theme of the discussion is identified, the listener should try and 

understand the factual content of the oral communication. He must be on the look 

out for the key points which can be got from answers to Who? What? When? 

Where? and How? 

 A good listener should note that key points are marked by speaker's long 

pauses, falling tones and use of emphasis. A lecturer's long pause can be likened 

to a paragraph in written communication. Another useful sub-skill in this regard 

is recognizing where sentences begin and end. 
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iii. Recognizing Supporting Details. 

This' is closely related to following directions. Once the speaker makes a point, 

he elaborates it by bringing in details in form, of facts, subsidiary ideas-and 

possibly eA3mplesand illustrations. Care must be taken to be able to identify 

which of the supporting ideas are relevant and which are not. 

 

iv. Analysis of Relationships 

In order not to lose the trend of discussion, the efficient listener strives to analyse 

the relationship inherent in oral communication. 

 This is done by noting how one key point relates to another and how one 

supporting idea relates to the key point and another supporting idea. This skill 

enables the listener to outline and take notes. We shall come back to this point in 

our lecture on note-taking from lecturers. 

 

v. Spotting Digressions 

In normal speech, speakers tend to digress a little or embellish points with 

"unwanted" material. The good listener must be able to distinguish substance 

from digression. In addition, all elements of bias, faiseh06d, distortion and 

sensationalism must be spotted and expunged from the central theme or related 

supporting idea. When you listen to radio/television broadcasts and political 

campaigns, you must utilise this skill to distinguish facts from opinions, 

distortion from persuasion, emotional from logical appeals. 

 

Task 13 

Imagine you listened to a news analysis or an advertisement on the radio set 

recently. Indicate what the factual contents are, their details and any possible 

falsehood or bias. 

 

vi. Responding to- Oral Discourse 

At a higher plane, you need this skill to be able to respond adequately and 

accurately to issues that arise in Oral discourse in diverse communication 

settings. 

 Through your timely response, it will be easy for you to critically examine 

what you listen to and evaluate it purely on its merit. In addition, the skill enables 

you to form an opinion, make inferences and assist .you in deriving maximum 

value from the speech act. 
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vii.  Participating Actively in Inter-personal Communication Situations 

Having acquired the necessary linguistic competence skills and the procedural 

extraction skills, it will not be difficult to develop and "practice the advanced 

skill of participating effectively in inter-active speech situations such as 

dialogues, debates and even interviews. At this stage, you are familiar with 

different accents and at varying speeds of speaking. You could detect moods and 

select appropriate descriptive vocabulary, verbs of action, adjectives and adverbs 

of modification to express your ideas and understand others when they express 

theirs. Moreover, the sum total of your linguistic and non-linguistic knowledge 

enables you to apply your background knowledge and proficiency in language 

forms to understand utterances in their entirety. 

 

Task 14 

Which of the listening enabling skills would you recommend for your friend 

going for an important interview to secure a highly competitive appointment or 

scholarship? 

 

Summary 

There are a few advanced listening skills that a trained listener needs to perform 

effectively at formal and informal communication situations. He must not only 

identify and understand the central idea; he must also be able to locate the main 

and supporting ideas and relate one to the other. In addition, efforts should be 

made to detect digressions and all forms irrelevant material. It is then he will be 

able to respond purposefully and participate actively in dialogues and other forms 

of oral discourse. 

 

Post-Test 

Replay the tape or ask your friend to reread the passage under pretest. Answer 

the following fresh questions based on what you have studied in this lecture. 

1.  Which of the listening skills you have learnt can be identified or tested in 

this passage? 

2.  Identify two supporting ideas and two details from the passage. 

3.  What can a good listener infer from this extract? 
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LECTURE NINE 

 

 

 

Basic Requirements and Strategies for 

Listening to Academic Discourse 
 

 

 

 

Statement of Objectives 

We design lecture 9 to: 

i. highlight the basic requirements of listening to academic discourse. 

ii. familiarize students with various lecture styles. 

iii. sensitize students to a variety of strategies for listening to lectures. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. identify lecture styles; 

2. recognize basic requirements for listening to academic discourse; and 

3. discuss and apply appropriate strategies for listening to serious oral 

discourse. 

 

Pre-Test 

Produce the passage below on a cassette or have it read to you by a fluent reader. 

if it is on a cassette, it should be played only once. Similarly, if it bas to be 

dictated: it must be done once and at a normal talking speed. Then answer the 

questions that follow it. 

This text must be recorded or read aloud by a different person. 
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Listening and Understanding 

1. A student learning English often finds the following three problems 

when he listens to talks or lectures. Firstly, he doesn't always identify all 

the words correctly. I refer here to known words, i.e. words which the 

student would recognize in print. Let's examine some of the reasons for 

this particular difficulty. In writing, there are spaces between each word. 

In speech, however, it's very difficult to decide where one -" finishes and 

the next one begins. In writing also all the letters are easy to identify. In 

speech, many of the sounds cause a student difficulty and he fails to 

identify them. Some words in English have a weak form which non-

native speakers only identify with difficulty. 

 

The students also sometimes find it difficult to hear the unstressed syllable in a 

word. This problem doesn't occur in print. 

 The second main problem is the difficulty of remembering -What's been 

said". Words in print are permanently fixed in space. They can, therefore, be 

studied again and again. In speech, however, words disappear immediately after 

they have been spoken. 

 The listener has to concentrate very hard, therefore, on identifying and 

understanding them immediately. There's no chance of hearing them a second 

time. 

 Thirdly, there’s the problem of following the argument. Students may fre-

quently have "difficulty with this even, when they understand and remember oil 

the words. I want to suggest three reasons for this firstly, the student don't always 

recognize the important points. Secondly, in trying to understand small points, 

they may miss the big ones. Thirdly, because they’re concentrating on taking 

notes, they may miss development in the argument.  

 In addition "students have difficulty understanding different accepts. Many 

lectures will have a B.B.C. - type accent, .though others will have a different 

pronunciation. It's usually the vowels which are pronounced differently, but 

sometimes the consonants too. The style of English a lecturer uses may also 

cause problems. A more formal style can generally be followed more easily than 

a colloquial one. 
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Questions 

Write TRUE or FALSE in the box provided after each sentence below. Remem-

ber that the statements are based on the short passage you have just listened to: 

1.  In speech, as in writing, there are spaces - words.  

2. Letters in writing are easier to identify than sounds in speech. 

3.  The listener must put a lot of effort into recognizing understand the  

  words as soon as they are spoken. 

4.  Developments in the argument will always be noticed if students  

  concentrate on taking notes. 

5.  Difficulty in understanding different accents is most often caused  

By variations in the pronunciation of vowels 

6.  It is easier to identify words in speech than in print. 

7 . The problem of identifying weak forms and unstressed syllables  

  only occurs in speech 

8.  It is not difficult to remember what has been said because it can  

  usually be heard more than once. 

9.  When students understand and remember all the words they  

  usually follow the argument. 

10. A more colloquial style of speech is less easy to follow than  

  a more formal one 

 

CONTENT  

Basic Requirements for Listening to Academic Discourse 

Introduction 

Before now we bad been discussing the art of listening generally. We presented 

to you all the factors that may make or 'm. listening efficiency. We also provided 

you with the essential skills you need to become a prolific listener during 

family& society meetings, at the theatre, in discussion groups, at interviews, to 

radio and television programmes, even to gossips, chit-chats and music. 

 But since you are more pre-occupied in academic pursuits than other 

pleasurable exploits, the time has come when you need certain guidelines to 

enhance your listening ability especially during strictly academic environments. 

In other words, we will give you, in this lecture, all the necessary tips for 

effective participation at seminars and lectures - ordinary, special and inaugural. 

You, must have noted that the series of revision lectures you have to listen to will 

not only help you to pass your examination well but also modify your thinking 
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and feeling so much that you will always want to adopt new responses to 

situation. 

 

Nature of Lecture Method 

Brown (1978) defines a lecture as a set of key points with associated examples, 

illustrations, elaborations and qualifications. 

 The lecture key points are ordered in a series of ways as dictated by the 

nature, of the subject (Arts, Science, Education) and/or the style of the lecturer.  

 Another characteristic of lecture method is that it is a technique used by 

many lecturers from institutions of higher learning and other qualified persons 

for presenting some types of academic material to a mature audience material to 

a mature audience and in large classes. 

 You must have realised from the features so far enumerated that the lecture 

method is more formal and impersonal than the teaching most of you are engaged 

in. "You almost always invariably bow your, their strengths and weaknesses but 

this, is not so in a lecture situation. The lecturer delivers his message, the 

audience listens and possibly takes notes and sometimes asks questions. But the 

listener hardly has the opportunity to ask the lecturer to 'repeat missed points. 

 

Features of Lecture Styles 

There are many methods of delivering lectures. The structures of most lectures 

are determined by the subject matter while others are the prerogative of the lec-

turer. However, experts have categorized all lecture methods into five. 

 

i. The Classical Method 

This method is otherwise known classification or whole-part. The lecturer will 

first present the main topic and lists the independent elements that accompany it. 

Each independent element and further elaborated through the inclusion of details. 

The details will consist of facts, examples and illustrations. The method 'is 

common with most courses of study. 

 

ii. The Problem-Centred Method 

The pattern starts with an introduction of a problem or posing of question. The 

discussion will proffer the various alternative solutions with examples or 

qualifications, usually, the lecturer summarises the points under a solution before 

he presents other forms of solution. This method is peculiar to the sciences, 

economics and medicine. 
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iii. The Sequential Method 

Some subjects like history, literature and the science are easily adaptable to this 

method.' The structure entails chronological listing of events, logical deductions 

and actions in a sequence easily identifiable by the trained listener. 

 In most Cases, the lecturer first introduces the topic; states- the first 

point/problem; makes logical deductions and gives a summary. The mastery of 

this structure enables you not only to follow the lecturer but also to list the points 

as they are made. 

 

iv. The Comparative Method 

This is a lecture style that allows the lecturer to present similarities and 

dissimilarities of concepts, governments, ideologies, ideas and situations. 

 It most invariably involves more than one thing which is first identified and 

their various characteristics listed for comparison and/or contrast. The method is 

applicable to any subject of discussion. 

 

v. This Thesis Method 

This is the most difficult and uncommon of all the methods. But it is still used 

especially in academic circles and high quality discussion programmes. It 

involves general assertion and justification. The lecturer certainly gives the 

background information leading to the assertion, its implications, deductions and 

method of analysis. A good listener must also loot out for possible assumptions 

and conclusions. Another quality of the method is that there are proofs for every 

assertion. This forms the basis of what to note and what to ignore." 

 

Task 15 

Recount one of the revision classes or lectures you attended in the recent past. 

Which of the methods above did the lecturer use? Did the method or its 

identification assist your understanding of the lecture? 

 

Necessary Pre-Listening Activities 

There are some pre-listening activities which a trained listener must embark upon 

to obtain the required rewards from academic discourse. These activities are a 

pre-requisite to whatever method the intending lecturer adopts. However, good a 

listener may be in recognising a lecture style; certain often overlooked facts must 

still be borne in mind. 
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Possess the Course Outline 

The student must possess an up-to-date course outline where the various lecture 

titles and other course requirements are carefully spelt out. He must read and un-

derstand the course objectives, the weekly arrangement of subject titles. The stu-

dent must clear any doubt or confusion with his/her course-mate before going for 

lectures. 

 If the lecture is more formal than the routine one, the student must know the 

title of the seminar or special lecture; who the lecturer is; the time and venue of 

the lecture and the possible audience. These facts will guide his active participa-

tion. 

 

Know the Prescribed Texts and References 

Most course outlines contain prescribed texts and relevant references. There is a 

rationale for providing students with this vital" information before commence-

ment of lectures. The student must purchase or borrow the texts from a friend, 

course-mate or the library. 

 

Pre-read the necessary references  

One good way of preparing for lectures is to read the prescribed texts and refer-

ence material. Such a practice provides the listen with an inkling, a slight un-

derstanding of the subject of discussion. It can inform him of how best to 

organize the material before the lecture. 

 

Be Punctual at the Lecture Venue 

It is a good practice to arrive early at the lecture hall. It is even better to be there 

before the lecturer. Punctuality has both physical and psychological rewards. You 

not only sit at a favoured place, but one set for serious assignment. 

 

Choose a Favoured Seat 

When you arrive early enough to select a good place for yourself, it win be easy 

for you to participate actively in the communication ac-t. A good choice of a 

place also ensures you a conducive atmosphere for listening. You are fair1y 

comfortable in your seat and your lecturer is visible and audible to you. You will 

hear him make his points and see him demonstrate and illustrate. Moreover, you 

may be free from distractions and thus be able to organise yourself'" concentrate 

properly. 
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Prepare for the Lectures Psychologically 

In order to promote effective listening comprehension when the lecture/talk/dis-

cussion starts in earnest, you have to be motivated and interested. In other words, 

you should show a strong desire to participate in the act. As much as humanly 

possible, you must control, if not eliminate completely, all forms of distractions. -

Endeavour to have a positive attitude to the subject and the lecturer. Always 

cooperate with the speaker/lecturer by ignoring his weak points and 

concentrating on his strengths and the value of the lecture for you. 

 

Sustain Your Attention 

You must maintain your heightened attention throughout the lecture. Since you 

may not know when certain crucial points may be made, you have to keep up 

your concentration so that you do not miss vital points as the lecture progresses. 

 

Summary 

We have been able to give you in this lecture certain basic requirements and 

strategies you need in preparing for academic discourse. We described a variety -

of lecture methods and styles: We discussed the various pre-1istening exercises 

and activities that will stabilise your physical and emotional comportment to get 

you organised for lectures that may be delivered through the classical, problem 

centred, sequential, comparative and thesis methods. In order to you’re your 

listening purposeful and rewarding we suggest some strategies of adequate 

preparation, punctuality, studying necessary reference materials and sustenance 

of attention.  

 

Post-Test 

1. Listen to the recorded/dictated passage again and answer the ten 

questions that accompany it. 

2. In one or two sentences say why: 

i. lecturing is different from teaching. 

ii. there are many lecture methods  

iii. you should read the tide of a lecture in advance.  

iv. you should arrive early in a lecture hall. 

v. you must cooperate with the lecturer. 
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LECTURE TEN 

 

 

 

Note- Taking from Oral Discourse 
 

 

 

 

Statement of Objectives 

Lecture Ten is specifically meant to: 

i. describe the nature of note-taking from oral discourse.  

ii. acquaint students with note-taking materials.  

iii. discuss strategies for taking notes from oral texts. 

 

Objectives 

At the end of the lecture, you should be able to:  

1. discuss the demands of taking notes from lectures; 

2. apply appropriate strategies for taking notes; and 

3. take quality notes from any oral discourse 

 

Pre-Test 

Listen to the passage below and answer questions that are based on it. Try and 

apply some of the pre-lecture activities you learnt during the last lesson. 

 

Lectures and Note-Taking 

Note-taking is a complex activity, which requires a high level of ability in many 

separate skills. To-day I 'm going to analyse the four most important of these 

skills. 

 Firstly, the student has to understand what the lecturer says as he says it. 

The student cannot stop the lecft1re' in order to look up a new or check .an 

unfamiliar sentence pattern. This puts the non-native speaker of English under a 

particularly severe strain. Often - as we've already seen in a previous lecture - he 

may not be able to recognize words in speech which he understands straight-
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away in print. He’ll also meet words in a lecture which are completely new to 

him. While he should, of course, try to develop the ability to infer their meaning 

from the context, he won't always be able to do this successfully. He must not 

allow failure of this kind to discourage him however. It's often possible to 

understand much of a lecture by concentrating solely on those points which are 

most important. But how does the student decide what's important? This is in 

itself another skill he must try to develop. It is, in fact, the second of the four 

skills I want to talk about today. 

 Probably the most important piece of information in a lecture is the title 

itself. If this is printed (or referred to) beforehand the student should study it 

carefully and make sure he's in no doubt about its meaning. Whatever happens, 

he should make sure that he writes it down accurately and completely. A title 

often implies many of the major points that will later be covered in the lecture 

itself. It should help the student therefore to decide what the main point of the 

lecture will be. 

 A good lecturer, of course often signals what's important or unimportant. He 

may give direct signal or indirect signals. Many lecturers, for example explicitly 

tell their audience tint a point is important and that the student should write it 

down. Unfortunately, the lecturer who's trying to establish a friendly relationship 

with his audience is likely on these occasions to employ a colloquial style. He 

might say such things as 'This is, of course, the crunch' or Perhaps you'd like to 

get it down'. Although this will help the student who's native English speaker, it 

may very well cause difficulty for the non-native English speaker. He'll therefore 

have to make a big effort to get used to the various style of his lecturers. 

 It's worth remembering that most lecturers also give indirect signals to indi-

cate what's important. They either pause or speak slowly or speak loudly or use a 

greater range of intonation, or they employ a combination of these devices, when 

they say something important. Conversely, their sentences are delivered quickly, 

softly, within a narrow range of intonation and with short or infrequent pauses 

when they are saying something which is incidental. It is, of course, helpful for 

the student to be aware of this and for him to focus his attention accordingly. 

 Having sorted out the main points, however, the student still has to write 

them down. And he has to do this quickly and clearly. This is, in fact, the third 

basic skill he must learn to develop. 

 In order to write at speed, most students find it helps to abbreviate. They 

also try to select only those words which give maximum information. These are, 

usually nouns, but sometimes verbs or adjectives. Writing only one point on each 

line also helps the student to understand his notes when he comes to read them 

later. An important difficulty is of course, finding time to write the notes. If the 

student chooses the wrong moment to write he may miss a point of greater im-

portance. Connecting words or connectives may guide him to a correct choice 
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here. Those connectives which indicate that the argument is proceeding in the 

same direction also tell the listener that it's a safe time to write. 'Moreover', 

'furthermore', also, etc., are examples of this. Connectives such as 'however', 'on 

the other hand' or 'nevertheless' usually mean that new and perhaps unexpected 

information is going to follow. Therefore, it may, on these occasions, be more 

appropriate to listen, 

 The fourth skill that the student must develop is frequently neglected. He 

must learn to show the connections between the various points he's noted. This 

can often be done more effectively by a visual presentation than by a lengthy 

statement in words. Thus the use of spacing, of underlining of conventional 

symbols plays an important part in efficient note- taking. Points should be num-

bered, too, wherever possible. In this way the student can see at a glance the 

framework of the lecture. 

 

Questions: 

Read the following sentence and as you listen to the passage decide whether the 

statements are TRUE or FALSE according to the passage. Write your answers in 

the boxes provided. 

1.  It is not practical to use a dictionary during a lecture. 

2.  It is helpful to students if a lecturer speaks colloquially. 

3.  Pausing and speaking more clearly and loudly are direct 

  signals of an important point. 

4.  Nouns are normally the most important type of words to  

  include in notes. 

5.  If a student wishes to make the structure of a lecture clear,  

he should organise his note-taking so that it shows the  

  connections between important points.  

6.  A student normally has only one chance to understand the lecturer.  

7.  You can be sure that a lecturer will always indicate if an important  

  point is to follow. 

8.  A student needs to make a note of every point that the lecturer makes.  

9.  A student should write his notes when the lecturer is giving important  

  information. 

10.  Spacing and underlining help to show the structure of the lecture.  
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CONTENT 

Taking Notes from Oral Discourse 

Introduction 

This lecture is essentially a continuation of our discussion on listening to lec-

tures. In the previous lecture we introduced to you the various pre-listening and 

note-taking activities which enhance production of quality notes after a success-

ful listening session.  Our focus in this lecture, therefore, is to describe note-tak-

ing as a necessary event a good student must undertake. We shall 'also discuss 

the useful techniques' of taking notes especially from oral discourse. By the way, 

what are notes? Notes are a summarized version, an extraction of the main ideas 

are limited examples of what has been listened to our read. 

 

The Nature or Note-Taking from Lectures 

James et al (1979) describes note-taking as a highly complex skill consisting of 

three major components of: 

i. decoding what is heard. 

ii. comprehending the message.  

iii. writing what is important. 

 

 You would recollect that we have discussed in detail how a listener can 

decode and comprehend the message. Our assignment here is to concentrate on 

how to understand the organisation of a lecture and write what is considered 

important. 

Let us further examine the nature of note-taking. 

 First, you take notes from lectures. Through these notes, you acquire up-to-

date knowledge and information from qualified persons who must have done a 

lot of reading on your behalf. 

 Second, notes from lectures reduce the loss which Occurs when you have 

difficulty in remembering information.  

 Third, note-taking involves active and careful listening thinking, observing, 

evaluating and responding.  

 Fourth, when you take notes from lectures, you have to contend with many 

constraints such as coping with different accents, lecturers' varied dispositions 

and styles, sometimes your own emotional instability and environmental distrac-

tions. 

 Fifth, taking notes from oral text is different from taking notes from written 

texts. The listener is at the mercy of the lecturer in an oral setting while you are 

free to do what you like with your book while reading. You can not take notes 
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from a lecturer's speech at your own speed and pace. Instead, you are being con-

trolled by the lecturer's rate of speaking and hardly can you ask him to repeat 

what you miss during lecture. Finally, oral discourse is prone to being easily car-

ried away where the lecturer is used to pandering, unnecessary digressiol1$ and 

casting useless, irrelevant jokes. 

 

Preparing for Note- Taking 

In the last lecture, we exposed you to certain preliminary activities which can fa-

cilitate active listening. Such activities are relevant to taking good notes too. The 

following additional points are equally useful for note-taking. 

 

i.  Materials: 

A careful, serious-minded student must, get note-taking materials ready for the 

act. He/She should possess good ball pens, note books/pad, pencils, ruler, eraser, 

pencil sharpener, extra sheets of paper and where applicable mathematical sets, 

calculators, set squares and other necessary study materials. 

 

ii.  Lecture Information  

Experience has shown that the listener should equip himself with the necessary 

information about the lecture. He needs to indicate: 

o title of lecture 

o name of the lecturer" 

o date and time of the lecture  

o duration of the lecture 

 

These pieces of information aid retention and recall. 

 

Strategies for Extracting and Writing Notes during Lectures 

Once the listener has chosen a favoured seat and has established a purpose for 

listening to the lecture, he should apply the following strategies not only to un-

derstand the lecture but also to extract the relevant information and write them 

accurately. 

i.  Listen attentively and concentrate on the theme of the talk/lecture/dis-

cussion. You most likely get this from the lecturer's introduction. 

ii.  Discover the structure of the lecture. This will enable you to follow the 

lecturer's trend. Whichever of the five lecture styles he adopts, you will 

be able to organise your own outline to conform to his. If for instance, he 



 

 

68 

adopts the comparative method, you may want to have a table where you 

will indicate similarities and differences separately. You will have to 

devise appropriate approach for dealing with any lecture style you 

encounter the structure will also enable you to identify the main and 

supporting points. 

iii.  Take note of his intonation and stress patterns. From them you can know 

when the lecturer pauses loudly and clearly to signal important points. 

This is when you can make sense of the message too. 

iv. Note also the mood of the lecturer and the way he selects words to 

denote doubt, approval, definiteness or uncertainty. 

v. Recognise discourse markers to know when the lecturer is listing points, 

contrasting ideas; showing cause and effect or emphasising. 

 

Task 16 

Group the following connectives into their respective discourse markers to show 

how they relate between ideas: So is, however, in like manner, therefore, but,' 

firstly, in order to, moreover, thus, again, therefore, nevertheless, secondly, in 

spite of that, similarly, because, as a result of, then, while, hence. You can 

tabulate the- markers.  
 

vi.  Follow the sequence of the message. Your identification of the structure 

of the lecture will assist you in this regard. 

vii.  Understand the relationship between details and main points. Since 

details elaborate and are controlled and limited by the key words in the 

lecturer's topic sentences, do not record them. (the details) 

viii. Recognise when the same idea is repeated in different words. Remember 

that good lecturers employ reasonably the use of the redundancy devices. 

ix.  Use familiar abbreviations. They enable you to take quick notes and keep 

pace with the lecturer. Be consistent in your use of abbreviations. 

 

Task 17 

Write any give abbreviations you are familiar with and indicate what they stand 

for. 

 

x. Extract only to relevant key points and record them dearly and briefly. 

You may use the content words especially nouns and a few verbs. 

xi.  Relate what the lecturer has said to what he will say next. Find out how 

the relationship contributes to the subject being discussed. 

xii.  Be sensitive to grammatical elements such as modals, verbs-tense and 
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agreement, adverbs of frequency, relatives and connectives. These 

elements alert you to the fact that important points are about to be made. 

 

Task 18 

Give at least four examples each of modals, adverbs of frequency, relatives and 

clause introduces and put them in complete sentences. If you are in doubt; ask 

your lecturer. 

 

xiii. Note the essential graphic aids which contribute to your understanding 

of the message. 

xiv. Ask questions to clear any doubt or confusion if you have the 

opportunity. 

  Cross-check what you noted with the answers to your questions. 

xv.  Review your notes later to dot your "i" and cross your "t". You Might 

even have to modify them as a result of further discussions on them. 

 

Summary 

Lecture ten has described the nature and characteristics of note-taking from 

oral discourse. It distinguishes the demands of notes to be taken from oral text 

from those taken from printed material. We also discuss those essential points 

to be considered before quality notes can be taken during academic discourse. 

We finally enumerate and explain the tested strategies of adequate preparation, 

recognition and understanding of lecturer's style, the key points, very 

important supporting ideas, discourse markers, functional grammatical 

elements and what o put down, cross-checked and reviewed. 

 

Post-Test 

1.  Attempt the exercises under the pretest again after listening to the 

passage. 

2.  From listening to the passage the second time can you recognise:  

a. what lecture style has been used 

b. the number of main divisions of the lecture  

c. what the subject matter is 

d. any five discourse markers? 
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LECTURE ELEVEN 

 

 

 

Teaching Listening Comprehension in a Foreign 

Language 
 

 

 

 

Statement of Objectives 

This Lecture is designed to: 

i. highlight the demands of teaching listening comprehension in a foreign 

language. 

ii. teach listening comprehension skills in a foreign language.  

iii. plan appropriate exercises to train pupils to listen and comprehend mess-

ages effectively in foreign language. 
 

Objectives 

At the end of this lecture, you should be able to: 

1. appreciate the pupils' problems in listening comprehension in a foreign 

language; 

2. teach listening comprehension stills in a foreign language; and 

3. plan appropriate exercises to train pupils to listen and comprehend mess-

ages effectively in foreign language. 
 

Pre-Test 

In one sentence or simple "Yes" or "No" answer the following questions 

franking: 

1.  Whether at home or in the .school, are you, attentive to children/pupils, 

they speak to you? 

2.  Do you respond to children in terms of their interests and concerns? 

3. Do you try not to interrupt a child who is speaking? 

4. In the classroom, are you usually talking or do you often listen? 

5. Do you allow time for listeners to process their ideas before asking for 
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response? 

6. Are children involved in both conversational and presentational 

communication situations?  

7. Do you relate listening to all areas, of the curriculum? 

8. Do you recognize differences in children’s listening abilities and plan 

activities to meet individual needs? 
 

CONTENT  

Teaching Listening Comprehension in a Foreign Language 

Before now, our concern had been on mature, student who are fairly proficient in 

the use of English as a medium of communication. Our discussion bas been 

directed to teachers or people who have been exposed to the use of English for 

not less than -ten years. This set of people engages in teaching or will go out to 

teach others haw to listen and comprehend oral messages. But their learners – the 

primary or junior secondary school pupils not only use English as a second Lan-

guage but also have not been adequately exposed to the use of English. They are 

disadvantaged so they need to be taught how to listen to instructions, conversa-

tion, briefings, entreaties and admonition in the language of instruction, educa-

tion, government and business in Nigeria. 

 

Establishing the Need to Teach Listening Comprehension in a Foreign 

Language 

Since our focus in this lecture is to highlight the demands of teaching listening 

comprehension in a foreign language and help our students plan suitable, syste-

matic training programmes, we will want to first establish a need for, examining 

possible listening comprehension problems their children manifest before deter-

mining the appropriate needed training programmes. 

 Being pupils, who must learn other subjects .in the curriculum through the 

medium of English; members of a society who must use English as an official 

language; Nigerians who must benefit from television and radio programmes; 

and human beings who must interact with other people outside their immediate 

environment; it will be necessary to train these young ones in the art of listening 

successfully. 

 

Listening Comprehension Problems that Pupils Have 

Most of the problems the school children have in listening to oral discourse in a 

foreign language stem from their partial proficiency in all the components of 

English language. But there are still other general manifestations which include:  
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a. Non-familiarity with the English culture which exerts great influence on 

the overall understanding of English discourse. 

b. Lack of knowledge of the phonological, lexical, syntactic and semantic 

properties of English. 

c. The unfamiliar use of familiar English words and phrase 

d. Inability to identify the topic of a conversation and inability to make 

immediate relevant reply. 

e. Processing of incoming speech in meaningful chunks. 

f. In-appropriate application of background knowledge leading to 

misinterpretation or total silence. 

 

The Nature of Listening Comprehension in a Foreign Language 

Similar to our discussion in lecture four, listening comprehension in a foreign 

language (English in Nigeria) involves the levels of recognition and selection. 

There are four stages of attaining these levels. 

 

The Recognition Level 

To comprehend English utterances successfully, the pupils must be able to 

identify words, phrases and sentences which arc structurally interrelated. 

Secondly, such recognition must be automatic before they can reproduce and 

respond. The recognition level subsumes perception and interpretation of the 

signals. 

 

The Selection Level 

Selection is the art of drawing out the speaker's or self purpose for listening. It 

also involves selection of facts from utterances that can be held in memory in 

order to relate it to other situations later. If a pupil's selection level is poor, he 

will not be able Lo absorb much at a time. He therefore misses the point of what 

he has heard. In addition, he misinterprets high-information items. Consequently, 

he misses the teacher's, parent's or speaker’s important information and renders 

useless the purpose of the communication act. From our previous discussion. It is 

pertinent to mention the role of retention. 

 Retention is the recall of what is listened to. It is manifested in reaction 'and 

response verbally or non-verbally. A communication act is incomplete without a 

form of response. 
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Strategies for Teaching Listening Comprehension in a Foreign Language 

Need for Training 

There is need for training the, pupils at the recognition level and much practice in 

selection from streams of sounds. Training in recognition must start with graded 

and well-designed aural materials. The skills to be developed must be embedded 

streams of speech the pupils are familiar with and that they can quickly react to: 

a. Asking questions at appropriate times to clarify points not genuinely 

understood rather than as ways to find faults. 

b. Identifying the speaker's developmental techniques so as to be able to 

follow his train of thought and general structure of the message. 

c. Withholding evaluation of the message until the speaker has finished. 

Remember that you cannot dictate the procedure the speaker should 

adopt. The proper place for his examples, illustrations and elaborations 

cannot be fixed by you. 

d. Repressing the tendency to respond emotionally to what the speaker 

says. Concentrate on the message and not on the emotionally-laden 

words. 

e. Building your vocabulary as much as possible. This suggestion will 

enable you to have meaningful associations for the word symbols 

generally and be able to understand what the speaker is saying 

particularly. 

f. Practising purposeful listening by engaging in conversational, appreci-

ational, critical and exploratory listening. This you can achieve by 

deliberately listening to music, plays, poetry, broadcasts (news, special, 

current affairs) commentaries, debates, house and court proceedings. 
 

Task 23 

Compare two speech events you listened to recently and state why you think one 

is more rewarding than the other. In which of the two did you detect some ele-

ments of bias or distortion? 

 

Practical Suggestions for Listening Improvement Programmes 

Having discovered the listening comprehension problems your students or your 

untrained mates have, the next step is to devise well-defined, properly planned 

developmental programmes that will not only correct or change undesirable lis-

tening habits but also will develop active, profitable listening. Here are a few 

suggestions for carrying out such programmes. 

i.  Analyze the materials that are meant to be listened to. Each one must 

have its special purpose. Some recorded programmes may be devised to 
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correct certain undesirable attitudes while others may be all out to 

improve ability to listen for own ideas, relevant details or just mere 

examples. Yet another set of programmes may be set at improving 

students language proficiency, ability to detect falsehood, bias and 

misrepresentation. Yet others can be planned to help listeners to note 

paralinguistic cues in particular speeches or make inferences from what 

speakers have said. Recorded or live presentation of oral reports, 

'complex directions, discussion sessions, broadcasts, newspaper 

editorials, newscasts, musical lyrics and dictation of graded passages will 

serve as good examples. You can start from simple stories to very 

complex discourse. 

ii.  Relate what subjects hear and understand with, what they read. In other 

words, ensure that recordings relate to your subjects interests, vacations 

and professions. 

iii.  Record lectures on tapes and ask subjects to take notes from them. Ask 

students to exchange notes and discuss omission and other note-taking 

problems. 

iv.  Make listening sessions lively and rewarding by encouraging every 

member of the group  to participate actively and willingly. 

v.  Analyze respondents' errors and correct them without prejudice. Repeat 

exercises to encourage self-analysis and correction. 

vi.  Serve as facilitator and not as a dictator. Allow individuals to express 

their personal views and opinions while other participants listen and 

contribute. 

vii.  Watch out for personality problems and correct or modify them promptly 

and maturely. 

viii. Give adequate exercises and monitor progress. Devise programmes, that 

will suit individuals and communication situations. 

ix.  Evaluate subjects' performances, appreciate their improvement and 

encourage individuals to carry out independent improvement efforts. 
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Summary 

Our Lecture 12 has been designed to find practical solutions to identifiable 

listening comprehension problems in adult listeners. We presented the 

summary of research findings which point to the fact that listening 

comprehension skills can be learned, taught, improved and developed. We 

reiterated the features of advanced listening skills and the psycholinguistic 

problems that can be diagnosed, corrected and improved. We also suggested 

some tested strategies for and practical solutions to listening problems among 

which are establishing adequate purpose, interest and motivation for listening 

on the part of learners, and the teachers designing well-planned specifically 

graded programmes suitable for the correction of noticeable listening 

disabilities and for the general improvement and development of cognitive 

powers. 

 

 

Post-Test 

1.  Attempt the, six objective questions under the Pre-Test again. 

2.  Mention any five strategies for improving listening comprehension. 

3.  Suggest any-three practical ways of carrying out listening improvement 

programmes. 

4.  Recall any two important listening comprehension skills which involve 

high level- mental processes and attempt to design a suitable listening 

improvement task/game/activity for each. Remember to include the aim, 

resources procedure and what you intend to evaluate. You may carry- out 

the assignment with a study partner or in your discussion group. 
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LECTURE TWELVE   

 

 

 

Effective Listening to Biased Oral 

Communications I: Understanding and 

Checking Rumours 
 

 

 

 

Statement or Objectives 

We design Lecture 12 to:  

i.  acquaint students with the characteristics and demands of rumours on the 

effective listener. 

ii.  guide students to analyze and evaluate rumours and their effects on the 

listening audience. 

 

Objectives 

At the end of this lecture, you should be able to: 

1. discuss actual rumours; 

2. analyse and assess the validity of actual rumours; and 

3. control spread of rumours. 

 

Pre-Test 

State which of the following statements are true and which are false by writing T 

or F in the boxes provided 

1.  An average student lives in a society where he does more  

  listening than speaking. 

2. It is unprofitable to listen to casual discussions and  

conversations. 

3. Rumours are a form of formal oral communication.  

4. Rumours mayor may not be transmitted to impart bias.  
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5. Rumours are usually passed by words of mouth. 

6. All rumours have no element of truth in them. 

7.  Rumours deal only with undesirable personalities and event. 

8.  As rumours pass from one person to-another their message  

contents are maintained. 

9.  Rumours have nothing to do with effective listening. 

10.  A rumour is not a statement of inference but of observation  

11.  One should not bother to check the originator of a rumour.  

12.  Anyone can be source/originator of a rumour. 

 

CONTENT 

Effective listening to Biased Oral Communication: Understanding Rumours  

Introduction 

Up to now, our discussion has been on how to effectively listen to a variety of 

formal and informal oral communications with little or no element of bias. But, 

since the listener is part of the society in which he lives, he/she cannot totally in-

sulate himself/herself from some certain natural occurrences such as propaganda 

and rumour mongering. It is in the light of this inevitability that we include these 

important topics in our fifteen lecture package. 

 We shall consider rumours first. Rumours as a form of informal oral com-

munication are peddled worldwide.  

 In Nigeria, rumours and their effects are experienced in offices; they 

circulate on campuses, among government functionaries, in the army, in towns 

and villages. In fact, rumours are almost everywhere. 

 But the trained listener is supposed to be a better, more efficient 

communicator. His formal training should prepared him/her not only to identify 

elements of bias and falsehood -in any speech communication, but also to enable 

him to analyze and evaluate such communications so that their harmful effects on 

the society will be reduced drastically. 

 Let us now examine what rumours, their characteristics and their effects are 

so that the effective listener may know how they can he analyzed and their spread 

checked. 

 

Definitions 

A biased communication is a special type of communication with malicious In-

tent. It is often consciously developed by an originator and passed on to other 

people. Rumours are however, a form of biased communication which may or 
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may not be transmitted with malicious intent. Rumours are statements of in-

ference about self, friends, government policies, people and international rela-

tions. A rumour is according to (Allport and Postman 1947 in Barker 1971) a 

specific or topical proposition for belief, passed along from person to person, 

usually l1y word of mouth, without secure standards of evidence being present. A 

rumour therefore, 15 a statement based on inference and not statement of obser-

vation. 

 You must have been a victim of rumours at one time or another-. You have 

either originated a statement without proof of evidence and passed it on or heard 

a second-hand report of another person's" observation and transmitted it along. 

Examples abound of unfounded news of coup d’etat, deaths of prominent Nige-

rians increase in petroleum products etc. There are other rumours circulating ithin 

the local community. You most often helplessly listen to these pieces of biased 

information and-'are worried about them. 

 

Causes or Rumours 

1. Rumours are caused by degeneration of human relations in a community, 

within an organisation and between the government and the governed. 

2. Another identifiable cause of rumours is traceable to the wide 

communication gap between management and the employees (in all 

forms of employment). 

3. When people want something good or beneficial to happen or desire a 

solution to a problem, they fabricate and circulate rumours. 

 

General Characteristics of Rumours  

Barker (1971) lists the characteristics of rumours. These range from the 

descriptive to the generalized. These include among others the fact that: 

a.  Their transmission begins as -facts- but their qualifying statements-drop 

out later when information is transmitted serially. 

b.  Their-contents deal with people and events at personal national and 

international levels. 

c.  They mayor may not be transmitted consciously with malicious intent.  

d.  They contain elements of ambiguity in that there is no sufficient informa-

tion to ascertain their truth. 

e.  They exist when-the public feels a need fur information or believes a 

problem exists which needs to be explained or solved. 

f. They may have some element of truth which few people bother to check.  

g.  They mayor may not affect the health or happiness of anyone. 
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h.  They tend to run in cycles i.e. they may not but after some time old ones 

are revived and given “new life” 

i.  They usually contain elements of current interest value or are specific 

and topical. 

j.  Their initiators are not experts as regards the subject matter involved so 

that verifying it is often a difficult task. In other words, no medical 

doctor will originate a rumour about the death an important personality 

or the outbreak of an epidemic without first ascertaining the veracity of 

the statement. 

 

Allport and Postman Law of Rumour 

Based on their observation and research, Allport and Postman expressed the law 

of rumour as follows: 

(R ~ x a) where 

R -  stands for rumour in circulation as varying with 

i  - importance of the subject to the individuals' 

x - times 

a -  ambiguity of the evidence pertaining to the topic at issue. 
 

 Simply put, the law stipulates that the amount of rumour in circulation will 

vary according to the importance of the subject to the individual concerned 

multiplied by the ambiguity of the evidence pertaining to the topic at issue. In 

other words, a rumour about total cancellation of petrol subsidy accompanied by 

substantial amount of ambiguity is likely to gain currency among the citizenry 

because higher prices of petrol products will affect the life of many Nigerians 

whatever their calling or profession. Most people, on hearing the rumour, will 

spread it fast without bothering about the source, the truth or falsity of the state-

ment. But an effective listener will critically examine the stal8ment, and subject 

it to a series of investigations before accepting or rejecting it is its entirety. 

 

Classification of Rumours 

Psychologists and sociologists through their studies of and interactions with 

human beings have classified rumours into four major types based on time, sub-

ject, motive and social effect. 
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1. By Time 

These are rumours which occur by speed or other temporal aspects: Such 

rumours occurs during crises or other emergencies. For example, when a nation 

is experiencing very hard times, rumours of Coups can easily fly about because 

people anticipate a take-over of government in order that their suffering might be 

assuaged if not totally eliminated. Another good example of instant rumours is 

that of victory or mass defeat during civil or international wars. Romours can go 

round about the loss of unspecified number of soldiers, civilians and weapons. 

 Other characteristics of instant rumours are (i) their gradual or slow 

beginning and later picking up of their speed. (ii) Others might almost full blown 

(iii) yet others may begin, then lose momentum and later reappear. An effective 

listener should be aware of these elements in such rumours so that he may place 

them in their proper positions and know how to deal with them appropriately. 

 

2. By Subject Matter 

Some rumours are- identified by the subject matter they deal with. Examples 

include (a) epidemics (death cholera, rinderpest, typhoid, cerebral minigitis, 

ritual killings) (b) lifestyles (bribery, extravagance, discrimination, wanton 

destruction etc). especially of governments, government officials, soldiers and a 

few individuals in the society (c) securities (raids, invasions and clashes 

especially across the borders and boundaries) (d) social malaise beginning 

rumours about the deaths of important personalities (musicians, traditional rulers, 

statesmen or other public figures) 

 

3. By Motive 

Certain rurnours have motives underlining them. Such motives may reflect fear, 

hostility or desire of the initiators of the rumours. Examples of this kind are 

found in offices, factories, campuses and other places of work where their 

initiators spread rurnours on leave bonus, salary adjustment, new appointments, 

retrenchments, closures, boycott of lectures or strikes etc. To detect the source of 

or truth in such rumours will require the listener's investigating the motives 

behind the rurnours. 

 

4. By Social Effects 

Some rumours have social consequences attached to their spread. Some may be 

beneficial to most people concerned while some may be dangerous, harmful or 

even indifferent. You would recall the social effects of the rumours that 

generated and circulated around increase in school or accommodation fees, the 

mc issue, the creation of states and local governments etc. 
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Effects of Rumours  

a.  Rumours dissipate energy of people engaged in them. This leads to loss 

of man-hours and wastage or resources. 

b.  Rumours generate grievances; strain relationships and can destroy an 

individual, an organization, community or even the government of a 

country. 

c.  Rumours can lower morale of workers and cause a decline in 

productivity.  

d.  Rumours, however, can cause the discontinuation of an unpopular policy, 

decision or proposal. 

 

Effective Procedure for Checking Rumours 

We have just discussed the undesirable effects of rumour on the society generally 

and on an organization in particular. But the effective listener can do' a lot to 

check the spread of rumours and thereby forestall the havoc rumours cause to the 

communication machinery in a community, an organization and a nation. 

 In order to combat rumours effectively, (i) the listener must ensure that it is 

an actual rumour having placed it before the characteristics we earlier listed 

above, (ii) Once it has been established that the rumour is a statement based on 

inference, and not based on observation, he should then find out the source of 

what he has just heard. (iii) If for instance; the active listener can identify the 

source of the rumour he should then investigate directly from the originator how 

valid the subject of the rumour is. (iv) The listener will later determine the con-

sequences of the rumour for himself and other people involved. As we earlier 

indicated, the rumour may have inflicted harm on the victim or it may not have 

been of any effect. The search for the factual basis should continue if consider-

able harm is or will be done to anyone. But if the rumour has had or will not have 

any effect on the society, the trained listener may allow it to die. (v) If the rumour 

has a motive behind it, the listener should assess the contributing factors of the 

motives are questionable, pure, ulterior or reproachable. The outcome of his 

search will determine his next step. (vi) In cases the motives cannot be easily 

ascertained, the effective listener should interview people who can give enough 

information about or an insight into the subject in order to obtain proof of evi-

dence on the critical elements in the rumour, For example, if there were a rumour 

about the arrest of a social elite or a prominent public figure at home or abroad, 

motives of questionable life style, extravagance, wickedness, ostentation, 

jealousy, blackmail or hatred may be ascribed or even established. 

 In short, a good listener can minimize or eliminate the damage rumours can 

cause in a society if the rumours and the critical elements in them are discovered 

early enough, properly investigated, disproved and their spread checked. 
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Summary 

Rumours are a form of biased communication that can be spread like wild tire. 

Because rumours are, mere statements of observation, second-hand reports 

about people and events, they are inaccurate and at times malicious: fabricated 

and circulated by persons who are opposed to a cause or who feel a need for 

information to solve or explain a problem. A good, effective listener should 

recognize characteristics of rumours, identify their source, analyse their 

contents, examine the motives of their originators and check\their spread 

before substantial damage is done to the society in general or the individuals 

involved in particular. 

 

Post-Test 

1. Attempt the exercise under the pre-test again 

2. In two sentences, state the main causes of rumors 

3. What are the main characteristics of rumours? Mention any four 

4. in not more than five sentences indicate what an effective listener could 

do to check the negative effects of rumours 
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LECTURE THIRTEEN 

 

 

 

Effective Listening to Biased Oral 

Communications II: Recognizing Propaganda 

and Controlling its Negative Effects 
 

 

 

 

Statement of Objectives 

Lecture Thirteen aims at: 

i. familiarizing students with propaganda techniques and its characteristics 

features. 

ii. providing the practical ways of analyzing propaganda and controlling its 

evils. 

 

Objectives  

At the end of this lecture, you should be able to: 

1. recopize propaganda as a form of biased communication;  

2. identify the hidden motives of originators of propaganda; 

3. assess the impact of propaganda on the society; and 

4. reduce the negative effects of propaganda devices. 

 

Pre-Test 

The two excerpts below should be recorded on a high fidelity cassette. They are 

meant to be listened to by the students. 

 Listen to two extracts that are being dictated/read to you and then answer the 

questions based on the texts. 
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Passage A 

Agreed is the joint responsibility of both the Executive and the legislative to 

maintain the integrity of the Local Government and to promote peace and mutual 

understanding. While it is conceded that the Legislative Council has the Statutory 

power to enquire into the activities of the Executive with a view of making bye-

laws, correct defects if any, in existing bye-laws, prevent and expose corruption, 

inefficiency or waste in the execution or administration of funds, such exercise 

should not be seen as an opportunity to blackmail, ridicule and bring to disrepute 

the work of patriotic public offers and such exercise should not be done in bad 

faith. It is an open secret that certain mischievous individuals are hell bent on 

destabilizing the administration of our young and promising Local Government. 

The survival of Ikenne Local Government is the collective responsibility of all of 

us and we shall remain undaunted by smear campaign of this nature. For the 

avoidance of doubt, this administration remains-committed to the maintenance of 

peace and good Government.  

 It is hoped that the Honourable members of Ikenne Local Government will 

allow peace to reign supreme in the Local Government and devote greater atten-

tion to issues that will enhance the overall development of the newly created. 

Local Government. 

 

Passage B 

Some few weeks ago, the Newswatch Magazine came out with a story that the 

Nigerian Government had ordered some Cars worth N500 Million from the Peu-

geot Automobile Company (PAN) Kaduna for distribution to Nigerian Army Of-

ficers. Later, other pews media confirmed that the cars were not being distributed 

for free but under a special Car Laon Package by the Government that was 

contracted to PAN to secure, firstly a special discount on such bulk orders and 

also to ensure that the giant. Automobile Company which was then on the verge 

of economic collapse did foot go the way the Leyland Company in Ibadan did 

and which Steyr Motors in Bauchi is being forced to follow. The Newswatch 

story, no doubt, was very mischievous and certainly sponsored by the cabal of 

disgruntled powerchasers ravaging the Country at this time. We may not be far 

from being correct if the source of the story is suspected to be the same man who 

has now used it for the purpose of a public lecture at Ibadan. The man staled 

unabashedly, that the, Army is one of Nigeria's problems. Who knows whether 

the highly placed mad'" might have also been the source of the Newswatch's 

"Eyeball to Eyeball" story on the Orkar misadventure from" the Newswatch 

reputation suffered irretrievably and from which they have not recovered till 

today. But as we have said earlier, these people are young professionals, leaking 

for their daily bread. Our appeal to them, however, is that they should not destroy 

this-country while they are doing so. They should leave the powerchasers to their 
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game which they can never. They have had their opportunities. The -failure they 

made of such opportunities might be the reason for their frustration that is being 

unjustly visited on the Nation? We intend to pick up "General Not My Will" 

particularly on his pronouncement on the Nigeria Army that built him and made 

him whatever he is today. It is unfortunate that we have to close up on the 

General whom we respect so-much, if only for the high position he formerly held 

in this country and being a leader in the Yoruba catchment areas, that suggests 

that he must be cautious, at all times, of his pronouncements and carriage in 

ensuring our continued peace an4 stability. What has the Army done to him to 

justify the trade he unleashed on them? What is his problem with them that made 

him seek to destroy the Military Institution that built him? Who is he out to 

please with his direct attacks on the Army that is the mainstay of any nation's 

peace and stability? What has President Babangida not done for him with the 

active support of the Military, which he now seeks to bring into disrepute by his 

calculated utterances meant to cause chaos in the Land? And if he does not like 

the face of President Babangida anymore now, after so much personal benefits in 

all respects, should be destroy the Army and the Country in his manifest hatred 

for the man woo-bolds the seat of the President of the" Federal Republic? What 

is this "General Not My Will" talking about and who is he deceiving? And who 

is he inciting? Why do these people have to pretend as if they are talking on 

behalf of the Yoruba Nigerians? They are not. We believe this is not the way to 

bring out the Yoruba Nigerians from the decline and neglect these people 

themselves are visiting on the people of their catchment areas by their posture 

and unguided utterances on National- issues. Our stand on these people is that 

they are killing the Yoruba Race by their actions that bring nothing but distrust 

for the Yorubas in their dealings with other Nigerians. Nigerians especially of 

their catchment areas are no more tools. And the people are now wiser than ever. 

We believe they should help their people by their disposition and actions, not 

destroy them. 

 We can explain to Nigerians the rationale behind the Army Car Project. For 

a fairly long time, the National has been aware that the prices of cars have conti-

nued to rise because of the fact that 80 percent of the inputs of such cars are 

imported from abroad despite their made in Nigeria status. This made it impera-

tive for Government look into every way it can help its citizens, not the lease all 

members of the Armed Forces that hold the key of security and life over man 

after God. It is devilish for a General, now on the reserve list, for reasons of 

cheap political blackmail, to overlook the strategic need of keeping all members 

of our Armed Forces averagely, comfortable, if they are to be in a position to 

perform their functions well and keep the peace we all desire. Events in Takum 

have shown that Generals themselves are not immune from mob attack if those 

who are paid to keep the peace are just not made reasonably comfortable by their 

country, under any circumstance. When these people were in power, they started 
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the Army Barracks Project on which Billions of Naira was spent and yet many of 

the Nigerian Soldiers remain in 'Bachas’ that are worse than slum houses. The 

Babangida Administration is committed to taking Soldiers back to the Barracks 

where they must reside. 

 

Questions  

Based on your comprehension of the texts above (A & B) select the most 

appropriate option among the following  

1. The writers of passages A and B had one thing in common. They 

intended to: 

A.  confuse the public 

B. persuade their listener on thorny issues  

C.  advertise their positions  

D.  announce solutions to some problems  

 

2.  The two texts were addressed to: 

A. local audience  

B.  international audience 

C.  national and local audience  

D. local and national audience  

 

3. Passage B sought to: 

A.  attack government action 

B.  defend masses 

C.  defend government action 

D.  attack masses 

 

4.  Passages A and B are: 

A. items 

B.  editorials of newspapers 

C.  paid advertisement  

D. none of the above. 

 

 

5.  That the government purchase(t cars worth N500 millions is a:  
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A.  rumour  

B.  statement of fact 

C.  propaganda 

D.  lie. 

 

6.  The use of “blackmail” “disgruntled power chasers” “cabal” 

“misadventure” “mischievous individuals”. Is a propaganda device of: 

  A.  card stacking  

B. dynamite words 

C.  hasty generalization  

D.  name calling  

 

7.  The citing of an evidence of rise in die prices of ears in Nigeria is a 

propaganda device of: 

A.  Card stacking  

B. transfer 

C. Bandwagon 

D. hasty generalization 

 

CONTENT 

Effectives Listening to Biased Communications Propaganda - Definition, 

Techniques and Control 

Introduction 

Our previous lecture dealt with rumour as one form of biased communication. By 

now' you should have Iistene4 to one or two rumours flying about and hopefully 

you might have been able/to identify not only their sources but also the motives 

of their originators thus helping a lot to suppress the spread. We shall examine 

another form of biased communication you listen to as you stay in your homes, 

relax in club houses, eat in canteens and even experience in discussion groups. It 

is-called propaganda. Everyday of your life you are exposed to one form of 

propaganda or another as long as you listen to music, radio or you watch the 

television, the cinema or the video films. 

 We will be looking at the nature of propaganda; how it differs from 

rumours; the devices it employs to thrive and how best it can be evaluated and 

controlled. Most of the materials we will use in this lecture were gleaned from 

the works of Folarin (1988) and Barker (1971), 
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Definition 

Propaganda is a "systematic control or manipulation of opinion, beliefs; and atti-

tude by means of significant communication symbols". 

 It is Ii form of communication "with a definite "built-in- 'bias, which is con-

sciously developed and transmitted" by the originators of the massage. 

 Propaganda comes to us in many forms including stories deliberately com-

posed and told to influence the listener's behavior; rumours that are fabricated 

and circulated to stir the public; reports intentionally compiled and written to 

shake their audiences pictures designed and presented to fascinate and change 

victims attitudes; advertisements specifically developed to move their listeners 

into action and speeches that cannot only incite but also modify people’s beliefs 

and opinions. 

 From the foregoing you wilt notice that propaganda is inevitable in the so-

ciety. It 'is not limited to a particular stratum in the community. You will also 

discover that propaganda is not necessarily evil but can as well be beneficial. If 

therefore, something is as noteworthy and inevitable as propaganda is, in stu-

dying it not a worthwhile endeavour? Certainly, it is. 

 

Characteristics of Propaganda  

Rumours and propaganda have a lot in common. Apart from being two forms of 

biased communication, they seek to persuade their audience and contain certain 

underlying motives. Both of them can be positively and negatively used. 

But propaganda has some additional characteristics which include:  

a.  Excessive use of emotional appeals to achieve a desired goal e.g. 

political campaign broadcasts, radio and television advertisements etc. 

b.  Deliberate Politicians' distortions, slanted news analysis and editorials; 

lies of foreign powers and at times domestic "diplomatic cover ups". 

Examples of these abound in some special broadcasts to sell government 

policies and ideas to the populace; news analysis on certain club, 

association party of government programmes and activities like the evils 

in communism, the benefits to be derived from SAP, NYSC, NDE 

c. Effective use of the mass media - face to face or electronic" for the 

listener print or visual means for the reader. This involves the use of the 

radio and T.V. (news, plays, current affairs, and other entertainment 

programmes, the cinema, songs, music and the video cassettes 

d. Mobilization of the populace to promote and develop personal interests 

of that of the community or the nation. Campaigns against eradication of 

certain diseases; promotion of healthy environment, family planning, 

MAMSER and WAI are a few examples. 
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e.  Capability of thriving on rumours. Once a propagandist knows a rumour 

is flying about, he uses propaganda devices either to counter the rumour 

or, in a few cases, confirm it. The OIC, cancellation of petrol subsidy, 

success, of failure of transition programme and creation of more states 

are a few issues that lend themselves to the manifestation of this feature. 

f. Difficulty of detection as a result of the amount of empirical research 

reasoning and sophistication to be required in the detection of 

propagandistic devices involved. 

g.  Clear definition of goals and objectives and near accurate analysis of the 

target audience. Propaganda requires a lot of planning in order to make 

the desired impact on its audience, at the right time and through the 

appropriate channel. Consider the media and the timing of certain 

broadcasts, analysis and announcements. 

 

Classification or Propaganda 

Although our concern in this lecture is to alert listeners to the nature and tech-

niques of propaganda through the oral medium, out discussion on classification 

will cut across oral and written and our focus will be on the purpose of the orig-

inator. 

 

Folarin (1988) classifies propaganda into six: 

agitation  - integration 

soft core  - hard core 

conformist  - radical 

political  - sociological 

vertical  - horizontal. 

 But since it is not within the scope of this lecture to explain the six in detail, 

we shall limit ourselves to brief explanation of each of the six pairs. 

 First and foremost, the primary purpose of propaganda is to convince the lis-

tener about the content of the subject of the message. The method can be just to 

change people's point of view (soft core) or to get them committed to a course or 

action. The propagandist may be seeking listener's resentment or agreement; 

conformity or rebellion. Depending on what his goal is, he may employ rational 

or irrational means. 

 If he is rational, he will appeal to the intelligence, the reasoning of the audi-

ence but if he decides to be irrational in his approach,-he resorts to emotion and 

dirty tricks by exploiting myths such as racial, tribal, ethnic superiority,  

hereditary or oratory to achieve his objective. Broadcasts from both sides of the 
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divide during the Nigerian Civil War illustrate this. 

 Some propaganda can be classified as either political or sociological. 

Political propaganda aims at using its processes and techniques to influence 

public opinions, attitudes and behaviours. It seeks to win allies, seeks 

commitment from neutrals and puts the opponents at a disadvantage. It can be 

used by any form of government - military or civilian, democratice or totalitarian. 

Consider the broadcasts of the various nationalists’ movements across the 

continent of Africa and especially the different accounts the world was treated to 

during the Gulf War Jan-April, 1991. 

 Sociological propaganda uses existing political structure - democratic, 

socialist or communist to make a social or economic ideology penetrate the 

masses - Good examples of such propaganda are those on SAP and NDE in 

Nigeria, the Prestvoika and Glassnolt in the former USSR. 

 As to the line of diffusion or dissemination, propaganda can be vertical or 

horizontal. When it is vertical, it originates from the superior leader, someone in 

position of authority to the crowd below, i.e. the government to the governed; 

from the employer to the employee etc. Horizontal propaganda occurs among 

people of equal rank. Such propaganda will be one that seeks conformity or 

integration; resentment or rebellion. It thrives on groups’ dynamism.  

 

Effect of Propaganda 

Propaganda exerts more effect on the listener than rumours. While it may be easy 

to dismiss a rum our especially when is picked from a gossip or a mean source, it 

may be difficult not to be influenced by a propaganda especially when it 

emanates from a powerful medium of communication like the radio or television 

set. But the following effects or consequences of propaganda have been 

identified. 

a. Man can be destroyed by pervasive propaganda, however subtle it may 

be. 

b. Propaganda can cause psychological disorientation and emotional 

disequilibrium 

c. Propaganda is injurious to the cause of personal and corporate 

development. 

d. But propaganda as a tool for domestic and external relations can bring 

great benefits to the individual and the nation as a whole.  

 

Practical Ways of Identifying, propaganda 

There are many ways by which the trained listener can recognise and analyse 

propaganda. They encompass in essence the understanding of the content of 
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propaganda and. the various devises propagandists use. 

1.  Examine the audience to whom the propaganda is directed. The 

following expressions are helpful. 

"Fellow countrymen, dear colleagues, brothers and sisters, ladies and 

gentlemen, dear patriots/comrades!" 

  "Good people of…………………. State" 

 Can't you remember the introduction and the body of the various broadcasts 

after election rigging of the 1983 and nullification of election of some 

governors in 1992?. 

2.  Analyse the content of the message. 

   What is it about? is there any hidden motive? 

  Is the topic general is it specific? Does it have value for you, your family 

or the society? 

3. Examine the purpose of the information. Find out the speaker's real 

purpose. Is it to benefit self, his group, or the general public or both? If it 

is self or originator's group, then it is propaganda. 

4.  Try and find the sources of the information. Can you discover particular 

affiliation? Is the vocabulary used peculiar to a particular person, Party 

or group of people? Are there omissions, additions tilting, distortion, 

over or under-emphasis? 

5.  Note the devices used. Most propaganda has the following elements in 

them. 

 

a.  Half-Truths: This is the act of telling only part of a story when the 

whole story is known to the originator alone. In other words, the 

propagandist has eliminated the basic elements in the message. 

b.  Card Stacking: This is intentional manipulation of evidence in order to 

support positions held by the propagandist. A good example is found in 

the statement about "rising prices of cars" which the propagandist of 

passage B used to support government spending of N500 million on the 

army car project. 

c.  Hasty Generalization: Is the taking of a small fact and blowing it into a 

large implication to justify the propagandist stand. In other words, it is a 

propagandist who will use a single study to generalise its findings to a 

large population. 

d.  Name Calling: is the use of nick names which have unfavourable con-

notations to attack personality. You can still remember the use of 

"moneybags" "emergency contractors" "arm chair critics" etc. to describe 
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some people in the society especially by the government. 

e.  Transfer: refers to the art of transferring positive attributes identified in 

one person to the propagandist cause. 

f.  Dynamite Words: is the use of emotionally laden words that can cause 

signal reactions. "disgruntled and power chasers", "Cabal", "Saboteurs", 

"extremists" are stock-in-trade of propagandists. 

g.  Bandwagon: is a propaganda device used to coax someone into doing 

something he does not want to do by saying “after all every other 

member of the group is selling her products for such and such price.” 

 

Task 24 

Replay the tape and list two or three propaganda devices you can identify. 

 

Control of Negative Effects of Propaganda 

The best ways to control the negative effects of propaganda on the listeners in-

clude: 

i. Critical listening to recognize content and motives 

ii. Recognition of the devices used in the propaganda to defect purpose and 

impact. 

iii. Evaluation of its appeal's, interest, needs and desires. 

iv. Repression of the negative effects as much as possible. 

 

Summary 

Propaganda is essentially a biased communication which can be positively or ne-

gatively used by the ruling elite to mobilise populace to promote development or 

develop personal interests. It contains some underlying motives and uses the 

mass media as its channel of transmission. It uses certain devices that the trained 

listener can identify. The negative effects of propaganda can be suppressed or 

minimised only when proper analysis and evaluation of the content, purpose and 

motives have carried out. 

 

Post-Test 

1. Attempt the exercise under the pre-test again 

2. In two to three sentences state the differences between rumours and 

propaganda. 

3. List any three forms of propaganda you experienced recently what arc 

their characteristics 
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4. State two effects of propaganda.  

5. How can a trained listener identify propaganda in a democratic-society  

6. In a paragraph or two, state two ways of checking negative effects of 

propaganda on a group of villages. 
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LECTURE FOURTEEN 

 

 

 

Practical Revision Exercises in Listening 

Comprehension 
 

 

 

 

Statement of Objectives  

We design Lecture Fourteen to: 

i. provide a variety of practical exercises that can interest, stimulate, 

improve and develop students listening comprehension skills.  

ii. guide the students to ,measure their listening abilities. 

 

Objectives 

At the end of the lecture, the students should be able to: 

1. discuss, recall, take note and summarize the essentials of oral texts, 

messages and discussions; and 

2. assess their listening abilities. 

 

CONTENT 

The   whole of this lecture is denoted to a series of practical exercises in listening 

comprehension. You are expected to attempt all the exercise either- individually 

or in our various study groups. If, however, you cannot tackle any of them, you 

can consult your course lecturer during the general revision classes. 

 

All exercises must be recorded or read aloud to the student listener 

Exercise 1: Critic’s Corner  

The text below is an exact live script of a student in a higher institution of 

learning. Listen to the piece and then do the following:  

a. What is the piece about? 

b. How many discourse markets are in the piece? 
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c. What are the strengths and weaknesses of the writer?  

d. Has the writer been able to convince you? 

 

 For some time now there has been controversy in our National Newspapers, 

Radio and Television over whether men and women should earn equal pay. It is, 

the belief of people that women are weaker sex and therefore, they cannot per-

form effectively in any position they find themselves compared with their men 

counterparts. They can be easily disturbed, with a small hitch. Their sense of en-

durance, persistence and determination cannot be compared with that of men. 

 In addition, men are regarded as the heads of the family. It is the men, who 

feed their wives, provide them with adequate shelter and even clothe them. Also 

it is the responsibility of men to take adequate care of the family. Therefore, 

women need little amount 'of money to spend. As such, they should not earn 

equal pay with their men counterparts. 

 However, most women feel proud when they get equal pay with, their men 

counterparts. As a result, they lose their heads at home. This makes some of them 

not to respect their husbands at home. Consequently, they fail to perform their 

basic roles such as taking care of their children, preparing fwd and so on. 

 But nowadays, women have proved their mettle and therefore they should 

be equally remunerated with their men counterparts. Their activities in politics, 

social and economic developments in any nation have proved this. The argument 

against their sex is baseless. Women are the builders of nation, in that without 

taking care of their children, we shall have a worthless society. They are more at 

home than their men counterparts, and this makes it 'simple for children to de-

mand anything from their mother than their fathers. To meet up with these 

examples they should be paid the same thing as their men in similar positions. 

 Similarly, there are women allover the world who have distinguished 

themselves in their various fields of endeavour. For example, Late Indira- 

Gbandi, former Prime Minister of Indian, Prime Minister Magaret Thatcher 'of 

Britain, Late Mrs. Ransome- lruti, Professor Bolanle Awe, Mrs. Ruth Ogunjimi, 

the present Agriculture Commissioner in Oyo-State Mrs. O. Abimbola and most 

others are women who have occupied key posts in government like their men, 

counterparts. 

 And they perform creditably well. Would it not be unjust to pay higher re-

muneration to their men counterparts simply because they ate women? 

Furthermore, men and women earning the same thing would give room for 

healthy competition among them. This would enable the society, Organisation 

and group of people to make the best of its human resources. 

 In conclusion, it is my candid opinion that men and women should earn the 

same salary for equal job done. In fact there are women that can perform their 
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functions effectively and those that can stand all odds to achieve their goal.  
 

Exercise 2 

Listening to a Dialogue  

Listen to the dialogue below and theft answer the questions based on it. Both the 

dialogue and the questions on it must be recorded. 
 

Comprehension: 

Listen carefully and then answer the questions which follow:  

Bisi:   Aduke, is that your new bag? 

Aduke: No, Bisi, it is a very old one which I found at the bottom of my 

box. 

It's nice, isn't it? 

Bisi:  Very nice. It looks absolutely new and it matches your shoes per-

fectly. Are they old as well? 

Aduke:  Ha! Bisi,' how can you say that when you and I went to town to 

buy these shoes only two months ago? 

Bisi:  Oh, sorry, I forgot. Well, the bag and shoes look very nice 

together. I wish I had a now outfit. My shoes are almost worn 

through. 

Aduke:  But you can get them resolved. 

Bisi:  I shall have to, I suppose. I can't afford new ones, much less a 

new hand bag. 

Aduke:  Let us go to the Library. Than where I was going when I met 

you. 
 

Questions 

Which of the opinions, below is correct? 

1.  a.   the bag was new, the shoes were old  

b.   the bag was old, the shoes were old  

c.   the bag was new, the shoes wee" new  

d.   the bag was old the shoes were new  

2.  Who has more money? 

a.  Aduke has more money than Bisi 

b.  Bisi has more money than Aduke 

c. Neither has more money than the other  

d.  We do not know 
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3. What was of interest in Aduke’s dressing?  

a. the bag and shoes were contrasting  

b. the baa and shoes matched.  

c. the bag shoes were accessories.  

d. the baa and shoes were blue. 

4. What has Bisi got to resolve? 

a.   Bisi is going to buy new shoes. 

b.   Bisi is going to mead old shoes. 

c.   Bisi is going to wear her old shoes. 

d.   Bisi is going to get a new handbag. 

5. Where are Bisi and Aduke going? 

a. The girls are going to town. 

b. The girls are going to school. 

c. The girls are going to die Library 

d. The girls are going eat. 

 

6. Did you notice an paralinguistic ones in the dialogues? Put them down 

for discussion.  

 

Exercise 3 

Supplying the Missing Words 

The passage below is a story taken from a newspaper. Listen to the story as the 

teller/reader pauses at certain places leaving out a word. You must th.ink what 

the missing places leaving out a word. You must think 'what the missing word is. 

This passage must be recorded or read out pausing at the blank spaces. 

`Femi Adeyemi was busy one evening, spraying paint on the multi- coloured 

painting he was, working on. As………………… putting in the final touch, 

he………………….. the painting on the wall and looked at it........................... 

With his trained eye, he could see the……………………… “The enigmatic 

man". In a contemplative, tucked somewhere behind a tree, Femi, the avant-garde 

……………….. art graduate, was breaking new ground in abstract……………… 

`Femi's studio, a colourful setting, lavishly decorated with various 

............................of art, was located in a bungalow along Sango-Eleyele Road, 

Ibadan…………………., Femi and his 18-year' old sister, Seyi, live with their 

……………….., Femi's family is financially secure; His father is a 

Senior……………………. who eyes the presidency: while his mother, a legal 

Secretary, works for a merchant bank in………………………. 
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 So, Femi kept his interest in arts alike. As the only …………………… his 

parents could not afford to set him aside and his mother who knew how to 

……………… her husband, assured that Femi was given financial support to 

equip his........................ After graduation, Femi started ………………. cards, 

logos letter heads, book covers, and so on, on …………….. basis. 

 His painting carried heavy price for the promotion of arts. His exhibited 

works enjoyed………………. from not less than two International Cultural 

bodies. 

Having, scaled the first hurdle in his conflict test-his parents' 

endorsement of  his ……….Femi once again came under another kind of 

pressure: at 25! He was………………… thinking about his development while 

writing on a ...................... in his studio, and he felt his being eroded away by his 

parents'…………….. in his personal affairs. The idea of marriage was 

so…………………to him. It reminded him of a dog dressed in blue suit, with a 

leash on his neck. 

 

Exercise 4  

Summary Writing  

Listen carefully to the text below and summarise it in not more than five sen-

tences. Make the discourse markers as your guide, 

 West African is feeling the increasing number of traffic accidents. It is true, 

however, that there is no part of the world where death on the roads is not now an 

increasingly serious problem. It is now known that more than -10 million people 

get injured on the world's roads every year, and the annual death toll is running at 

250,000. To this must be added the number of people crippled or those who 

sustained incurable brain damage or other permanent injuries many of which are 

not recorded. 

 This is especially the case in the developing countries where health and 

accident data are still largely incomplete. But even so, such reliable figures as are 

available for Kenya and Uganda present an alarming picture. The position for the 

countries of West Africa is possibly even worse than that in East Africa, but in all 

these countries the seriousness of the situation is often concealed by the conti-

nued prevalence of many killing diseases that are no longer a problem in the 

developed countries. In many developing countries road accidents are now the 

third most important cause of death.  

 The number of deaths on the road is disturbing but it is more disturbing 

when one realises that the highest death rate occurs in the 18 to 60 years age 

group, from which the working population is drawn. And deaths are even more 

concentrated among young men from 20 to 25 years old. 
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Exercise 5 

Understanding Instructions/Directions 

These exercises must be recorded on a tape or be read aloud to the student by a 

third person. 

a.  Listen to the following sequence of numbers and answer the questions 

based on them; 10, 5, 3, 2, 5, 1. 

i. How many numbers have I read out? 

ii. What is their total? 

iii. What is the third number? 

b.  Listen to the following set of directions and then answer the questions 

based on it. 

"Turn right at the T junction; go four electric poles until you see a small 

green and white kiosk; then make a sharp left turn and it is the third 

house on the right". 

i. How many poles were you to go after turning right at the T Junction?  

ii. What was painted green and white? 

iii. After the sharp left turn, how many houses were you to go"? 

c.  The following quotation was from a member of a group of people on 

campus, listen to it and then answer the questions on it. 

"Coeds skirts are now short -that watching legs is no more sport" 

i.  What was the probable sex of the speaker? 

ii.  What was the central message of the quotation? 

 

Exercise 6 

Main Ideas and Linguistic Competence 

Listen to the passage below and answer the questions below it.  

 Those who are studying the diseases that trouble most of us at one time or 

another during our lives are learning more and more about the mysterious 

influence our minds exert over our bodies. Many specialists today say that 

emotional problems may cause chronic indigestion, a source of misery to many 

people. 

 We know that, a worried person is likely to get a headache, a discomfort that 

will disappear as soon as the worry has taken leave of him. A professional or 

business man may get a stomach ulcer if he is constantly beset by financial wor-

ries or by failure in his chosen profession. 

 As scientists delve more deeply into the relationship between the mind and 

the body, it becomes clear to them, and therefore to us; that qualities such as 
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courage, patience, cheerfulness, and affection for others, are absolutely essential 

to our mental and physical well-being. We also understand that qualities such as 

envy, doubt, fear, hatred and greed, have harmful physical effects. Since we are, -

living in a competitive, industrial society, in which the strongest and the fittest 

stand the best chance of surviving, the prospects for the future are not bright.  

1. What have those who are studying diseases discovered? 

a. That we continue to learn throughout our lives. 

b. That the body exerts influence on the mind 

c. That the mind exerts influence on the body. 

d. That both the mind and the body equally influence each other. 

e. That neither the mind nor the body influences each other. 

2. According to the passage, what do indigestion, headache and stomach 

ulcer have in common? 

a. They are minor ailments 

b. They are curable 

c. They make many people miserable 

d. They may be caused by 'worries 

e. They are caused by the same germs. 

3.  According to the passage, envy and fear may cause 

a. hatred. 

b. indolence 

c. competition 

d. ill-health 

e. industrialization. 

3a.  In one word give the meaning of the following, words as used in the pas-

sage: mysterious, misery, delve, affection, surviving. 

 

Exercise 7 

Listening to Biased Communication  

The passage below, which must be recorded or dictated, is an extract from an 

editorial/news analysis. Listen to it carefully and then answer the following ques-

tions based on it. 

a. Is this a rumour or propaganda? 

b. Does it contain a "built-in" bias? 

c. Is its use positive or negative? 

d. What devices can you identify? 
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e. Have you been persuaded? If so, why? If not, 'why not! 

 

 Is it not time we made conscious efforts to abolish the differences which 

language has created in this country in order to establish a sound base for unity? 

Many modern nations that have achieved unity arid stability have at one time or 

another recognized the unifying effect of a common language and has adopted a 

common language. In Frante" for example; in the 16th century, the teaching of 

French was compulsory in all schools. All Other languages were forbidden. 

 Today French is spoken every where in the country, though some of the 

other languages survived. In the United States, English was made compulsory for 

all immigrant children. That measure has succeeded in absorbing" groups into the 

national stream without losing complete touch with their own cultures.  

 It is possible that many Nigerians, either through inter-tribal marriage or 

change of place of abode, will acquire one or two more languages but never all 

the Nigerian Languages. Since the debate on the desirability adopting on 

Nigerian language as the National Language began, it has become that a majority 

of Nigerians favour 'a common language. But it does not appear that any group is 

prepared to relinquish its own language in favour of another. The imposition of a 

particular language, therefore, may pat be successful. We can solve the problem 

by adopting a neutral language - a language constructed along the lines of 

Esperanto. 

 

Exercise 8 

Note-Taking 

Suppose the passage under Pre-test in lecture 10 is a "lecture" you listened to 

recently. Take appropriate notes from the lecture. Show the notes to your 

colleagues and make necessary comparisons and' contrasts. You may, in addition 

consult your course lecturer. 

 

Exercise 9 

Analytical Listening 

Record a campaign speech or an address delivered by a State Governor or Local 

Government Chairman. Make an outline of the whale speech, analyze and 

discuss your various reactions to it with course mate. 
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