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Vice-Chancellor’s Message 
 

I congratulate you on being part of the historic evolution of our Centre for 

External Studies into a Distance Learning Centre. The reinvigorated 

Centre, is building on a solid tradition of nearly twenty years of service to 

the Nigerian community in providing higher education to those who had 

hitherto been unable to benefit from it. 

 Distance Learning requires an environment in which learners 

themselves actively participate in constructing their own knowledge. They 

need to be able to access and interpret existing knowledge and in the 

process, become autonomous learners. 

 Consequently, our major goal is to provide full multi media mode of 

teaching/learning in which you will use not only print but also video, 

audio and electronic learning materials. 

 To this end, we have run two intensive workshops to produce a fresh 

batch of course materials in order to increase substantially the number of 

texts available to you. The authors made great efforts to include the latest 

information, knowledge and skills in the different disciplines and ensure 

that the materials are user-friendly. It is our hope that you will put them to 

the best use. 

 

 

 

 

 

Professor Olufemi A. Bamiro, FNSE 

Vice-Chancellor 
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Foreword 

 

The University of Ibadan Distance Learning Programme has a vision of 

providing lifelong education for Nigerian citizens who for a variety of reasons 

have opted for the Distance Learning mode.  In this way, it aims at 
democratizing education by ensuring access and equity.   

 The U.I. experience in Distance Learning dates back to 1988 when the 

Centre for External Studies was established to cater mainly for upgrading the 

knowledge and skills of NCE teachers to a Bachelors degree in Education.  

Since then, it has gathered considerable experience in preparing and 

producing course materials for its programmes. The recent expansion of the 

programme to cover Agriculture and the need to review the existing materials 

have necessitated an accelerated process of course materials production. To 

this end, one major workshop was held in December 2006 which have 

resulted in a substantial increase in the number of course materials. The 

writing of the courses by a team of experts and rigorous peer review have 

ensured the maintenance of the University’s high standards. The approach is 

not only to emphasize cognitive knowledge but also skills and humane values 

which are at the core of education, even in an ICT age. 

 The materials have had the input of experienced editors and illustrators 

who have ensured that they are accurate, current and learner friendly. They 

are specially written with distance learners in mind, since such people can 

often feel isolated from the community of learners. Adequate supplementary 

reading materials as well as other information sources are suggested in the 

course materials. 

 The Distance Learning Centre also envisages that regular students of 

tertiary institutions in Nigeria who are faced with a dearth of high quality 

textbooks will find these books very useful. We are therefore delighted to 

present these new titles to both our Distance Learning students and the 

University’s regular students. We are confident that the books will be an 

invaluable resource to them. 

 We would like to thank all our authors, reviewers and production staff 

for the high quality of work. 
 

Best wishes. 

 

 

Professor Francis O. Egbokhare 

Director
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LECTURE ONE 

 

 

 

Language Arts and Reading Efficiency 
 

 

 

 

Statement or Objectives 

Lecture one is designed to: 

1.  acquaint students with four major language skills; and 

2.  relate listening, speaking and writing skills to reading efficiency. 

 

Objectives 

At the end of the lecture, students should be able to: 

1.  discover that the four major language arts are interrelated; and 

2.  apply essential speaking and listening skills to improve their 

reading and writing.  

 

Pre- Test 

In what major and minor language activities do you often engage? Name 

any five of each you undertake from waking in the morning to sleeping at 

night. ' 

 Do you often take part in any conversation or group discussion? Do 

you always listen to public lectures, radio or/and television programme? 

 Have you given instructions to or received instructions from people 

before? 

 How often do you take part in debates or drama? 

 Do you read everyday? 

 If yes, what do you normally read? Newspapers, magazines, novels, 

comics, short stories, religious literature, lesson or lecture notes?  
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 In what way has your reading been influenced by what you have 

heard or talked about before? 

 Do you always understand what you read? Do you often look up 

unfamiliar words in the dictionary? 

 How often do you write? 

 What do you usually write? Letters, instructions, itineraries (things to 

do and places to visit), notes of lesson, business transactions, lecture notes 

etc? Do you think there is any relationship between listening and reading; 

speaking and reading; writing and reading? 

 If so, how? 

 

CONTENT 

I.  Competence and Reading Efficiency 

Language Competence in the Language of Learning: Language is a 

major means by which human beings process information Carroll and 

Hall (1985). Through the use of language we acquire knowledge or 

skill or attitude. We also use language to store, recall and apply infor-

mation and ideas. Since a list of information processing takes place 

during learning and study, you as student have to be proficient in the 

use of language. Your ability to obtain University education in record 

time depends largely on your language proficiency. 

 Language or communicative competence embraces that ability to 

pronounce correctly, use vocabulary appropriately, listen creatively, 

construct orally and in writing grammatical meaningful sentences to 

instruct, describe, invite, promise, apologies, report, seek and import 

information. All these activities cut across your acquisition of the 

listening, speaking, reading and writing skills that altogether constitute the 

language arts. 

 You as an undergraduate, therefore, must be competent in the use of 

English language so that you will be able to: 

i.  understand instructions;  

ii.  obtain ideas from oral and written texts;  

iii.  write quality notes from lectures, books and other reference 

material; 

iv.  participate actively in tutorials and discussion groups; 
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v.  answer examination questions; and  

vi.  succeed in your academic pursuit. 
 

II. What is Reading? 

Reading has been defined variously by reading experts. We shall limit 

our discussion to only two of these. "Reading is thinking". E.L. 

Thorndike (1917). It is also the sharing of the thinking of the great 

minds of another culture, Leedy (1956). When you read, you do not 

only perceive the printed verbal symbols; you are also reacting and 

responding to the thoughts expressed by the writer. An efficient 

reader is he that can bring his vast past and present language ex-

perience to bear on his reading task. He is, as a result, able to read fast 

and comprehend most of, if not all, he has read. The rich back- -

ground knowledge that enables you read well is the sum total of those 

oral activities you have been engaged in over the years: But the 

picture is not complete. Fluency in reading must be accompanied by 

high level comprehension. What then, is comprehension? Com-

prehension is the understanding of a paragraph, in any reading 

material. It is like solving a mathematical problem. To comprehend 

consists of selecting the right elements of the situation and putting 

them together in the right relations, and also with the right amount of 

weight or influence or force for each. The mind must select, repress, 

soften, emphasise, correlate, and organise all under the influence of 

the right mental set of purposes or demand. E.L. Thorndike (1917). 

 Having grasped the basic meaning of reading and comprehension, we 

shall now focus our attention on reading efficiency and all those factors 

that influence it. 
 

III. What is Reading Efficiency? 

Reading efficiency is the act of reading and comprehending well. To 

read well, therefore, is to know what to do with a page of print. You 

are regarded an efficient reader when you know where to look to: 

a.    discover main ideas and supporting details;  

b.  recognise the Organisation of thought; 

c.  interpret and evaluate that thought; 

d.  consciously look for paragraphs and the main divisions of the 

author's thought; 

Akinola Akintayo
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e.  be sensitive to directional words and punctuation signals; 

f.  grasp meanings, nuances, associations and relationships of 

meanings authors convey through their choice of words; 

g. broaden your background knowledge. 

 

 We shall discuss these skills and many related ones in greater detail in 

the units ahead. 

 

IV. Factors that influence Reading Efficiency 

Let us examine those basic factors that can influence your reading ef-

ficiency and relate them to our discussion on language competence.  

 Before you can read well, you need to be proficient in perceiving 

verbal stimuli, that is, recognise the various letters and symbols with 

which the text is written. This, in effect, means you cannot read in a 

language you have not been listening to or speaking or writing about. 

 The second factor is the possession of adequate vocabulary. Texts are 

composed of words appropriately chosen to convey specific ideas. You, 

therefore, need a rich vocabulary to be able to cope with your reading. 

You can only acquire adequate vocabulary through listening to others, 

speaking to others and writing about people, other things and events. In 

other words, the more vocabulary you have, the better you read. 

 Next to the acquisition of vocabulary is the mastery of the structure of 

language of communication. Through the various language activities you 

have engaged in, you must have been familiar with the acceptable 

construction of the English sentence. It is that experience that facilitates 

your reading efficiency.  

 The fourth factor is the possession of a very high "general knowledge 

quotient". For you to interpret the author's ideas correctly, you should have 

a vast of incidental general knowledge which is drawn from your wealthy 

background experience. 

 Another factor that influences your reading efficiency is clear and 

analytical thinking. Effective reading occurs when you are able to master 

your complex thought process so that the activities of receiving the 

information, processing it, reacting and responding to it will enable you 

get the author's desired message. Remember that a lot of thinking is 

involved in listening, speaking, reading and writing activities and that 

Akinola Akintayo
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language is the vehicle with which you express your thoughts. Language 

deficiency, therefore, will lead to wobbled thinking, uncoordinated 

expression of ideas and, of course, inability to read and understand printed 

message. 

 The sixth factor is the purpose for which you engage in the reading 

task. You may want to read for pleasure or you may read to obtain specific 

information. Often-times you read your notes for the purpose of learning 

and passing examination. Therefore, you will read fast and comprehend 

well if you allow purpose to determine what and how you read. 

 The seventh and final factor for reading efficiency is the cultivation of 

positive habits to reading. Read when you are highly motivated and in 

places that are free of physical and psychological distractions. 

 

Language Arts and Reading Efficiency  

The four language arts of listening, speaking, reading and writing are 

interrelated. The acquisition of the right listening skills will enable you not 

only to speak well but also to read and write effectively. Similarly, the 

mastery of those essential reading and comprehension skills will enable 

you to understand the structure of written texts and help you write well 

too. The language competence you use effectively in your speech must 

have been gained from your proficiency in listening to and reading about 

other people's ideas and opinions. In other words, those vital elements that 

enhance reading efficiency come from the knowledge you have acquired 

from engaging in the language arts activities of listening, speaking and 

writing. 

 

Summary 

The language arts of listening, speaking, reading and writing are 

interrelated. Similarly, there is close relationship between reading 

efficiency (that ability to read and comprehend well) and the language 

activities of listening, speaking and writing. Ideas can be spoken, 

listened to, read or written about. The understanding of what you read is 

almost always influenced by your past experience, general language 

competence, critical, logical thinking, purpose and reading habit. 

 

Akinola Akintayo
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Post-Test 

1.  List the four language arts. 

2.  How does thinking relate to any of the language arts?  

3.  In what ways, two for each activity, can listening to the radio and 

television contribute to reading efficiency? 

4.  What major effect can inability to suppress distraction in listening 

have on suppressing distraction in reading? 

5.  To what extent can someone with speech difficulty read effec-

tively? 

6.  Think about an interesting news item or program you listened to or 

watched on the television recently and write a paragraph of not 

more than five sentences on the subject and its main points. 

7.  Mention any three characteristics of an efficient reader. 

8. Enumerate any four factors that influence reading efficiency. 

 

References  

Ade-Ajayi, C. and Bajah, E. (1985) : Learning to Read, RAN 

Monographs Series A.H.E.B. Nig. Ltd. 

Banjo, A. and Unoh, S. O. (1972): University Guidance Lectures 

Vol. I, (ed.) Ibadan 

Carroll, B. J. and Hall, P. J. (1985): Make your own Language 

Test. Pergamon Press Oxford, 1985. 

Thorndike, E. L. (1971): Reading as Reasoning: As study of 

mistake in paragraph reading. Journal of Educational Psychology 8: 328. 

Unoh, S. O. (1969): Reading to remember: A guide to efficient 

reading, O. U. P. 

Unoh, S. O. (1968): The Study of Reading: An Introductory 

Survey. Ibadan University Press. 
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LECTURE TWO 

 

 

 

Using Language Arts Approach to Tackling 

Reading Problems 
 

 

 

 

Statement of Objectives 

Lecture Two is designed specifically to: 

1.  highlight many or the reading problems the university under-

graduate encounters; and 

2.  suggest strategies for overcoming academic reading difficulties. 

 

Objectives 

At the end of the lecture, student should be able to: 

1.  discover his or her reading problems; and 

2. improve his reading through developmental language arts process 

and the learnt strategies. 

 

Pre-Test 

1.  Since you left the secondary school or teachers' college or your last 

institution of formal learning, and have been enrolled in the 

university, are your reading habits the same? i.e. when, what, why 

and how do you read? 

2.  Have you been reading the same material and at the same speed? 

3.  List any five reading problems you think you have experienced 

since you started your university education. 

4.  Have you been too slow in reading certain or all material? 

5.  Do you often read aloud? 
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6.  Do you always understand what you read? 

7. Do you have problem of retaining most of what you read?  

8.  Do you often check the meaning of every unfamiliar word in the 

dictionary? 

9.  Which reading habit(s) have you discouraged and which one(s) 

have you encouraged? 

10. Have you been able to cope with your reading assignments 

satisfactorily? 

 

CONTENT 

How well do you read at the university level? 

You must have by now discovered that your reading at the university level 

has not been smooth, fast and highly rewarding. This is because academic 

reading is much more demanding than the one you were used to. As an 

undergraduate, you are not only contending with many new courses but 

also are going through materials that are varied in content and complex in 

structure. Your reading, therefore, has been fraught with many problems 

which slow down your pace and hamper your efficiency. 

 Most of the problems resulting in your inefficient reading are a carry-

over from past into present experience. Your various old methods of 

reading can no longer stand the test of time. Your hitherto bad, 

conventional reading approach must give way to the up-to-date, highly 

effective, result-oriented reading improvement techniques. 

 You learnt in lecture one that deficiency in those essential skills of 

listening, speaking and writing can, and does affect significantly your 

reading efficiency. In other words, most of the reading problems you have 

identified and those you are likely to manifest are traceable to linguistic 

and psycholinguistic inadequacies. If you have not been reading fast 

enough, or you are unable to read, comprehend, retain and recall thoughts 

beneath a printed page, most of your problems are traceable to those 

enumerated below. 

 

Noticeable Reading Problems of the Undergraduate  

1.  Slow Reading: Before now, you were slow at reading either be-

cause you could not perceive or recognise quickly the printed 

words before you. You might, in the alternative, be reading word 

by word or be sounding your words.  
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2.  Lack of eye fixation: Another reading problem you must have 

experienced is lack- of proper eye fixation. You instead engaged in 

moving your body and/or head or might even trace the lines with 

your finger. This is a reading difficulty that not only slows down 

the reading speed but also impedes concentration and 

comprehension. 

3.  Inadequate Linguistic Knowledge: We will include under this 

heading such sub-reading problems as low vocabulary power 

which leads to habitual checking in the dictionary of almost every 

unfamiliar word encountered; poor knowledge of English syntax 

that results in misinterpretation of the author's original ideas or 

total loss of what the message is about. In short, the problem of 

inadequate linguistic knowledge manifests itself in poor 

pronunciation, faulty spelling, inability to discover and express 

relations within sentences and indistinct, confused thought process. 

4.  Insufficient Background Experience: As we hinted in the pre-

vious lecture, your reading is bound to be defective if you do not 

have adequate past experience which can hasten your thought 

process. You have found it difficult to understand certain texts not 

only because the authors' language is complex but also because 

you are not familiar with the expressed ideas. No matter how 

intricate some thoughts may be stated, you are likely to know what 

they are about once you can recall a similar or related experience 

you earlier had on the subject. 

5.  Ignorance of essential Comprehension Skills: Except you have 

acquired, practised and mastered most of, if not all the cardinal 

comprehension skills we listed under reading efficiency in lecture 

1, you will find it extremely difficult to progress in your study at 

the university level. Incompetence in the ability to interpret 

information and ideas; select important points; comprehend details; 

relate main idea to supporting ideas and details, read critically; 

arrive at general conclusions and judgements, make deductions 

from what is read; relate knowledge to experience; and retain and 

recall what is required will undoubtedly produce regression (going 

back from time- to -time to reread portions already read), lack of 

understanding, anxiety and failure. 

6. Inflexibility in Reading: One reading problem you must have 

noticed you have not overcome is your inability to adjust the rate at 
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which you read to the purpose of your reading. You ought not to 

read newspapers, novels, textbooks and your lecture notes at the 

same speed because the purpose for which you read each of them 

differs. For example, your recommended texts and lecture notes 

deserve closer, study-type reading than the skimming or even 

scanning of the newspapers, magazines and books. 
 

 For you to be an efficient reader and a successful student, you must 

do away with these reading difficulties and learn, through constant 

practice. All those essential reading improvement techniques which are 

based on the four language arts activities that permeate your total 

education. 
 

Practical Hints for Effective Speed Reading and High Level 

Comprehension  

We have seen, that most of your study sessions will be spent on reading 

one material or another and that your performance in examinations in 

particular and in life in general depends so much on how well you read 

and comprehend. The following hints are meant to guide you achieve your 

goal; 

i. Always be interested in people, places, things, events and situation. 

You should try as much as possible to listen to, speak, read and 

write about local, national and international issues. 

ii. Engage in both social and serious listening activities but be flexible 

and objective. When you have the opportunity, contribute 

meaningfully and creatively. 

iii.  Have a purpose for every reading talk you undertake and allow the 

purpose to determine your speed and comprehension. 

iv.  As you read, concentrate and do not be distracted. In other words, 

guard your mind against wandering and your attention from 

lagging. 

v.  When you listen or speak or write or read, think seriously about the 

oral or written and be guided by the key words of the message. 

vi.  Cultivate positive reading habits and listening behaviour and hold 

on to them for maximum rewards. 

vii. As you read, always make a mental note of unfamiliar word and 

attempt a context clue to unfold its meaning. But if you cannot 
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determine its meaning from the context, jot it on your vocabulary 

list and look it up later. You must, however, ensure you use the 

word in your text conversation or writing. 

viii. Do not read word by word but phrase by phrase. Avoid lips, head 

and body movements and finger tracing which tend to obstruct the 

free flow of thought processes, disturb concentration and hinder 

comprehension. 

ix.  Practise each new reading and/or comprehension skill you learn 

every time you go through printed material. Always read to locate 

the main idea, the supporting details and relate one to the other. 

Avoid regression but strive to read critically in order to respond 

actively. 

 

Summary 

Success in your academic pursuit requires efficiency in reading since 

your study sessions consist of going through different courses with 

varying degrees of reading and writing complexity. Most of the 

problems you encountered in your reading are traceable to linguistic and 

psycholinguistic deficiencies. You might have suffered from inadequate 

background experience, lack of interest, motivation and purpose or 

linguistic incompetence. This is why you were very slow and inflexible 

in your reading. 

In addition, you were neither able to comprehend well nor able to retain, 

recall, evaluate and criticise the ideas of an author. The best way to 

overcome your reading problems is to embark on diverse but rewarding 

language arts activities; read phrase by phase; have a purpose for your 

reading; suppress distractions; master the basic comprehension skills 

and reading improvement programmes that facilitate reading 

proficiency. 

 

Post-Test 

1.  Are lack of interest in, and poor emotional response to sound and 

meaning of words linguistic or psycholinguistic problems?  

  Give your reasons in five sentences. 

2.  Mention any five reading problems you have just discovered you 

have. 
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 3.  State any three linguistic problems that can affect one’s reading 

and writing  

4.  What are the causes of show reading? 

5.  Mention any three basic comprehension skills. 

6.  In not more than ten sentences, state any five strategies for tackling 

your reading difficulties 
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LECTURE THREE 

 

 

 

The Basic Structure of the Printed Text 
 

 

 

 

Statement of Objectives 

This Lecture Three is specifically designed to: 

1.  familiarize students with the major divisions of a written text;  

2.  define and explain the importance of the paragraph as the basic 

unit of writing; and 

3.  teach students types and characteristics of paragraphs that organise 

thoughts. 

 

Objective 

At the end of lecture, students should be able to:  

1.  recognise paragraphs as units of thoughts; 

2. master the distinctive attributes of paragraphs that organize 

thoughts; and 

3.  write introductory, transitional and concluding paragraphs. 

 

Pre-Test 

Read the passage below in not more than two minutes and answer the 

questions under it. You should neither look back at what you have read 

nor turn to the dictionary to check an unfamiliar word: 

 

Extract 1 

Everybody likes to criticise. Most people criticise destructively, partly 

because the ability and necessity to criticise constructively is 
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commonly supposed to be the privilege and concern of the few and 

partly because they misunderstand the meaning of the word 

"criticize”. To criticise means not only to find faults, but also to find 

points of merit, for example in those parts of the material where the 

writer has expressed his ideas or his facts better perhaps than other 

writers on the same subject. 

 Many people seem to believe that to consider, analyse and evaluate 

what is seen, listened to and read requires an effort and persistence 

beyond that of which the average person is capable. This is not so. 

Everyone has the ability and the right to examine and assess whatever 

is being communicated to him. In fact, everybody does pass some 

kinds of judgement, albeit unconsciously, on everything he hears, sees 

and reads. What we are saying here is that this unconscious process 

can be made much more efficient if it is done consciously and 

deliberately. We can go further: everyone needs to criticise 

consciously and according to some logical method, particularly the 

student and the industrial manager. It should be one of our purposes in 

reading at all times and on all kinds of materials to evaluate critically 

the information and the ideas that are being presented to us. Unless 

we are prepared to criticise what we read, to examine if carefully and 

to form judgements on the contents, our comprehension will be 

handicapped. Anyone can read a newspaper, a letter, a report, or a 

book and accept its statements or reject them because he agrees or 

disagrees with them. But few people will accept the opinions or 

decisions of someone who is not able to explain his reasons for them 

because he has not taken enough trouble to analyse and evaluate what 

he has read. 

 Students, in particular, need to be critical of what they read. Even 

with regard to textbooks, it is not enough to accept without question 

the recommendations of teachers and lecturers. What a teacher 

recommends as generally the best book on a subject may not be the 

best book for each individual student. This is to say, there may be 

another book covering the same ground, which explains points in such 

a way that you can understand the material better. But you are not 

likely to discover this fact unless you are prepared to be critical. It is 

highly improbable that there is 'only one 'best buy' when it comes to 

books on any subject. 

         (428 words) 
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Questions 

1.  What is the subject of this passage? 

2.  According to the writer, we read critically in order to:  

a.  get the meaning of the passage only; 

b. find fault with the writer of the passage; 

c.  criticise the writer's facts only; 

d.  obtain cogent points and ideas; 

e.  discover the writer's strong and weak points. 

3. Into how many major units is the passage divided?  

4.  To whom, specifically is the passage directed: 

a.  all readers; 

b.  candidates studying for their degrees; 

c. students in general; 

d.  university graduates; 

e.  lecturers in our universities. 

 

CONTENT 

The Major Divisions of Printed Discourse: Reading efficiency has been 

defined as that ability to read the printed word well; think about what the 

writer is saying critically; evaluate the ideas correctly; and define the 

writer's purpose meaningfully and in relation to your purpose of reading 

the text. Paul Leedy (1956). 

 Up to now, you are an average reader in that the passage you have just 

read is supposed to be read under one minute without missing any of the 

four questions on it. You will, however, need to master certain reading and 

comprehension skills before you can become a first class reader: One way 

by which you carry out your reading assignment effectively is by covering 

the structure of the factual, non-fictional printed page. 

 Like almost all the continuous writing you have been reading and 

writing, the well-organised written discourse has at least three major 

missions of introduction, body and conclusion. The base of each of these 

divisions is the paragraph. For example, the extract you have just 

encountered under pretest has three paragraphs. The subject of discussion 

is "Critical Reading". The answers to questions 2 and 4 are E and C 

respectively. 
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 Through the proper understanding of the paragraph, your task in 

reading is simplified. You are more likely to quickly locate the main idea, 

identify the writer's purpose, the way the writer organizes his thoughts and 

his pattern of presenting principal thoughts, supporting ideas and other 

details than when you do not know much about the structure of the text. 

 

The Paragraph 

A paragraph consists of a group of sentences that express one central 

thought or a group of related ideas. As a distinct unit of writing, the 

paragraph also shows divisions of thoughts in prose. By its structure of 

revolving around one thought or group of related thoughts, it makes 

reading easier and comprehension greater. For example, paragraph one of 

our text above introduces what criticism is; the second paragraph explains 

critical reading in detail, while the third paragraph advises students on the 

application of critical reading to all they read. But there is more to the 

organisational function of the paragraph than mere division. 

 

Paragraphs that Organise Content 

Reading experts have categorised paragraphs into types according to the 

functions they perform in a discourse. In this lecture and the next, we shall 

examine seven paragraph types that you will come across in your reading 

and writing assignments. These are: Introductory, transitional and 

concluding which organise content, and defining, explanatory, descriptive 

and narrative, which expand content. 

 

The Introductory Paragraph 

As the name indicates the introductory paragraph announces the purpose 

of a piece of writing to the reader. It alerts you of the proposition an author 

is about to discuss. As a. result, it not only prepares you for what is to 

come but also arouses your interest in and expectations of the subject. 

 

Extract 2 

‘‘Today I would like to talk about group discussions. In an academic 

context these are often known as "seminars" and "tutorials". Firstly, I 

want to consider the meaning of these terms, then look at the aims of 

group discussions and finally I will mention some of the problems 
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learners of English may have in work of this kind’’. . . 

 This is the introductory paragraph of an extract which deals with 

"aims and objectives of group discussions and problems learners of 

English have in them." 

 

 Notice the opening sentence of the paragraph which clearly 

announces the proposition. Notice also how the writer lists what he intends 

to discuss in the paragraphs to follow: what "group discussions really are; 

their aims; objectives and problems". 

 

Here is another example: 

 

Extract 3 

The word drop-out applies to everyone who leaves the Secondary 

School without attempting the School Certificate Examination 

because of his delinquency, his unwillingness or inability to learn. 

The rate and number of drop-outs has increased over the past few 

years no doubt. In this short article, I shall attempt to explain the word 

"drop-out, its causes, effects, and how it may be remedied... 

 This extract, like the one before it alerts you to prepare for full 

"explanation of drop-out, its causes, effects and remedies". You can 

locate this essential information from the sentence beginning from". 

"In this short article ... to the word "remedied". 

 If you want to identify introductory paragraphs easily then look out 

for: 

i.  the expression that signals the purpose of a writing; 

ii.  group of words that announce what points the writer is about 

discussing; 

iii.  listing of ideas or thoughts that arouse your interest and 

expectations.  

 

Note that by their nature and structure, introductory paragraphs open 

discussions and therefore always come at the beginning of printed matter. 
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The Transitional Paragraph 

In well-written texts of two paragraphs and above, the transitional 

paragraph follows the introductory. In that middle position, it functions in 

several ways. Firstly, the transitional paragraph clearly marks a major 

division of thought. Secondly, it serves as a "passing over" from 

introduction to the actual discussion of ideas. Thirdly, it helps you to know 

what has been discussed before and link you with what is to follow. 

Fourthly, it may introduce a shift of view or a brief digression. In other 

words, it is a device writers use to organise the content of their writing in a 

progressive but connected form so as to give you an opportunity to assess 

how much you have learnt on a subject before reading further. 

 

Extract 4 

‘‘You have, no doubt, noticed that in all the definitions of com-

munication the word "process" has been referred to either directly or 

indirectly. Phrases used to refer to it include "a means of transferring" 

"the passing of ideas" "the' conveying of', "the sharing and imparting 

of etc..." All these are different explanations of the term. What it 

really means is that the communication process involves actions, 

reactions, and interactions. Let us see what each of these terms 

means’’... 

 

 Notice how in the extract above the writer calls your attention to what 

has been discussed before, i.e. the various forms of process in the 

definitions of communication, and how you should expect the meaning of 

"actions, reactions and interactions" as you read along. In other words, 

there is' a passing over from references of "process" to meanings of 

"actions, reactions and interactions." 

 

Strategies for understanding transitional paragraphs 

i.  Try to locate the expression that refers to the summary of points 

that were discussed before. 

ii. Discover the sentence that links the earlier information with the 

new one about to be discussed. 

iii.  Notice if the passage contains any shift of view or digression and 

relate it to the main stream of discussion. 
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Re-read extract 1 and then answer the following questions briefly: 

a.  Which is the transitional paragraph in the text? 

b.  What connection is there between your choice and the other 

paragraphs? 

c.  Write at least two words that make the link smooth and easy: 

 

The Concluding Paragraph 

Paragraphs that usually appear at the end of discourse, articles, chapters or 

at strategic points of large sections of chapters are known as concluding 

paragraphs. 

 

The concluding paragraph: 

i.  comes at the end of a discourse; 

ii. brings you or the writer's discussion to a close;  

iii. summarises all the major points already made; and  

iv.  may restate your standpoint or that of the writer. 

 

Extract 5 

‘‘Partnership is a recurring theme throughout life. We find the social 

insects such as the ants and bees with thousands in various roles, 

working to a common purpose, birds flock for their migratory 

journeys, and animals gather in herds for mutual protection. First 

organised in tribes, today men, and women, work in partnership with 

others and also team up for recreation and home life. There is little we 

can do except in partnership of one form or another’’. 

 I.B.R.A. 1987 

 

 The paragraph above summarises the values living things - man, 

animals and insects derive from "partnership". It not only lists the 

beneficiaries of partnership but also restates powerfully the inevitability of 

Partnership in life. Notice the close relationship between- the first' 

sentence and the items listed on the one hand and that with the last 

sentence on the other. 

 Let us consider another example. 
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Extract 6 

‘‘Therefore, one basic technique in reading is the preview. Regardless 

of the material read, whether it is a textbook, newspaper, or magazine, 

if the selection can be previewed then by all means preview it. 

Previewing is that particular reading technique whereby you attempt 

to familiarize yourself with the general contents of the text before the 

actual reading takes place. This technique is especially valuable when 

reading textbook chapters because textbook make-up lends itself to 

this approach’’. 

 This is a concluding paragraph on the subject "previewing”. It con-

tains the author's standpoint and advice to the reader. Notice also, the 

appropriate use of "therefore" to sum up and the restatement at the 

end of the paragraph. 

 

 For you to identify, read and understand concluding paragraphs you 

should: 

i. look out for points being summarised; 

ii.  compare the points with those you have earlier listed or noted;  

iii.  find out whether the author's restatement is a form of advice, his 

standpoint or a mere confirmation of central ideas already 

expressed; and 

iv. be sensitive to words and expressions such as "therefore" "them", 

"generally" "To sun up" "in conclusion" "ultimately" "in 

summary", "this, to my mind is..." "so" etc. 

 

Post- Test 

1.  Read the extracts below and  

a.  state their paragraph types.  

b.  locate certain words or expressions that enable you to 

categorise the paragraph.  

c.  identify the theme of the content each paragraph is organising. 
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Extract 7 

‘‘All the actions of the Indian of Para-estuary show that his ruling 

desire is to be let alone; he is attached to his home, his quiet, 

monotonous forest and river life. He prefers handicraft to field labour 

and especially dislikes binding himself to regular labour for hire. He 

is shy and uneasy before strangers, but if they visit his abode, he treats 

them well for he has a rooted appreciation of the duty of hospitality. 

He withdraws from towns as soon as the stir of civilization begins to 

make itself felt’’. 

 

Extract 8 

‘‘Different as colonial and free Africa may appear to be in temper, in 

immediate objectives, and in some of the problems which they face, 

they have one thing in common, and that is their determination to 

preserve the substance of the African outlook. It is true there is no 

uniform outlook. But it is possible to single out certain features which 

are always present in almost every African community’’. 

 

Extract 9 

‘‘It is often tempting to criticise and find fault with other people. 

"Fancy wearing your hair like that!" We say, or "Why ever are you 

doing that in such an awkward way?" Why do we do it? Perhaps to try 

to prove to ourselves that we are in some way "better", or wiser, or 

more far-seeing. Perhaps it is because we want others to see the error 

of their way. But how are we to be sure that our thoughts and opinions 

are the best?’’. 

 

Extract 10 

We have noted in the foregoing chapters that vegetables have their 

likes and dislikes with regard to soil, and we have also seen how soils 

can to some extent be changed to meet these preferences. But the 

picture is not complete. There are three further factors we must study 

before we can start on our planting programme - geographical 

position, attitude and rainfall. Let us take each one separately and see 

how they affect us. 
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2.  Write three short paragraphs - one introduction, one transitional 

and the third concluding - on three different subjects of interest. 
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LECTURE FOUR 

 

 

 

Paragraphs that Expand Content of Printed 

Word 
 

 

 

 

Course Objectives  

This course sets out to: 

1.  expose students to the paragraphs that expand contents of printed 

texts; 

2.  introduce the various methods of presenting thoughts; and 

3.  provide strategies for the development of the basic skills necessary 

for reading and writing defining, explanatory, descriptive and 

narrative paragraphs. 

 

Objectives 

At the end of this lecture, students should be able to: 

1.  identify and discuss orally and in writing the distinctive features of 

paragraphs that expand content; and 

2.  show evidence of a grasp of the concepts of reading and writing 

defining, descriptive, explanatory and narrative paragraphs. 

 

Pre-Test 

Read the four extracts below and state: 

i. the subject of each paragraph; 

ii. the purpose of the writer in each piece; and 

iii. the paragraph type based on your previous knowledge of writing 

essays. 
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Extract 11 

‘‘The encoder is the person who initiates communication encounter. 

He/she receives the stimulus, responds to it, and begins the exchange. 

Some people call the encoder the source; others call him the sender or 

the transmitter’’. 

 

Extract 12 

‘‘Let us now turn our attention to how the encoder initiates the 

message. First he gets the message ready internally by selecting codes 

or symbols which he thinks those who' are to receive the message will 

understand. He therefore puts it in a language which is shared by both 

receiver and sender. If, for example, the encoder decides to put the 

message across in Yoruba to a receiver who understands Yoruba 

communication would take place. The message must have been 

properly encoded and received’’.  

 

Extract 13 

‘‘The most outstanding thing about my friend Mr. Sam Logot is his 

unfailing good temper. Like most happy people, he is short and stout, 

with a pleasant smile and a really jolly laugh; He can laugh even in 

trouble or pain, as he used to joke when we were in school together 

and had some childish difficulties to get out of, or as he smiles now to 

hide the great pain of his laminas. It is no wonder that he has always 

been so popular, with his teachers at school, and with his colleagues 

in the office, for everybody is attracted to a happy person’’. 

 

Extract 14 

‘‘On the left side, there was no vehicle, so the little girl stepped across 

the white line and went half-way on the second lane and then stopped. 

Not of her own volition, but by the unexpected looming of the vehicle 

that seemingly was a kilometer away. The vehicle brushed past her 

and went its way. The contact with the car knocked her down in a 

sprawl. Left leg slightly pulled in, right leg straightened out, arms 

kept at an awkward angle, the little girl lay immobile’’. 
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CONTENT 

Paragraphs that Expand the Content of Discourse: In lecture three, we 

hinted that paragraphs can be categorised according to the functions they 

perform in written discourse. There, we dealt with the paragraphs that 

organise content, i.e. introductory, transitional and concluding. The second 

category belongs to those paragraphs that expand the writer's thoughts. In 

other words, an introductory or transitional or concluding paragraph may 

contain thoughts that are defining or describing or explaining or narrating 

events, things, people, concepts, ideas or incidents. Let us now examine 

these paragraphs one after the other and see how they perform their 

important communicative functions. 

 

The Defining Paragraph 

The defining paragraph gives the meaning of an object or a concept or an 

idea. Because it focuses on meaning, you will almost always discover that 

its writer may give all the necessary information on the word or concept or 

idea. Such information may range from dictionary definition to what the 

word really means to people or professions. The writer may even add 

some explanation or an illustration in order to help you to understand him. 

 

Extract 15 

‘‘Though money is much in our thoughts and though it conditions 

many of our actions, we encounter great difficulty in attempting to 

state precisely what it is. Definitions of money are legion, and they 

vary markedly with the divergent points of view of their authors. 

Some authorities believe that the term money should be restricted to 

whatever serves as a standard or measure of economic value, and that 

mediums of exchange should be described by some other term, such 

as currency; others do not make a terminological distinction between 

what serves as a standard of value and what serves as medium of 

exchange, but they narrow their definition of money to include only a 

few instruments; and still others classify as money numerous 

instruments; which serve as standards of value or as mediums of ex-

change. The indiscriminate use of such terms as cash and credit adds 

to the confusion’’. 

    Raymond P. Kent (1960), Money and Banking, p. 3. 
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 In the extract above, the subject of the paragraph is "money." The 

term is defined as: 

- standard or measure of economic value  

- medium of exchange 

- currency  

- cash 

- credit  

 

 You will notice that the whole extract - a transitional paragraph is 

devoted to defining money from various viewpoints. Let us now consider 

another example. 

 

Extract 16 

‘‘Pain has been defined as a symptom, a pointer to, or indicator of 

disease. The Concise Oxford Dictionary of Current English - 

describes pain as 'suffering, distress of body or mind'. Sherrington, the 

famous physiologist, aptly defined pain as' the 'psychical adjunct of 

an imperative protective reflex'. The word was derived-from the Latin 

‘poena’ meaning ‘penalty’. Thus pain is not simply a physical 

affliction, but can affect the mind and all our behaviour. It has played 

an important part in the survival of man under adverse conditions and 

attention to the warning has at one time or other preserved the life of 

virtually every individual. It is the painful burn in childhood that 

teaches the child to have some regard for a flame, a painful toe or 

finger that makes the sufferer seek attention, and the pain of a frac-

tured arm or leg that causes involuntary immobilization of the 

affected part and subsequent limitation of the damaged tissue until 

medical treatment is obtained’’. 

J.A.O. Magbagbeola (1977), Pain, 

Agony and Triumph, Inaugural Lecture, 

University of Ibadan Press, pp. 1-2. 

 

 This extract defines "pain". You will notice that the author provides 

not only many definitions of pain - from the dictionary to the physician 

and the physiologist - but also the derivation of the word, i.e. from Latin 

"poena" meaning "penalty". 
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As you can see, defining paragraphs: 

i. provide you with the meaning of words or phrases; 

ii. list the attributes or characteristics of subjects being defined;  

iii. illustrate meaning by referring to the derivation/origin of the 

iv.  support definitions by verbal explanation and/or graphic 

illustration. 

 

The Explanatory Paragraph 

The explanatory paragraph will supply you with information. It focuses 

your attention on what a thing does, how it is done and why it is done. It is 

defined as a paragraph that explains, instructs, informs and presents facts. 

James, Sybil (1984). The following extract is an example of such a 

paragraph; it explains the concept of day and night. 

 

Extract 17 

    Day and Night 

‘‘When the earth rotates on its own axis, only one portion of the 

earth's surface comes into the rays of the sun and experiences 

daylight. The other portion which is away from the sun's rays will be 

in darkness. As the earth rotates from west to east, every part of the 

earth's surface will be brought under the sun at sometime or other. A 

part of the earth's surface that emerges from darkness into the sun's 

rays experiences sunrise. Later, when it is gradually obscured from 

the sun's beams it experiences sunset. The sun is, in fact, stationary 

and it is the earth which rotates. The illusion is exactly the same as 

when we travel in a fast-moving train. The trees and houses around us 

appear to move and we feel that the train is stationary’’. 

B. O. Adeleke and Goh Cherg Leong 

(1978) Certificate Physical and 

Human Geography, OUP, p. S. 

 

 The author of the paragraph above gives you the basic information 

you need to understand the processes or different stages involved when we 

experience day and night, i.e. the exposure/obscurity from the sun of the 

earth's surface. 
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 In the next extract, notice how the writer explains how education 

serves as an instrument of stability in the society. 

 

Extract 18 

‘‘Education is an instrument of stability. Many people in their effort 

to exist teach the younger generation to know and do the things which 

are known and done by the older: generation. They train their children 

to do the things that are necessary to secure their survival. In this 

process those things, which the society cherishes are transmitted from 

one generation to another’’  

        W.A.E.C., 1978 

 

 When you read explanatory paragraphs, note the subject that is being 

explained. Note also the definition of and/or the processes or stages to be 

followed in order to understand the concept. If the explanation contains 

some unfamiliar words or expressions ensure you find out their meaning 

in context. 

 

The Descriptive Paragraph 

Like the defining and the explanatory paragraphs, the descriptive 

paragraph expands the content of a discourse. But it draws your attention 

to and thus arouses your feeling on the attributes or characteristics of the 

thing, person, or incident described. In otter words, the description may, 

be objective (technical or scientific) or subjective or impressionistic when 

the author engages in literary writing. 

 

Extract 19 

‘‘The “black diamond" water-melon is small and round, slightly 

larger than a football, with  dark green rind, deep red attractive 

fresh and small black seeds. The "Congo" on the other hand, is twice 

the size of the "black diamond". It has green rind with darker irregular 

stripes, bright, red, flesh and white seeds with brown smears’’. 

Sybil James (1984) Reading/or 

Academic Purpose, p.21. 
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Here is a vivid, objective description of "black diamond" watermelon. 

The writer provides you with the necessary information in form of: 

- a definition of the fruit; 

- a general description of the object;  

- a list of its major component parts; and 

- a comparison and contrast of "black diamond" with the football 

and the "Congo". 

 

 Which will most likely aid your recognition should you come across 

the fruit.  

 In our next example, you will encounter a different descriptive 

paragraph. 

 

Extract 20 

‘‘I took another fatcake and went into the street. The man of God 

came slowly down its centre. He was crowned by a massive head of 

white wavy hair. He had a well-trimmed white mustache that matched 

his hair. He was dressed in black: tight, stove-pipe trousers gripped 

his ankles and climbed to his waist where they were held up by a 

purple sash; a shiny waistcoat hid his shirt; and he wore tails. He 

carried his bat in his left hand, holding it a little distance from his 

body, and with the hollow turned up as though to collect money. He 

carried his Bible, pressed against his chest, in his right hand’’. 

     Peter Abrahams (1981) Tell Freedom, p. 84. 

 

The Narrative Paragraph 

The main function of the narrative paragraph is to introduce ideas, draw 

your attention to what is to be explained and possibly keep your interest 

high. Because real or imagined stories are almost always told in narrative 

paragraphs, they are commoner in the humanities than in the sciences. 

You encounter them in Literature, Religion, History, Politica1 Science etc. 

 When reading narrative paragraphs, you must follow the sequence of 

events. When your curiosity and excitement are aroused, you must not 

lose the trend of Bettina the author', main idea or the central thought. Ask 

yourself several questions (what, where, when, why? etc.). 
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 In addition, you must try to recognise the role that the narrative 

paragraph is playing in the wholes discourse and try to picture and 

visualise to what extent the writer carries the story forward to its logical 

conclusion. 

 As an efficient reader, you must not lose the trend of the development 

of ideas. In other words, the details supporting the main ideas must be 

carefully recognised and linked with the main idea. Here are a few 

examples of narrative paragraphs. 

 

Extract 21 

‘‘Suddenly I stopped playing, my whole attention fixed on a snake 

that was creeping round the hut. He really seemed to be “taking a 

turn” found the hut! After a moment, I went over to him. I had taken 

in my hand a reed that was lying in the yard – there was always some 

lying around; they used to get broken off the fence of plaited reads 

that marked the boundary of our compound and I thrust this reed into 

the reptile’s mouth. The snake did not try to get away: he was 

beginning to enjoy our little game; he was slowly swallowing the 

reed; he was devouring it, though, as if' it were some delicious prey, 

his eyes were glittering with voluptuous bliss; and inch by inch his 

head was drawing nearer to my hand’’. 

     Laye, Camera the African Child, p. 11 (1977). 

 

 In this extract, you should be able to follow the sequence of events in 

the encounter. You should, in addition, be emotionally involved especially 

from the point the boy ignorantly started the dangerous game with the 

snake. The next example is an account of a fire incident in a mine. 
 

Extract 22 

‘‘Nearly thirty years ago, 350 feet beneath a West Virginia mountain, 

I stood paralyzed with fear when a greasy haulage motor caught fire. 

Having had endless mine lore from my father and grandfather, I knew 

that fire in a mine was death, especially when the mine was not rock 

dusted to reduce" explosiveness of coal dust. I knew many miles of 

volatile coal dust lay in the tunnels of that mine, since I was at that 

moment preparing to spray the walls with tons of incombustible 

matter. 
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 We worked 24 hours that Saturday and Sunday rock dusting 

because the boss said the State Mines Inspector was coming that 

Monday and the mine had to be prepared for him. The fire burned 

itself out, but not before it impressed me as, deeply as any fright I 

ever experienced, including wartime air combat’’. 

From "Life and Death, in the Coal Mines" 

by Duane Lockard 

 

 This is a series of narrative paragraphs. Like the first example, your 

curiosity and excitement are equally aroused as you follow the sequence 

of events from the moment the haulage motor caught fire- to the point 

when the fire finally got extinguished. Certain questions must agitate your 

mind as to the safety or otherwise of the author. 

 

Strategies for Effective Reading of Paragraphs that Expand Content 

1. Identify the subject of the discourse.  

2. Examine the title, and/or caption or the opening sentence. 

3. Note the distinctive features of the paragraph so as to recognise the 

author's purpose for writing the piece. 

4. Study-read to understand how the topic is being defined or 

explained or described or narrated. 

5. Follow sequentially the stages or steps in which the concept or idea 

or incident is explained, narrated or described. 

6. Be sensitive to the author's verbal and graphic language especially 

if the subject is illustrated. Show keen interest in the author's use of 

verbs of action, movement and state of being; qualifiers, and 

adverbs of time and place. 

 

Strategies for Writing Defining, Explanatory, Descriptive and 

Narrative Paragraphs 

1.  Have a clear topic. 

2.  Organise your thoughts into paragraphs. 

3.  Focus your Writing on a purpose. Decide whether your subject is 

first to be defined or explained; is your description going to be 

objective or subjective. 
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4.  Get your details ready (i.e. list the points you plan to use in support 

of your proposition.  

5.  Start your writing with an appropriate opening sentence.  

6.  Expand the topic using the details to define or explain or describe 

or narrate. 

7.  Write simple, clear, concise, easy-to-understand sentences.  

8.  If necessary, use relevant, vivid illustrations. 

 

Summary 

One way by which you will achieve efficiency in your reading is to 

recognise and master the different methods authors use to expand the 

contents of their write-up. Depending on the nature of the subject and 

the mode of organisation, an author may define concepts, explain 

processes, describe objects or narrate events. Whether in the humanities 

or in the sciences, adequate definition, clear explanation, accurate 

narration and vivid description will enable you to get both the central 

thought and the significant supporting details. In other words, the 

defining paragraphs focus on meaning; while explanatory paragraphs 

deal with the explanation and presentation of facts. But descriptive and 

narrative paragraphs expand thoughts in a slightly different way. They 

not only define and present facts but also draw your attention to and 

arouse your feeling or the subject described or the incidents narrated. It 

is through the acquisition and application of these essential reading 

skills you will be able to write acceptable paragraphs which, expand 

your thoughts accurately and meaningfully. 

 

Post-Test 

1. Read the four separate paragraphs under- the pretest at the 

beginning of this lecture and: 

a.  identify the paragraph types 

b.  Mate the distinctive feature(s) - of each paragraph 

c.  arrange them in order of complexity starting with the simplest 

one. 
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2.  Select a familiar object- and describe it in the first paragraph and 

explain how it is used in the second paragraph. 

3.  Write a defining paragraph on any two of the following: 

i. reading 

ii. comprehension  

iii. unemployment  

iv. lingua-franca  

v. satire. 

4.  Select one of the topics listed below and write one narrative 

paragraph on it: 

i. How I spent my first salary. 

ii. A short but pleasant experience.  

iii. An escape from a flooded building. 
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LECTURE FIVE 

 

 

 

Patterns of Presenting Ideas Part I:  

Enumeration, Comparison, Contrast and 

Cause-Effect 
 

 

 

 

Course Objectives  

This lecture sets out to: 

1.  acquaint students with organizational thought patterns of 

enumeration, comparison contrast and cause-effect; 

2.  guide students to recognise and distinguish between the three 

thought patterns in selections through the mastery of appropriate 

strategies; and 

3.  sensitise students to the various words, phrases and clauses which 

facilitate recognition and application of thought patterns of 

enumeration, comparison-contrast and cause-effect. 

 

Objectives  

At the end of this lecture, students should be able to: 

1.  recognise the thought patterns discussed; 

2.  use the recognition to obtain relevant information from discourse; 

and 

3.  write their own paragraphs applying the learnt strategies. 

 

Pre-Test 

Read the extract below very carefully and answer the questions below it. 

Thrust this reed into the reptile’s mouth. The snake did not try to get 

away: he was beginning 'to enjoy our little game; he was slowly 
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swallowing the reed; he was devouring it, though, as if it were some 

delicious prey, eyes were glittering with voluptuous bliss; and inch by inch 

his head was drawing nearer to my hand. 

 

Extract 23 

The need for love is deeply rooted in the human psyche. Love is a 

way of overcoming the feeling of human separateness. Separateness, 

according to psychologists, means to be cut off, helpless and alone in 

the world. It is the source of all anxiety. 

 There are different kinds of love. It can be selfish and possessive, 

or unselfish and giving. Abraham Maslow distinguishes between two 

kinds of love: B-love and D-love. B-love or 'being love' means Jove 

for another person; an unselfish love not dependent upon your own 

needs. D-love or 'deficiency love' is a selfish possessive love which is 

based upon someone else's ability to satisfy your needs. 

 D-love is conditional; it depends upon whether personal needs 

continue to be met... But B-love is unconditional; it depends not upon 

what you do, but upon who you are. Furthermore, as it depends upon 

who you are, it is possible only when you allow yourself to be known 

to the other person. 

 The psychologist Erich Fromm also distinguishes between two 

types of love, namely, immature love, called by him symbiotic union, 

and mature love. Symbiotic union is an immature love based on the 

satisfaction of needs and is similar to Maslow's concept of D-love. 

 ‘‘Mature love, on the other hand, is a relationship that allows 

individuals to retain their independence, their identity, and their 

integrity. In mature love people can overcome their sense of 

separateness yet continue to be themselves. The immature lover 

would say: 'I love you because 1 needs you'; the mature one: 'I need 

you because I love you’’. 

D.D. Sim and B. Laufer - Dvorkin 

(1982) Reading Comprehension Course. 

 

Questions 

1.  The best title for this passage is: 

a.  The true love 

b.  Need for love 



36 

 

c.  The psychology of love 

d.  Theories of love. 

e.  None of the above.  

 2.  In which paragraph(s) does the author give a definition of concept? 

3.  In which paragraph(s) does the author list points or ideas? 

4.  Which of the paragraphs is devoted to stating the cause or effect of 

a thing or, concept? 

5.  Does the author compare or contrast one concept or theory with 

another? 

a.  Yes 

b.  No 

c.  Can't say. 

 6.  Is there any relationship between one paragraph and the other? 

a. Very well  

b. Not at all  

c. Not really  

d. Can't say. 

 

CONTENT 

Patterns of Presenting Ideas in Paragraphs: Part I 

Introduction: We have so far considered two major ways by which you 

can understand authors' ideas in your various reading assignments. The 

first is thorough mastery of the overall structure of the text, i.e. initial 

organisation of discourse into paragraphs that introduce, discuss and 

conclude. The second is how the contents are to be expanded through the 

use of expository techniques of defining, narrating, describing and 

explaining. We shall now move a step further to how the expanded 

thoughts are to be patterned. From experience, we have discovered that it 

is one thing for you to plan a good outline and an acceptable organisation 

into paragraphs it is a bigger thing to pattern your thoughts along the lines 

that conform to your laid-down organisation for effective realisation of 

your set objectives. It is on these various methods of developing authors' 

ideas that we shall focus our attention in this lecture and the next. For a 

start, the extract you have just worked on under pretest consists of 

paragraphs that illustrate the three thought patterns we shall consider in 

this lecture. 

Akinola Akintayo
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Enumeration Thought Pattern 

Enumeration is the most commonly used of all the thought patterns. Some 

experts call it whole-part or simple listing pattern. It shows how things, 

units, parts and bits are related to or part of a general group. In other 

words, a general topic or subject will be divided into units on which the 

author discusses and shows relationship from one paragraph to another. 

But where the whole discussion is concentrated in one paragraph; the parts 

or units will be listed in or covered by a powerful opening sentence. 

 

Extract 24 

‘‘The good student is capable of mastering the basic tools of learning. 

He must excel in several areas of communication skills. One area is 

effective reading. Writing is another skill he must master. In addition, 

his understanding of Mathematics concepts should be sound’’. 

P.B. Panes (1972) Reading the 

Textbook, p. 11. 

 

In the extract above, the author enumerates the basic tools a student must 

acquire in order to learn effectively. These are: 

-  effective reading skill; 

-  proficiency in writing skill; and 

-  sound knowledge of Mathematics concepts. 

 

In other words, the general group or the whole idea is "bask tools 'of 

learning" and the units or things that make up the subject are then listed. 

 Our next example will be the extract under pretest. Reread the whole 

piece. From the second paragraph to the last paragraph is an illustration of 

enumeration thought pattern. The opening sentence of the second 

paragraph is the whole subject, the parts of which, the author discusses in 

the third, fourth, and fifth paragraphs. Can you identify all the different 

kinds of love whose theories are listed? 

 

Strategies for recognising Enumeration Thought Pattern 

1.  Read the whole piece carefully and note particularly the opening 

sentence which often announces the topic and prepares your mind 

for sub-topics or points which Serve as supporting details. 

Akinola Akintayo
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2.  Identify the things, units, parts or bits which can be put together to 

make the whole. 

3.  Note the relationships between the parts or units. 

4.  Remember that the enumeration pattern can employ the 

explanatory paragraph to list its parts. It is also possible to have 

one or more other thought patterns within a whole-part 

(enumeration). 

5.  Look out for words such as also, another, several, in addition etc. 

which signal enumeration. 

 

Comparison - Contract Thought Patterns 

A comparison - contrast thought pattern shows how two objects or 

concepts or people or things in general are alike or how they are different 

from each other. It is a pattern of development you will encounter in 

almost all your reading and writing courses. In order to enable you to 

recognise it easily, study the following points which are its noticeable 

characteristics. Comparison-contrast thought patterns:  

a.  show similarities between two things/people/concepts by putting 

them side by side. When, however, they are contrasting, they bring 

out differences between the two things; 

b.  may show advantages and disadvantages; 

c.  tend to occur when a large section of the discourse is devoted to 

comparing and/or contrasting; 

d.  can occur in nearly all kinds of study-type reading in the sciences 

and the humanities; 

e.  use connectives such as similarly, in addition to, while, whereas, 

on the contrary, however, on the other hand; etc. 

 

Extract 25 

‘‘Skimming and scanning are a form of very fast reading. Both are 

employed by efficient readers to obtain information from written texts 

and may be used as a preparation for close reading. While skimming 

is the art of surveying a passage to acquaint oneself with the material 

and with a view to seeking out important information and discarding 

everything that is of secondary or minor importance, scanning is the 
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art of rapidly scrutinizing material by moving the eye rhythmically 

down the page in a vertical movement or across the page in a circular, 

zigzag or horizontal movement to locate a specific item or a specific 

set of details such as a date or a word’’. 

Adapted from Sybil James Read for 

Academic Purposes (1984). 

 

 In the above extract, the author is comparing and contrasting skim-

ming and scanning. In other words, skimming and scanning are similar in 

being: 

i. a form of fast reading 

ii. used by efficient readers to seek information from texts  

iii. used as preparatory to close reading  

iv. involved in horizontal eye movement.  

 

But the two are different in that:  

i. skimming involves looking for main ideas only (textual) while 

scanning involves seeking specific information (contextual);  

ii. eye movement is horizontal only in skimming while it may be 

vertical and/or circular or zigzag or horizontal in scanning. 
 

 Let us now direct our attention to the passage you read under pretest. 

Quickly go -over it again. You would have noticed how the author has 

predominantly employed the comparison-contrast thought pattern. There, 

he compares Erich Fromm's "immature or symbiotic love" with Maslow's 

concept of "D-love". He has earlier listed the differences between 

Maslow's "B-love" and "D-love". He finally contrasts mature love with 

immature love. 

 In two small tables, see below, write out the differences between "B-

love'.' and "D-love" and on the one hand and "mature love" and "immature 

love" on the other, e.g. 

a.              B-love             D-love  

   i.   i.  

   ii.   ii.  

   iii.   iii.  

   iv.   
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 b.         Mature love      Immature love  

    i.   i. 

   ii.   ii. 

 

The easiest way of recognising the comparison-contrast thought pattern is 

to pay particular attention to the introductory sentences and words that 

signal comparison and/or contrast in the paragraph involved. 

 

Cause-Effect Though Pattern 

In cause-effect thought pattern writers give reasons why things are what 

they are and possibly the effects of being in such situation. In short, the 

pattern shows how things result from or affect each other. 

 

Extract 26 

‘‘One major cause of a youngster dropping out of school is the family 

interaction. The way he or she is brought up may have effect on him. 

Let us consider the case of a boy from a broken family. If such a boy 

is not looked after, he stands the risk of not finishing his secondary 

education. He may become delinquent who ends up in a remand home 

and later in prison’’. 

 

According to this passage, dropping out is caused by:  

i. coming from broken home 

ii. not being properly brought up. 

 

 On the other hand, becoming a delinquent or a prisoner results from 

being a drop-out because of inability to complete his secondary school 

education. 

 The next extract deals with causes of traffic accidents and the effect 

of organised campaigns which results in reduction in the number of 

accidents. Try and list causes of accidents and the effect(s) of organised 

campaigns. 
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Extract 27 

‘‘The main causes of traffic accidents are excessive speed, a lack of 

training facilities for drivers, traffic congestion, alcohol consumption 

and drug abuse. The lack of carefully organised campaigns on road 

safety is also an important factor. This was confirmed by the fact that 

in several countries, among them Ghana, Nigeria and the Sudan, the 

campaign for the change from driving on the left to the right had 

resulted in a decrease in the number of accidents. Though the effect of 

such special campaigns may be temporary, education in road safety 

can certainly be a valuable first step towards reducing the number of 

accidents. Such campaigns will have a permanent effect if included in 

the general school curriculum’’. 

 

Strategies for recognising cause-effect thought patterns 

1.  Look out for such phrases or clauses as:  

i.  the main reasons of_____________________ 

 are__________________________________ 

ii.  the principal causes of___________________ 

 are__________________________________ 

iii. __________________ change(s) because of or as a result 

of_____________________ 

2.  Find out if the passage states the effects as well. Identify and note 

the inclusion. 

3.  Try to locate the cause(s) by asking why? how? under what 

condition? etc. 
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Summary 

The recognition of the thought patterns authors use in developing their 

ideas facilitate comprehension and extraction of the necessary 

information you may need when you go through volumes of printed 

matter. For example, once you know that an author uses enumeration 

pattern it should not be difficult for you to locate what constitutes the 

subject, what are its units or parts and how the units relate to the whole. 

Similarly, an understanding that the discussion of similarities and/or 

differences of two things preoccupies an author that employs 

comparison-contrast pattern quickly gives you an insight to locating the 

two things compared; put them side by side of each other and bring out 

in form of main points all those distinctive features that are common to 

or separate both. And if you engage in texts that deal with cause and 

effect pattern, your major task is to look for a direct statement from the 

author; relate it to the identified causes and/or effects he discusses 

through relationship words such as "resulting from" "causes of' "reasons 

for" and "because". 

 

Post-Test  

1.  Attempt the six questions that are based on the passage under 

pretest. 

2.  Write one paragraph each on each of the following topics using the 

thought pattern indicated in the parentheses: 

i.  Goats and Dogs are both domesticated animals (comparison - 

contrast). 

ii.  Examination mal-practices in Nigeria (cause - effect). 

iii.  The problems or prospects of enrolling in an external degree 

programme (enumeration). 
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LECTURE SIX 

 

 

 

Patterns of Presenting Ideas Part II: 

Sequence, General Assertion and Problem-

Solution 
 

 

 

 

Statement of Objectives 

Lecture Six is designed to: 

1.  highlight the characteristics and attributes of sequence, 

generalisation and problem-solution thought patterns; 

2.  demonstrate how these thought patterns function in paragraphs; 

and 

3.  give guidelines for recognising and applying the thought patterns 

in written texts and in individual write-ups respectively. 

 

Objectives 

At the end of this lecture, the students should be able to: 

1.  recognise easily the thought patterns of sequence, generalisation 

and problem-solution; 

2.  identify the common and the distinctive features of all the thought 

patterns and the words and expressions that signal them; and 

3.  apply the thought patterns in their reading and writing assignments. 

 

Pre-Test 

Read the three different extracts below and answer the questions based on 

them. 
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Extract 28 

‘‘The effect of birth order on the survival and health of children is 

likely to be influenced heavily by nutrition. Children suffering from 

acute malnutrition (body wasting) or chronic malnutrition (stunting of 

their growth and development) are more susceptible to measles and 

respiratory and other infections and do not recover from parasitic 

infections and bouts of diarrhea as readily as well-nourished children. 

Consequently, mortality among malnourished children who become 

ill can be as much as 400 times greater than that for well-nourished 

children. For this reason, the results from a study conducted in India 

demonstrating the relationship between birth order and the daily 

consumption of calories and protein are of grave concern with respect 

to child survival and development. The study showed a rapid decline 

in the consumption of both proteins and calories for the third, fourth 

and subsequent children born to a family’’. 

Family Planning Methods and Practice. 

Africa; Centres for Disease Control, 

U.S.A., (1983). 

Questions 

1. What is the subject of this passage? 

2.  What is the purpose' of writing it? 

3.  Into which of the types does the paragraph fall? 

4.  Identify the thought pattern the writer has used. 

Extract 29 

‘‘Early on Saturday morning, I kill the hens, if they are market ones, 

and plunge them in boiling water to make plucking easier. If I am 

cooking on a coal-pot or in a local oven, my younger sister will be 

preparing the fire whilst I remove the birds’ feathers, chop off their 

heads, and clean in the insides. In throw away most of the entrails, but 

keep the heart, liver and giblets to add favour to the stew. After 

carefully singeing the birds, to make sure that all the fine down has 

been removed from the skin, I chop them into pieces ready for 

cooking. I then slice two or three' small tomatoes and two large 

onions. As the fire will be ready by this time, I fry the onion in a little 

oil until it is lightly browned, and do the same with the pieces of 

chicken and the slices of tomato. I then season them, put them all into 

a heavy saucepan with garden-eggs and okro, cover them with water, 
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replace the lid, and leave them to simmer for an hour whilst I prepare 

the ground-nuts’’. 

Adapted from C. Rulka (1961) 

W.A.G.C.E. English Revision Course, p. 

126. 

 

Questions 

1.  What thought pattern do you identify in this extract? 

a.  Cause-effect 

b.  Enumeration  

c.  Sequence 

d. Comparison-Contrast 

e.  Generalisation. 

2.  What paragraph type do you identify? 

a.  Narrative 

b.  Explanatory 

c.  Defining 

d.  Descriptive. 

3.  What is the passage about? 

a.  My favourite dish 

b.  Chicken seasoning 

c.  What I do on Saturdays 

d.  How to prepare a chicken meal. 

 

Extract 30 

‘‘Despite health promotion efforts, disease still attacks man, and 

science is constantly at work to discover and utilise measures that will 

aid illness prevention. Fortunately, in many instances, the challenges 

of disease prevention have been well met. Certain communicable 

diseases that were prevalent in this country as recently as a few 

decades ago are now almost non-existent, due primarily to a nation-

wide development of immunisation programmes. Examples are 

smallpox, diphtheria and poliomyelitis. Other diseases, such as 

typhoid fever, have been reduced to a minimum by means of 
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sanitation measures. 

 Several trends are apparent in preventive health care. One is an 

attempt to identify early signs of chronic diseases. Preventive 

measures can help decrease the ravages of disability and physical 

deterioration long before they occur. For example, many of the 

deteriorating effects of asthma and emphysema can be early detection 

and health care, including health education. 

 A second trend is increased interest in health problems of the 

elderly. Some common occurrences such as dimming of vision and 

hearing are now being considered as normal results of ageing, rather 

than as abnormalities or illness per se. Also, health practitioners have 

become increasingly interested in preparing people for those years 

when it may be necessary to adapt to a new life with different but still 

challenging interests. 

Sybil James (1984) Reading for 

Academic Purposes, p. 74. 

 

Questions 

1.  Which of the following does this passage set out to focus upon? 

a.  The fact that disease still attacks man. 

b.  Efforts that have been made to discover and prevent disease. 

c.  The fact that the challenges to disease prevention have been 

well met. 

2.  What thought pattern is used in paragraph one? 

3.  What relationship is there, if any, in the thought pattern used in 

paragraph one and that used in the two paragraphs? 

 

CONTENT 

Introduction: In the last lecture, you were introduced to thought patterns 

that show causes and/or effects of things; similarities and dissimilarities 

between two concepts ideas or things, and how parts are related to their 

whole. We shall consider, in this lecture three other thought patterns 

which you are also likely to encounter in your reading of textbooks, 

journal articles, lecture notes and other reference material. 

The Sequence Thought Pattern 
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The sequence thought pattern is mostly used in historical accounts, 

history, sciences, mathematics-based and arts subjects. It consists of series 

of logically arranged and well-linked statements that ultimately lead to a 

conclusion. Some reading experts call the pattern time-order pattern 

because it describes when things happen in relation to each other. 

 

Extract 31 

‘‘There are three main steps to be taken before one can get married. 

Find, two individual, a man and a woman, must be brought together 

along with their families. This means that two families should 

normally know of the marriage and become involved in the 

arrangements. Secondly, some money is paid by the man and his 

parents, to the woman and her parent. This is called bride wealth or 

bride price. After this, arrangements will be made for a formal union 

of the man and the woman. Thirdly, a religious service takes place 

before a marriage is set up; for example, a service in a church or 

mosque or worship at traditional place or home of the bride-to-b’’. 

Adapted from Social Studies 1 CESAC, 

Heinemann Educational Books (Nig.) 

Ltd., p. 28. 

 

 In the extract above the author presents the systematic steps to be 

followed in getting married, i.e. from the point where the suitor meets the 

bride-to-be to the last step-the solemnisation of the union in a church or 

mosque or in the home. Notice how it is unlikely to have the third or 

second step before the first.  

 In the extract below, we shall observe how the author describes 

sequentially the series of activities that culminate in the build-up and the 

striking of lightning. Note the use of “little by little" Has" 'then" “return 

stroke" as sequence markers indicators. 

 

Extract 32 

‘‘The attraction between ground and cloud mounts. Little by little the 

resistance of the air is broken down. As a few charges break through 

the air barrier, an invisible tunnel is opened up from the cloud to the 

ground. Then everything happens at once. A spear of electron called a 

streamer is hurled toward the earth. Then another drives down and 
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another. The return stroke-the lightning you see - jumps out of the 

earth. (It is an optical illusion that lightening comes down from the 

sky). The return stroke rips up through the tunnel to meet the charges 

coming down the cloud’’ 

     Alfred M. Lansing: Lighting 

 

How to Recognise sequence Through: Pattern 

a. Note that Sequence pattern presents events in a chronological order 

so look out for the events or activities or steps that make up the full 

account. 

b. Remember also that the sequence pattern can be employed in 

descriptive, narrative and explanatory paragraphs. 

c. As soon as you start reading the piece, watch out for the writer’s 

topic statement which is almost always put at the beginning or 

occasionally at the end of the paragraph. 

d. Be sensitive to words such as next, first, then, after, before; later, 

secondly, finally etc. They not only indicate time sequence but also 

show relationship between the events or steps of processes being 

explained or narrated. 

 

The Generalisation thought Pattern 

When a wrier uses the generalization pattern, he opens the paragraphs with 

a powerful statement which presents a theory or a principle or a 

hypothesis. The general statement is later followed by well-proven 

supporting details. In other words, generalization is a form of thesis 

statement, an assertion, which is justified by a wide range of proofs, 

argument and evidence. 

 The generalization pattern, by its very nature, occurs mostly in 

mathematical and scientific principles, and employs explanatory and 

defining paragraphs. 

 

 

 

Extract 33 

‘‘If you left your book on the table overnight and you came back to it 
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the following morning you would find that it was still exactly where 

you left it, provided nobody touched it in your absence. This shows 

that a body tends to remain at rest for ever, and in the same position, 

unless something moves it. If, on the other hand, a ball having a 

smooth surface is made to roll on a very smooth surface it will roll a 

long distance; in fact, it should continue rolling for ever in the same 

straight line, unless something stops it or changes its direction. This 

cannot easily be shown, as it is impossible to get a perfectly smooth 

surface. This tendency of a body to remain at rest unless something 

moves it and to continue moving in a straight line unless something 

stops it or causes it to change its direction is known as the Law of 

Inertia. It is also called Newton's First Law of Motion, but the original 

idea came from Galileo’’. 

(From Dotun Oyewole (1984), 

"An Introduction to Physics". 

 

 In the extract above, you will find the general statement both at the 

beginning and a restatement of it towards the end of the paragraph, i.e. 

sentences starting with: 

i.  If you left………….. absence. 

ii.  This tendency of a body………… of Inertia. 

 

 You will also observe that the three sentences in the middle starting 

with: "This shows………… to smooth surface." serve as proofs to the 

generalisation. 

 Let us examine another extract that illustrates the essential charac-

teristics of generalisation pattern. 

 

Extract 34 

‘‘Water is one of man's most useful resources. Man realised its 

possibilities as a means of transport and built ships; he saw it as a 

natural defence and entrenched himself behind moats; he understood 

it as an enemy and set up embarkments; he learned to control, direct, 

and exploit it as a source of fertility and devised systems of irrigation 

and drainage. Finally, he realised that he could use the water's flow 

and fall as a source of energy. Its exploitation as an energy source 
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probably dates from about one hundred years B. C. Since that time 

many technical advances have been made and many new energy 

sources have been exploited’’. 

H.A. Robinson (1975) Teaching Reading 

and Study Strategies, pp.108-109. 

 

 In the extract above, the author's generalisation "usefulness of water 

to man", is a conclusion stated however, at the very beginning of the 

paragraph. Notice how the remaining sentences provide a "proof' for the 

general statement. Notice also the importance of the supporting 

information which explains, clarifies and confirms -the generalisation. 

 

Strategies for Recognising 

Generalisation thought Pattern 

a.  Identify the general statement in the paragraph.  

b.  Recognise the concept or theory or principle of the statement 

generalizes about. 

c.  Note the other statements in the paragraph. They are important for 

they constitute the supporting details in form of proofs, evidence, 

confirmation, implications and deductions. 

 

The Problem-Solution thought Pattern 

The problem-solution pattern is used by writers not only to present ideas 

relating to social and scientific problems but also to examine alternative 

views and solutions to the identified or hypothetical problems. 

 The characteristics of the pattern according to Brown (1978) and 

Robinson (1975) include: 

a.  identification of the problem; 

b.  listing of possible solutions; 

c.  further enumeration of the elements that come under each al-

ternative solution; 

d.  implicit statement of the problem; 

e.  implicit statement of the solution(s); 

f.  statement of the problem and solution in form of the question and 

answer; 
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g.  its occurrence in scientific discourse, laboratory activity, social 

sciences and instructional manuals.  

 

Extract 35 

‘‘Having identified few cause of students' failure in examinations, the 

question is, what remedies can be suggested? Whenever a student 

finds himself in a new environment, he should make advances to mix 

with them, exchange ideas with them and never to be shy of others. 

What is to be done about home sickness? Perhaps a good answer is 

that home sickness should be prevented rather than treated when it has 

taken place. The students concerned should be strong enough to bear 

the separation from home and family. He should make friends with 

his mates. 

 Parents are expected to provide for the needs of their children. 

School textbooks are necessary and where a student is unable to get 

complete set of books needed, because of poor financial condition of 

his parents, he should contact others to assist him. In addition school 

libraries and some public libraries are out to assist the student’’. 

 

 The problem the writer touches upon here is "failure in examina-

tions". He presents it in question form and offers series of suggestions as 

solutions to the problem. These include: 

-  adapting quickly to new environment; 

-  preventing home-sickness by bearing separation from family 

boldly and making friends in new places; 

-  parents providing their ward's needs; and 

-  getting assistance from school and public libraries. 
 

 In our next extract, notice how the problem "control of malaria" is 

stated in the opening sentence of the paragraph. Notice also how the 

solution must be inferred by the reader because it is not explicitly stated in 

the passage. The committee set up will have to find means of controlling 

the disease. 
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Extract 36 

With so much said about Malaria and its effects' what has the 

government done to put the disease under control? There was the 

establishment of the National Malaria Control Committee in 1974. 

The committee was set-up to advise the government on policy of 

malaria control; to offer technical support in the implementation of 

the programme; stimulate and co-ordinate applied research in all 

aspects of malariology and provide forum for dissemination of 

information. 

"The Guardian" Vo1.3, No.894 Lagos, 

December 8, 1985. 

 

From the foregoing, therefore it will be easy for you to recognise problem-

solution pattern in your reading and apply it in your writing once you 

master the features that distinguish it from all other patterns. 

 

What you should know about  

All thought Patterns 

a.  Thought patterns are devices used by writers to present facts, 

information and ideas once a purpose has - been set and the 

thoughts have been organised into manageable groups of sen-

tences. 

b.  They can occur in any of the seven types of paragraphs we have so 

far considered. In other words, a writer may decide to use problem 

solution pattern in his introduction; comparison contrast while 

describing an event or sequence while explaining a process etc. 

c.  A single discourse or any chapter of a text may contain more than 

one thought pattern. The nature of the subject and the writer's style 

often determine which thought pattern will be used. 

d.  Whichever thought pattern is employed, there is always a 

relationship between the central thought and the supporting details 

in a paragraph on one hand and inter-paragraph relationship on the 

other. See Extract.23 - under pretest in Unit 5. 

e.  Almost all the thought patterns have special words and phrases that 

signal their recognition. While first, second, third etc. signal 

enumeration and sequence; results in, because of, are caused by 

etc. signal cause-effect etc. 
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Summary 

This lecture has been a continuation of our discussion on thought flow 

otherwise known as thought patterns. We have noticed that the sequence 

thought pattern describes things in their chronological order of 

happening and that relation to one another is enhanced by the use of 

expressions such as before, now, then, later, firstly, finally etc. We also 

saw that generalisation pattern sets forth a concept or theory for 

principle with a powerful but well proven accepted general statement. 

Such a statement is always followed by supporting details that serve as 

proofs or evidence. And we finally considered the problem-solution 

pattern which consists of a clear statement of the problem followed by 

clear or implied statement(s) of the solution(s) and alternative 

solution(s). We conclude the unit by discussing the common and 

distinguishing features of all thought patterns. They are all used to 

organise writer's thoughts in ideas development and that they not only 

show intraparagraph relationship through signal words but also show 

inter paragraph relationship through their occurrence-in all types of 

paragraphs. 

 

Post-Test 

1. Make another attempt at the exercises under the pretest. 

2. Write out at least two characteristics of the following thought 

patterns: 

i. problem solution 

ii. sequence 

iii. generalisation. 
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LECTURE SEVEN 

 

 

 

Words that Signal Important Ideas, Their 

Relationships and Direction of Thought Flow 
 

 

 

 

Statement of Objectives  

We design this lecture to: 

1.  Familiarise students with the words that signal relationships 

between central thoughts and supporting ideas. 

2.  Show through copious examples' how the directional, words" 

function at various levels of thought flow. 

3.  Guide students, not only to recognise but also to apply the 

relational units in their various receptive and expressive 

communication. 

 

Objectives 

At the end of the lecture, students should be able to: 

1.  recognise with ease those words that signal important ideas and 

direction of thought flow and facilitate smooth relationship one 

with the other; 

2.  discover thought patterns having been able to identify the words 

that signal them; and 

3.  use the different signal words in the development of their ideas 

both in oral and written texts. 
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Pre- Test 

Read the extract below carefully and then: 

1. Suggest a suitable title for it; 

2. Write out all the words you think enables you to obtain;  

i. the central thought of the passage; 

ii. additional information on the central thought; and 

iii. contrary information if any, on the central thought. 

 

Extract 37 

‘‘We have a number of vocabularies, instead of only one vocabulary. 

This is our “word hoard”, as the Angola-Saxons put it. The smallest 

part of our word-hoard is our speaking vocabulary. We use fewer 

words in expressing our spoken thoughts than anywhere else. Next in 

size comes that group of words which we call upon when we want to 

express our thoughts in writing. For many people their writing 

vocabulary does not much exceed their speaking vocabulary, because 

most people write, whose meanings we know when we read them. 

True, we may not know the meanings of all these words in our 

reading vocabulary, but when we meet of all these words in our 

reading vocabulary, but when we meet them on the page before us, 

they give us, for the most part, little trouble. 

 Finally, there is our recognition vocabulary. It is the least practical 

of all our word-hoard in actively expressing our thoughts. But that is 

no reason for ignoring this important category. In fact, these words 

may be vital, future vocabulary in the making. Once upon a time; we 

have seen these words somewhere, they have a familiar look, but their 

meaning are indistinct. They are mere shadowy ghosts that glide in 

and out of our thinking and elude our grasp when we attempt to use or 

define them. In spite of their inaccessibility for general use, however, 

this group of words is a very real asset. It constitutes the most 

promising of our several vocabularies. 

Paul Leedy (1956) Reading 

Improvement for Adults. 
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CONTENT 

Words That Signal important ideas, Their Relationships und Direction of 

Thought Flow 

 

Introduction 

Since reading has been basically defined as understanding the author's 

message, it then means that reading cannot take place without 

comprehending (the process) or comprehension (the product) H.A 

Robinson (1975). This incontrovertible statement explains why we have 

concentrated most of our discussion so far on reading and comprehension 

strategies. You have observed the various functions; paragraph types and 

thought patterns perform in your desire to read efficiently. Another 

strategy we shall consider in this lecture will enable you to further unravel 

the author's central thought and his direction of development through a 

welter of details buried in the sentences which make up the paragraph. 

 Experience has shown that a good knowledge of how certain words 

and expressions authors use to channel their central thought in the 

paragraph and direct it through the remaining sentences will enable reader 

to understand the message more accurately and less painfully. We shall 

label these words and expressions, signal or directional words. They 

include such words as "and" "but" "if" for example, therefore, also, 

however etc. 

 

Definition of Signal/Directional Words 

Signal words are those words and expressions used along with other words 

in a sentence to show relationships among ideas and serve as keys to 

improving the precision of readers' comprehension of the message before 

them. 

 

General Functions of Signal Words 

Directional or signal words: 

a.  Show shades of meaning and degree of contrast in a message.  

b.  Make readers who are sensitive to them feel at home when, authors 

manouevre their words to show thought more clearly. 

c.  Control the movement of thought and indicate the direction of 

change. 
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Categories of Signal Words 

There are many kinds of signal words or relational units all depending on 

the special functions they perform in thought flow. But for our concern in 

this course, we shall discuss five groups. These are thought continuers, 

thought reversers; thought illustrators thought stoppers and thought 

concluders. 

 

Signal Words that Advance/Continue Thought 

These are signal words that indicate forward movement of thought flow. 

With them, the author's thought flows faster and faster thus making 

additional points and/or ideas. By their use, you will notice in your reading 

that something follows beyond that which has been said, e.g. 

 

Extract 38 

‘‘When the soldiers eventually came marching on Kampala in the 

broad daylight of Saturday, July 27, Obote knew the end was near and 

hurriedly beat a retreat back to exile from where he came in 1980. 

And for the second time in his 28-year political career, Obote bit the 

dust as he tumbled from the pinnacle of power. This happening in 

Uganda has once again emphasised the theme of political instability 

in Africa’’. 

Newswatch, August 19, 1985. 

 

 The signal words are italicised for easy recognition. You must have 

noticed that while the first and shows relationship between "knowing the 

end was near' and "hurriedly beating a retreat", the other words and again 

give additional information of instances of political instability in Africa. 

Let us examine another example. 

 

Extract 39 

‘‘Why is marking up a book indispensable to reading? It keeps you 

awake. (I don't mean merely conscious; I mean wide awake). Also, 

reading, if it is active, is thinking, and thinking tends to express itself 

in words, spoken or written. In addition, writing helps you remember 

the thoughts the author expressed’’. 

      P.B. Panes (1972) Read the Textbook. 
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 In the extract above, also and in addition introduce ideas that carry 

forward the same central thought of "marking up a book is indispensable 

to reading". 

 

Signal words that show thought continuity include:    

again   also    and  

as well as   besides   first, second, third 

further more,   in addition to  moreover 

more than that  not only but also 

similarly  since, since then 

 

You will be able to identify and list points or ideas in your reading when 

you are sensitive to the use of these directional words. 

 

Signal Words that Reverse Thought 

Thought reversers are words that give turning signal. Essentially, they 

warn you of impending expression of a different view, an opposing idea, 

or a change in direction of the discussion. In short, they are words that 

emphasise the counter-currents of the thought in a paragraph Leedy 

(1956). 

 

Extract 40 

‘‘The African attitude to death is fundamentally different from the 

European one. The European has almost lost his belief in survival 

after death altogether, but even where it still exists the separation 

between the living and the dead is believed to be final. In Africa, on 

the other hand, the living and the dead are in continuous contact and a 

large part of the religious life of the, African is devoted to establishing 

a harmonious contact with the dead’’. 

Adapted from UIi Beier ed. Introduction 

to African Literature. 

 

 In the example above, but, even and on the other hand signal an 

opposing idea, that is, the "living and the dead" in African belief, are in 

close contact as opposed to European's belief of final separation between 

their dead and the living. 



60 

 

 In the next example below, "collectivity sometime gives way to "in-

dividuality" in the beggars' proceeds by the use of "but". 

 

Extract 41 

Money collected by each individual beggar along Kano Street, Ebute-

Meta, Lagos is Seriki's to keep. But sometimes money has to be 

pooled to help anyone of them who is in need. 

Adapted from Newswatch, May 30, 1988. 

 

Other words in this category are:     

although   as a matter of fact  but  

either - - - or   even though  even if 

however,   in spite of  instead of  

nevertheless  not   notwithstanding  

on the other hand  otherwise  regardless 

rather   the situation being  to the contrary  

whereas  in truth that  contrary to 

yet 

 

Always be sensitive to these directional words and expect a change in 

direction of discussion whenever you encounter any of them. 

*  Construct one or two compound or multiple sentences with any 

five of the signal words above. Your sentence must reverse a 

thought. 

 

Signal Words That Illustrate Exemplify Thought 

Illustrating-the-thought signal words direct readers to expect an illustration 

or example which clarifies an idea. Such words may impose or propose a 

condition, give an example or suggest a comparison. Note that although 

illustrating the thought signal words may retard thought movement or 

divert thought flow for a short while, they will eventually help you to 

grasp quickly and accurately what the author is doing with the reference to 

the flow of thought. 
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Extract 42 

‘‘On May 27, 1983, I did an article which I captioned "I PLEDGE TO 

NIGERIA". It was on the- occasion of our hypocritical children's day 

celebration, an annual merry-go-round which betrays our dishonesty 

because like many facets of our lives, it is founded with deceit and 

cosmetically couched to distract our children from the yawning 

potholes which have chewed their way through our rough path 

towards nationhood’’. 

        Newswatch, June 1985. 

 

 The thought - "being hypocritical and dishonest about our annual 

children's day celebration" is illustrated immediately after because and like 

by the clarification - "many facets of our life are full of deceit and evils 

that have made our journey to true nationhood bumpy and storm-tossed. 

Let us consider another example: 

 

Extract 43 

Usually flood plains are extremely fertile. For example, the flood 

plain of the River Nile is one of the fertile regions in the world. 

Another fertile flood plain is that of Mississippi. 

Paul B. Panes (1972) Reading the 

Textbook. 

 

 You can see from the above, that River Nile exemplifies the extreme-

ly fertile nature of flood plains. 

 Directional words that illustrate the thought are: 

  because   if 

like, as   for example, for instance, 

provided that   specifically, to be specific. 

such as 

 

 When next you go through any of your course notes or textbooks 

write out at least five similar examples of illustrating-the-thought signal 

words. 
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Words That Signal Temporary of Thought Flow 

These are words used as connectives to reflect not only a quality of 

certainty and authority but also a short stopping signal so that you may 

pay a particular attention to an important point the author is about to make. 

The point so made, contributes significantly to the understanding of the 

message being discussed. 

 

Extract 44 

‘‘Reading remains the most accessible skill for the satisfactory of the 

varied needs of people – learning to do something, enjoying novels, 

choosing food items, studying specific subjects etc. 

 Certainly, there are many other ways of learning in addition to 

reading. Without doubt, the secondary school classroom should 

capitalise on a variety of media. But in addition to the variety of 

media, there is an ever-increasing variety within the medium’’. 

Adapted from H.A Robinson (1975) 

Teaching Reading and Study 

Strategies. 

 

 By the use of "certainly" and "without doubt" the author is 'drawing 

our attention to the importance of the, other ways of learning besides 

reading and that the school authority should take advantage of the various 

media within and-without. The two short extracts below illustrate yet two 

other words in this category. Notice how the italicised signal words are 

effectively used. 

 

Extract 45 

‘‘How can a person who has no real affection for his brothers or 

sisters have any love for a poor Congolese or Chinese peasant? When 

we talk about international peace, understanding and goodwill, we are 

undoubtedly, talking about universal love which has its root on family 

love’’. 

 

 

 



63 

 

Extract 46 

‘‘Dogs of whatever variety are animals of utility. They are supposed 

to be man's best friend and protector from attack. Whenever they 

bark, they unquestionably drive fear into the' unwanted visitor and 

conversely make the owner happy’’.  

 

 Note also how we have used significantly in the introductory part of 

our discussion on words that signal temporary stoppage. 

 

A list of words in this category is as follows:   

absolutely   hereafter  

significantly   unquestionably  

whenever   without doubt  

without precedent without question. 

 

 Whenever you encounter any of the words above in your reading; 

stop for a while and try to identify the idea the author is 

emphasizing. 

 

Signal Words that Conclude/Summarise the thought 

These are caution signals. They not only warn you to read the following 

point but also that the thought flow is being rounded up. In other words, 

concluding-the-thought signal words usually mark the beginning of an 

extremely important idea, and usually, a summary or conclusion of the 

main idea that follows. 

 

Extract 47 

‘‘To sum up the context of this chapter on ability in reading, we 

have revealed the complexity of the reading process, with the main 

factors interacting. We have also shown that factors, emotional as 

well as intellectual, enter into progress in reading, and have 

established the fact that home background can profoundly augment 

or interfere with a child's progress’’: 

    Sybil James (1984) Reading for Academic Purposes. 
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 You would have noticed that “To sum up” in the extract above begins 

a summary of the points the author has made in the chapter just concluded. 

 The example below further illustrates the point. Take particular note 

of the italicized signal word: 

 Every student knows that he should register in the normal way. 

Several, however, did not do this in time. 

 Consequently, when the supplementary admission list was out, 

several names were not on it. 

 

 Besides 'to sum up' and 'consequently', the following words perform 

similar functions: 

accordingly  as a result 

hence    in brief 

in conclusion   in retrospect 

in summation   therefore 

thus 

 

Signal Words that Facilitate Identification and Analysis of Thought 

Patterns  

a.  Cause-Effect: The following words will enable you identify cause-

effect thought pattern: as a result of, because, thus if --- then, under 

these circumstances etc. 

b.  Comparison-Contrast: Signal words that help you identify this 

thought pattern are: while --- in contrast, on the contrary, but, in 

the same way, however, in like manner. 

c.  Generalisation thought pattern can be identified by the use of: if; 

because, as a result, therefore etc. 

d.  Enumeration thought pattern employs signal words such as: also, 

and, several, in addition to, another, as follows. 

e.  Sequence. Signal words that are common with this thought pattern 

include: before, first, then, after, finally, later, next etc. 
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Signal Words that enable you to answer oral and written questions: 

accurately 

 Word  What is required? 

a. Analyse Examine each component part of a subject after 

they have been carefully separated. 

b. Criticise Give points in favour or against the subject and 

state your opinion objectively basing criticism on 

the facts you have drawn out. 

c. Describe Give an account of the attributes or characteristics 

of the subject or topic.  

d. Define Classify the subject and specify its unique qualities 

or characteristics. 

e. Discuss Give a detailed analysis, explanation and if 

possible, description. 

f. Enumerate Itemise or list all the elements which, make up the 

subject. 

g. Explain Put the subject or discussion in simpler more 

explicit terms. 

h. Evaluate  Give your opinion on the subject bringing out all its 

strong and weak points.  

i. Illustrate  Explain by means of diagrams, charts, or concrete 

examples. 

j. State Define describe and summarise the attributes of the 

subject. 

 



66 

 

Summary 

In order to read and understand both the thought patterns and the 

structural components of the paragraph, you must know how some 

words are used in the development of ideas. Relational, units or signal 

words serve as sign posts for persons who are receiving oral or written 

communication. These, directional words facilitate concentration, 

enhance comprehension and assist retention. By taking proper note of 

the signal words you will be able to: 

1. Anticipate what is to follow. 

2. Recognise the patterns and structure used. 

3. Identify the relationship between the ideas being discussed.  

Signal word are categorised into five divisions: 

The first consists of words that continue the author's thought 

These include among others, and, in addition to, further more, 

and also.  

The second group consists of those directional words that 

reverse or oppose the author's thought. Among such words are 

but, however on the other hand etc, others, include, to illustrate, 

such as, and for example. Which illustrate the thought; therefore, 

hence, to sum up, in brief which conclude the thought while 

hereafter, undoubtedly, or whenever signal temporary stoppage 

of thought to emphasise an important point. There are also words 

which signal thought patterns of cause effect (because, thus) 

enumeration (and, also, as follows) if for generalisation and 

next, first, later, finally for sequence. 

 

Post-Test 

1.  Attempt the exercise under the pretest again, this time spending 

much shorter time than before. 

2.  Write out as many directional words as are contained in: 

 

Extract 48 

Unlike easterners, who are given to meditation, or westerners, who 

have an inquisitive turn of mind, we of Africa, belong neither to the 

East nor to West, are fundamentally observers, penetrating observers" 
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relying more on intuition than on the process of reasoning. We excel 

in neither mysticism nor in science and technology, but in the field of 

human relations. Since time immemorial we have never claimed to 

have penetrated the heart of truth. As a result we believe that there is a 

lot to be learned from other cultures. That is why novelty has such a 

great pull- for us, and that is why we do not impose our beliefs on 

other people. 

 

3.  Write one or two paragraphs of continuous writing on any topic of 

your choice, but in your area of specialisation. Your thought flow 

must be discernible and include as many signal words as have been 

considered in this lecture. 
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LECTURE EIGHT 

 

 

 

Vocabulary Development and Deriving 

Meaning from Printed Word 
 

 

 

 

Statement of Objectives 

Lecture Eight is designed to: 

1.  draw students attention to varied meanings of language units;  

2.  familiarise students with the various syntactic and semantic clues 

and their functions in printed discourse; and 

3.  help students develop vocabulary strategies for independent 

reading and writing. 

 

Objectives 

At the end this lecture, students should be able to: 

1.  be sensitive to ordinary and special uses of language units;  

2.  apply vocabulary strategies to discover meanings of unfamiliar 

words, phrases and clauses in written texts; and 

3.  produce effective writing with appropriate choice of vocabulary. 

 

Pre-Test 

Read the individual and groups of sentences below and give the contextual 

meaning of the italicised language units: 

 

Extract 49  

A. ‘‘the typical Nigerian farmer is illiterate. His life is still very much 

bucolic and is lived at a level not very many step above the Stone 
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Age. He is deeply rooted to the land for which he has spiritual 

affinity’’. 

            Newswatch, July 29, 1985. 

 

Extract 50 

 B.  ‘‘I began work at the smithy on the Monday morning. My wages 

were half a crown a week. My hours were from six in the morning 

till six at night, with an hour's break for lunch. My boss, Boeta 

Dick, was a tall, bent, reedy consumptive. He had a parched yellow 

skin, drawn tight over his jutting bones. His cheeks were so sunken 

it was as though he were permanently sucking them in. His eyes 

were far back in his head. He coughed violently, and beside his 

seat was a bucket of sand into which he spat. Changing the sand 

daily was the only part of my job I hated’’. 

           Peter Abrahams (1946), Mille Boy. 

Extract 51 

 C.  ‘‘The eye is the lamp of the body. So, if your eye is sound, your 

whole body will be full of light; but if your eye is not sound, your 

whole body will be full of darkness. If then the light in you is 

darkness, how great is the darkness?" 

          The Bible R.S.V. Matthew 6: 22.2.1. 

 

Extract 52 

 D. ‘‘That was some year 1987. The year of Radiculopathy, a strange 

ailment of the foot, said to have a tearful impact on the central 

nervous system. Nigeria's President; Ibrahim Babangida was its 

sole public victim and for four weeks stayed away for medical 

attention in far off Paris’’. 

      The African Guardian January 7, 1988 

 

Extract 53. 

 E. ‘‘Not all f1owers are visited by insects. A reliable guide to those 

that are is their flambuoyance. If the petals are large and colourful, 

if they smell sweet, it is because the plant needs to attract insect. 

What about grass flowers then? Does grass have flowers? Yes, it 

does. Its flowers are graceful but not showdy and therefore of no 
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interest to insects. In this case the pollen is carried by the wind. 

Most flowers manufacture those minute grains called pollen which 

must be transferred to another flower of the same type before they 

can make seeds. A single flower can produce 50 million of them’’. 

           W.A.E.C. S.C./G.C.E., 1977. 

 

Extract 54 

 F. ‘‘For the much-vaunted fundamental human rights to hold 

practically in Nigeria, a vibrant Press is a sine qua non. The Press 

must be recognised as the only watch-dog of the people and the 

attempt to muzzle it in disguise is to stifle the much-desired 

democracy and the government can ill-afford to do’’. 

            Sunday Tribune, October 7, 1988. 

 

CONTENT 

Vocabulary Power and Meaning Relationship  

Importance and Purpose of Vocabulary Development  

As Butchered has rightly pointed out, "meaning is to the printed word as 

understanding is to the spoken word." Therefore, even if an author clearly 

expresses a thought in print, and if you are able to superficially identify all 

the words individually, you may not understand the meaning of the 

message. You have to "know" the words and their cellocations before you 

can derive the intended meaning from the discourse. One sure way of your 

achieving this goal is to have high vocabulary power. 

 The mastery of vocabulary is very essential to reading efficiency. 

Writers most often use words to suit the style or the nature of what they 

write. You, as an efficient reader, therefore, must develop your vocabulary 

to be able to cope satisfactorily with your reading assignments. When you 

are versed in your vocabulary, you win be able to derive meanings more 

easily from whatever you read than someone who has poor vocabulary. 

 Since academic reading involves going through written material from 

various disciplines, vocabulary development therefore is very essential, as 

you go through the educational ladder. A proper understanding of the 

technical or special vocabulary in your discipline will enable you to read 

painlessly. Vocabulary development involves the exploration of meanings, 

a thorough mastery of usage and a sensitivity to nuance, James (1984) 
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 The basic purpose of vocabulary development is to set meaning, i.e. 

the correct meaning intended by the author from whatever you read. 

 

Types of Meaning  

1. According to reading experts, meaning may be literal or figurative, 

denotative or connotative. When we give literal meaning of a word 

what we have done is to conform to the sense in which the word is 

normally used. In other words, the literal meaning of a word is the 

primary meaning we give to the word. Such meaning definitely is 

different from the metaphorical or exaggerated one. For example, 

mountain is used literally in "Everest, the highest mountain in the 

world was climbed by Hilary". 

2. A figurative meaning, on the other hand, goes beyond the letters 

that constitute the word. In short, when we give a figurative 

meaning to a word, we go deeper than the normal use and the word 

must be interpreted in terms of the metaphor or any type of figure 

of speech that the word represents. For instance, when we say, "He 

has made a mountain of the whole issue", we are not referring to 

the physical or the geographical mountain but we are referring to a 

state where the issue has, been given an excessive publicity or 

extra-ordinary (meaning application. 

Similarly, when we say “Necessity is the mother of invention”, 

what we mean is that necessity gave birth to or leads to the new 

idea. 

 3.  The denotative meaning of a word is its basic dictionary definition 

- what the word means to all who know it, Willis (1969), It is the 

prima, dictionary meaning of a word. For instance, in the 

sentence," Lend me your match box, I would like to make fire with 

which to prepare my meal". Here fire has a referent meaning. It 

can be seen or touched or felt. 

 4.  On the other hand, the connotative meaning is the interpretation we 

give to a word not only in respect of its primary meaning but also 

in the light of the qualities that are associated with the word. For 

instance, in the sentence, "When the Bursar reported the fraud to 

the Vice-Chancellor, he, the Vice Chancellor immediately fired off 

a letter to the erring Accountant". Here the word fire is not used in 

the literal sense; it has been used in a connotative way. 
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 5.  Usage is different from meaning. In other words, the way a word is 

used may be different from the ordinary dictionary meaning we 

would have given it. But instead, usage is that aspect of 

performance that makes evident the extent to which a language 

user demonstrates his ability to use the linguistic rule for effective 

communication. 

             Widdowson (1978). 

 6.  Nuance on the other hand, refers to the slight but often subtle 

differences in meaning. This means in effect, the efficient handling 

or use, of tone, intent, mood settlement or punctuation manoeuvre 

to convey the desired meaning of a message to the reader, e.g. the 

starchiness in his voice and the scowl on his face warned us that 

father was in a captious mood. Absolutely nothing suited him! 

Dinner was too late - the meat was too cold - the coffee was too 

hot!' 

H.A Robinson (1975) Teaching 

Reading and Study Strategies. 

 

 Here the mood of the writer and the setting of the message' contribute 

to providing you with a reasonable meaning for captious, i.e. "fault-

finding. 

 From the foregoing, you will notice that words are always used more 

than literally, i.e. denotatively. Therefore, when you read through your 

various subjects and courses you should be sensitive to the use of language 

units so as to bring out the intended meaning. For instance, while language 

units are almost always used literally in the sciences, mathematics and 

science-oriented disciplines, in the humanities, figurative use of language 

units is common in journalism, literature, religion, government and 

politics. This leads our discussion to the broad divisions of vocabulary. 

 

Major Types of Vocabulary 

There are as many vocabulary types as are language registers but suffice to 

limit ourselves to those major ones you may encounter in your private and 

formal study. They include: 

1.  Technical Terms: These are words that cut across disciplines. They 

are common in the field of science and technology and mostly used 

denotatively, e.g. matter, inertia, overdraft, dialogue, subsidy, 
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production, missiles, fermentation, grapevine, innoculation, 

transfusion etc. 

2. Multisyllabic words: These are words mostly formed from another 

words through the use of Greek, Latin and English prefixes and 

suffixes, e.g. intercontinental, multi-dimensional, maladministration, 

ambidextrous, dysfunctional, account ability, philanthropic, 

cannibalism etc. 

3.  Abstract words are mostly objects or concepts that are not con-

crete, e.g. tribalism, fairness, probity, indolence, arbitration, in-

sensitivity, honesty, callousness. 

4.  General terms: Words that are capable of many meanings, e.g. 

case, matter, solution, potent, energy, generation, force, state etc. 

5.  Mathematical terms: These include equation, deduce, graphs, 

charts, velocity, logarithms etc. 

6.  Political concepts: Words that is more peculiar to government and 

politics than other disciplines - chauvinism, diarchy, independence, 

intolerance, welfarism etc. 

7.  Foreign words commonly used in English: These are words you 

come across in medicine, law, politics and business, e.g. per se fait 

accomplit, coup d'etat, fracas, genre, vis-a-vis, precis, bonrgeoisie, 

finale, ad hoc, et cetera, gratis, draconian, prorata, ultra-vires etc. 

 

You should know or be able to guess the meanings of most of these words 

by carefully studying the context in which they occur. 

*  From your experience in using the dictionary or from your general 

and specific reading, try and write out at least three words for each 

vocabulary type above. 

 

How to Develop Good Vocabulary 

If you want to read smoothly and fast and with the corresponding high 

level comprehension without necessarily checking words in the dictionary 

from time to time, then you must have a rich repertoire of vocabulary 

which you can develop by: 

a.  listening intently and purposefully to useful communication 

anytime, anywhere; 
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b.  engaging in wide, varied reading;  

c.  exploring context clues to find out meaning of language units in 

messages; 

d.  analysing the structure of words that is, studying word formation 

through their prefixes, suffixes and other inflectional cues; 

e.  using the dictionary and the thesaurus as often as necessary; 

f.  showing interest in the origin of words; 

g.  using acquired new words as much as possible in your writing. 
 

 You would recollect that we stressed the interrelationship of listening, 

reading and writing in Lecture 1. We shall now discuss in greater detail 

how you can, on the spot, obtain the right meaning from a printed message 

without necessarily using either the dictionary or thesaurus. Our attempt 

here is not to discourage you from using these very important reference 

books. In fact, there is no substitute for them in vocabulary development. 

Our immediate concern is to acquaint you with certain short-cuts that will 

enable you derive meaning from printed word without any serious 

interruption to loss of train of thought whenever you communicate with an 

author. From now on we shall use language units to refer to words, 

phrases, normal, idiomatic and figurative expressions. 

 

Using Context Clues to Discover Meaning of Language Units 

One major obstacle to reading efficiency and that has resulted in 

frustration for many students especially at the university level is their 

inability to guess meaning of language units in context. To clear this 

obstacle, you have to exploit the various cues most authors provide in the 

texts. 

 

Definition of Context Clue 

The concept of context clue is the art of searching the words surrounding 

an unknown word to get or guess at the author's intended meaning. You 

can know the meaning of a language unit by studying its relationships with 

other words in the context. 
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Types and Functions of Context Clues 

There are two major types of context clues. They are syntactic and 

semantic clues. 

The syntactic Clues are those cues you can exploit to reduce the possible 

number of alternatives for an unknown word. They are better applied first 

before you embark on semantic cues. The syntactic context deals with 

your knowledge of grammar of English. If, for instance, you are asked to 

give the meaning of turbulent and blown off in "The roofs of ten houses 

were blown off during the turbulent storm that swept across the eastern 

part of Ibadan last month." You must first know that turbulent is 

qualifying word (adjective) while blown off is made up of action word 

(verb) and “off” a preposition. 

 This knowledge will help you eliminate other parts of speech and 

restrict you to the one that fits the context. Your meaning for turbulent has 

to be a qualifying word while that of blown off has to be action word plus 

a preposition or an adverbial particle. You can then survey the surrounding 

words that convey similar meaning to the author's. 

 

Other syntactic cues are: 

a.  number of the word, i.e. singular or plural; 

b.  tense of the language unit, i.e. present, past or future; 

c.  other markers are a, an, the (article) his, her, its, their 

(possessives); was, had, will (verb markers) to, of, at, over (phrase 

markers). Since, when, if, that, which (clause markers). 
 

 All these language elements determine the functions the unknown 

language units perform units perform in the context. 

 

The Semantic Clues 

The semantic clues consist of the various meaning relationship clues 

which a reader can use to decode the writer’s message. They include: 

a.  Experience Clue. 

You can use your familiarity with the situation under discussion to 

unravel the meaning of a language unit. It involves your recalling 

the background knowledge you earlier gained through general 

interaction with people or through wide, varied reading. For 
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example, you can use experience clue to decode "fiasco" as 

"failure" in: 

"The 1988 Olympic was a fiasco for Nigeria. 

Her contingent came back home from Seoul 

without winning a single medal’’. 

 

b. Explanation Clue takes the forms of formal definition, direct 

explanation, indirect explanation, or follow-up statement e.g.  

i.  Skimming is a form of very fast reading where only chief 

points are noted." 

            (formal definition of "Skimming") 

 

ii.  "Sinology, that is, the study of Chinese language, literature and 

art, has been introduced in the department of Modern World 

Languages.  

       (direct explanation of "sinology) 

 

ii. The editor's recapitulation (review of the major points on both 

sides through a brief summary) of the Expo 77 controversy in 

the House of Representatives was marvellous." 

(indirect explanation of recapitulation through 

parentheses).  

 

iv.  “We must an soon learn how to compute in the metric 'System, 

which is used in a large number of countries. It is a decimal 

system of weights and measures universally used in science. 

(explanation of “metric system” through follow-up 

statement) 

 

c.  Synonymy Clue. 

Synonym clue takes the form of expressing the same idea or 

concept in another word or brief expression which is close in 

meaning to the unknown or hazy language unit. 

i.  "Insects love to visit colourful, showy, flambuoyant flowers for 

the process of pollination”. 

    (showy, co1ourful are synonyms of flambuoyant).  
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ii. The last emperor of the small island was dictatorial. In fact, he 

was both a tyrant and a despot." 

     (tyrant and despot are synonyms). 

 

d.  Comparison - Contrast Clue 

i.  The student Union leader's intransigence to call off boycott of 

lectures is like ‘‘Pharaoh’s obstinacy to release the Israelites in 

good time”. 

      (comparing Union leader with Pharaoh) 

 

ii.  "I wonder how Eno and Aisat have been together for a long 

time. While Aisat is always generous Eno is often close-fisted. 

      (two types of behaviour contrasted) 

 

Structural Analysis 

Another way by which you can tackle vocabulary problem is to examine 

the structure of the structure of the word, especially poly syllable words, 

that are words which have many syllables. Most words are long because 

they are derived or formed from another words through the use of prefixes 

and suffixes. You will be surprised and happy to discover the meaning of 

such many-syllable words once they are made to fall apart easily. For 

example, unknown, is made up of un + know + n where know is the root; 

un the prefix; and n the suffix. 

 Similarly polysyllabic consists of poly-prefix meaning many; syllable, 

root (unit of spoken language),- ic - suffix (making it adjective); With 

structural analysis you, should be able to guess the meaning of 

“interdenominational" service of all Christians at Tafawa Balewa Square 

on Sundays proceeding October 1, Nigeria's Independence Day. The same 

principle applies 'to "dehydration" in 

 

Only the physician can pronounce on the dehydration effect of persistent 

vomiting on patients: 

 

Many of the words you are likely to subject to structural analysis will have 

foreign (Latin and Greek) roots and prefixes. You have to learn such 
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affixes and possibly their derivations before you can be versed in this 

vocabulary strategy and development. A few common ones include: 

 

Latin Prefixes  

Prefix  Meaning  Derivatives 

ante -  before   anteroom, antemeridiem 

contra-  against   contradict, contraceptive 

dis-   opposite of  dissimilar, disorganize 

inter-   between  intercontinental, inter-collegiate 

mis -  wrongly  misspelt, mismanage 

trans-  across   transfer, transmit 

 

Greek Prefixes  

Prefix  Meaning  Derivatives 

anti   against   anti-riot; antibiotic 

micro  small   microscope, microphone 

tele   far   television, telephone 

 

Latin Roots 

Root  Meaning   Derivatives 

aqua  water   aqua-lung, aquarium 

amor  love   amorous 

cred   believe   credible, credulous 

fac    make    manufacture, factory 

sol   alone   solo, solitary 

 

Some common suffixes are: Formation of Adjectives: 

- able  (movable) - ious  (contagious) 

- y   (windy) - ous   (dangerous) 

- ive  (conducive) - full  (useful) - less (helpless). 

 

 



79 

 

Formation or Nouns 

- ment (movement)  

- tion (compilation) 

- ance: (clearance)  

- iture: (expenditure)  

- or: (auditor) 

- er: (teacher)  

- ant: (applicant) 

 

Formation or Verbs 

- ise (mobilise evangelise)  

- en (fasten)  

- fy (liquefy) 

  

Formation of adverbs 

- ly (quickly, angrily; hopelessly) 

- wise (likewise, lengthwise clockwise). 

 

The Dictionary 

As we earlier hinted, the dictionary is the best external authority in 

vocabulary development. According to Leedy (1956) a dictionary is a 

library of information in miniature, the eloquence of the orators piecemeal, 

the glory of English literature arranged alphabetically. It serves the various 

functions of: 

a.  giving several meanings and sub-meanings for a single word;  

b.  teaching the pronunciation of words; 

c.  indicating the parts of speech to which words belong, e.g. ambition 

(noun) satisfy (verb); 

d.  showing regular and irregular inflections, e.g. small, smaller, - 

smallest; but good, better; best; book, books but goose, geese etc. 

e.  illustrating words by giving several verbal and graphic examples; 

f.  indicating regional varieties of words, e.g. British Centre; 

American (Center); British (labour), American (labor); 
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g.  showing how certain words are derived from others through 

prefixes and suffixes, e.g. de-human-ise; 

h.  providing synonyms and antonyms, i.e. similar words and/or their 

opposites; 

i.  showing the correct spellings or possible varieties, e.g. focused or 

focused 

j.  including well-established up-to-date figurative, idiomatic and 

proverbial expressions, e.g. "count down"; "a stitch in time saves 

nine", the press is the watch dog of the society; 

k.  hinting about possible origin of some words, i.e. whether they are 

loan or indigenous words, e.g. geisha, Japan; tea-China; gorilla-

Africa; tomato-Mexico. 
 

 If you have a good learners' dictionary, learn to use it regularly 

especially to see how the dictionary performs many of the functions we 

have just enumerated. For example, turn to your dictionary and study all 

the entries under educate. 

 

The Thesaurus 

The Thesaurus is a special reference book that should be your companion. 

It is a collection of synonyms and antonyms, from which you not only find 

variations for a large number of words of similar and opposite meanings in 

your reading but also choose from in your writing. Unlike the dictionary, 

words in its index and not the entries are arranged alphabetically. To find 

out the synonym or antonym of a word will require your first locating the 

word in the index from where you are directed to appropriate entry 

number(s). For example, if you want to know possible synonyms of 'soft' 

to qualify a person you will be referred to lenient" entry number 736: 

 

736. Lenity - N. Lenity, softness 1734n.1axity; 

lenience, mildness etc. adj., for-bearance 823n. 

mercy, clemency, compassion 905n pity; 

humanity 897n. benevolence; favour, sop, 

concession; indulgence toleration; sufferance 

756n. Permission, justice with mercy 177n. 

moderation; light rein, velvet glove, kid gloves. 
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Adj. lenient, soft, gentle, mild; 

indulgent, tolerant; conniving, complaisant; 

unstrict, easy-going, undemanding 734 adj. lax; 

forbearing. Long- suffering 823 adj. patient; 

merciful 909 adj. forgiving; tender 905 adj. 

pitying  

 

Vb. be lenient, show consideration, go easy, pull 

one's punches 177vb moderate; feathered, 

spoonfeed, spill, indulge, humour 889vb. pet; 

tolerance, allow, connive 756vb. permit, stretch 

a point 734vb. be lax; . reframe, forbear 823vb. 

be patient; pity, spare 905vb. show mercy; 

pardon 909vb. forgive; humanize 897vb. be 

benevolent. 

 

 Here you are given all the noun, adjective and verb variations of 

“soft" If you are interested in the opposite variations of the word then 

check entry 735. 

 

Summary 

Rich vocabulary is an asset to anyone undergoing university education. 

Your reading will be fast and smooth and your writing effective if you 

have adequate vocabulary and can easily guess the meaning of language 

units through structure and in context. You should, in addition, 

recognise the various meanings authors can exploit in their writing. 

Words can have literal or figurative meaning denotative or connotative 

or indicative of the tone or mood of the writer. Words learnt from the 

dictionary should be used in your thinking, speaking and writing. 

Apart from resorting to the external authority in searching for meaning 

and variations of words in the dictionary and, the thesaurus, you can use 

the various context clues of explanation, experience, comparison 

contrast and synonym. 

Nothing is as rewarding as the systematic but persistent intensive work 

in vocabulary development which is the surest way of overcoming 

unfamiliar, hazy language units you may encounter. 

Therefore, make vocabulary improvement a life long habit. 
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Post-Test 

Go over the various groups of sentences under pre-test and 

1.  Identify which of the underlined language units are used: 

i. literally 

ii. figuratively  

iii. scientifically  

iv. connotatively.  

 2.  State what context clue you have used to discover the meaning of: 

i. Radiculopathy (passase D)   

ii. Consumptive (passage B) 

iii. flambuoyance (passage E) 

iv. much-vaunted (passage F) 

v. reedy (passage B).  

 3.  Analyse the following words structurally:  

i. consumptive - passage B 

ii. manufacture - passage E 

iii. practically - passage F 

iv. transferred - passage E 

 4.  Pick out any ten many-syllable words from your texts and attempt 

their structural analysis. 
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LECTURE NINE 

 

 

 

How to Use Sentence Structure and 

Punctuation Marks to Indicate or Extract 

Information from Printed Text 
 

 

 

 

Statement or Objectives 

Lecture Nine is designed to: 

1. highlight the four sentence types, their structure and distinguishing 

characteristics; 

2. familiarise students with the ways certain punctuation marks 

facilitate reading and writing efficiency; and 

3. guide students, through practice to use sentence structure and 

punctuation signals to extract information or indicate information 

in texts. 

 

Student Objectives 

At the end of this lecture, student should be able to: 

1.  extract relevant information from printed discourse through a 

thorough grasp of sentence structure and punctuation signals; and 

2.  write adequately and correctly punctuated, varied and meaningful 

sentences. 

 

Pre- Test 

Read the following extract and do the exercises below it: 
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Extract 55 

Words Paint Pictures 

‘‘Every word and phrase we use in our writing, whether it be in our 

business letters, reports, articles or speeches, is as vital] as the brush 

stroke of an artist. To make the picture real and appealing we do not 

use strange or mysterious words, technical terms, exaggerations or 

inaccuracies. We use words that are-concrete, interpretive and vivid. 

Words paint pictures, but there is little room for "still life’s’’, in our 

gallery. 

 By making patterns with words and phrases that please the ear, we 

affect the emotions, move our readers, and this drive home our point. 

Then we are well on the way to becoming artists in words. 

 Metaphors and similes, if they are simple and shinning, help paint 

the picture. The New Testament is full of profound but simple 

metaphors. Compare "feed my sheep" with "teach my doctrine". Does 

not the former convey a far more human, tender and sympathetic 

picture? And in the simile, from the Psalms, "They shall soon be cut 

down like the grass, and wither as the grew herb" - do we not see the 

picture much more vividly than if the writer had said "They shall 

perish"? 

 Cliches, those worn-out, bleached-dry phrases, are to be avoided. 

Most of us use them daily in our conversation, and they do not seem 

particularly dead or even noticeable. In the written word they show up 

in all their exhaustion. Sometimes a phrase such as "break the ice" or 

"cry over spilt milk” does express what you wish to say in the most 

fitting way. But it is well to think twice before we trot out the old 

familiar phrase. A new one - the fruit of a little more thought might be 

better often the old expression may have become as blunted and 

blurred, by constant use that it doesn't cut into the mind. 

 Slang is another "acceptable" in conversation that has little place in 

writing. The place for slang is in face-to- face conversation, where it 

may add wit and humour, increased vivacity and intimacy to our 

speech. But it is better to use it sparingly, if at all, in written 

communications. 

        P.D. Leedy (1956) Reading Improvement for Adults. 
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Exercises  

1.   Into how many paragraphs is the extract divided? 

a. Seven   

b. Two   

c. Five  

d. Four   

e. Six. 

2.  How many sentences are there in the extract?  

a. Thirty   

b. Twelve   

c. Twenty   

d. Twenty-one   

e. Nineteen. 

 3. There are four sentences in the first paragraph: 

i. of what sentence type is the first one? 

a. Compound   

b. Complex   

c. simple   

d. Multiple. 

ii.  What about the second sentence? 

a. Sample   

b. Complex   

c. Compound.  

d. Multiple. 

  iii. And the third sentence?  

a. Compound,  

b. Multiple,   

c. Simple,   

e. Complex. 

iv. The last sentence is:  

a. Multiple,   

b. Complex,  

c. Simple,   

d. Compound. 
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4.  How many different punctuation marks can you identify in the 

third paragraph? 

a. six,   

b. Ten,   

c. Five,   

d. Four. 

5. Put a tick (√ ) in the correct box:  

i. “still lives” are the actual words of the original writer of this 

exact? Yes /______/ No /_______/ 

ii.  "Feed my sheep" and "teach my doctrine" are the actual words 

of somebody besides the writer: Yes / _______/ No /_______/ 

iii. "Acceptable" is the actual word of someone else beside the 

original writer. Yes / ______/ No /_________/ 

6.  Which of the following punctuation marks' is' Used for listing 

points? 

a. question mark (?),   

b. period (.),   

c. dashes (- -)  

e. quotation marks (" "),  

f. Commas (, ,). 

7.  The words - "the fruit of a little more thought" – are 

a. not an explanation of "a new one" 

b. an explanation of "a new one" 

c. not serving any significant purpose in the extract.  

d. and afterthought 

8.  The question mark after "They shall perish" is put there by the: 

a. Writer of the passage. 

b. Original speaker of the words. 

c. Writer of this course lecture. 

d. None of the above. 
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CONTENT 

Using Sentence Structure and Punctuation Mark to Extract or Indicate 

Information from Printed Texts 

 

Introduction  

Just as the traffic lights or policemen control the smooth flow of traffic on 

our major city roads so also does the understanding of the sentence 

structure and punctuation marks enable you to extract necessary 

information from printed texts. In fact, the signal words we dealt with in 

the last unit operate within sentence structure and some of them are 

effective when they are accompanied by relevant punctuation marks.  

 

Structure or Sentences  

It is not our intention to teach formal grammar in this course. But a good 

knowledge of the structure of English sentence will improve your reading 

efficiency. There are basically four kinds of sentences:  

i.  The Simple Sentence contains one subject and one predicate e.g. 

“Chiche's, those worn-out bleached-dry phrases, are to be 

avoided," 

“Does not the former convey a far more human tender and 

sympathetic picture?" 

In the two sentences above, here their subjects are underlined once 

while the predicates are underlined twice. 

ii.  The compound sentence contains two or more main (principal, 

independent) clauses: 

“Words paint pictures, but there is little room for “still life’s" in 

our gallery.” 

Here we have two main clauses, and therefore two subjects (words; 

there) and, two main verbs "paint" and "is". 

iii.  The complex sentence contains one main clause and one or more 

subordinate (dependent) clauses, e.g. Every word and phrase which 

we use in writing, whether it be in our business letters, reports, 

articles of speeches, is as vital as the brush stroke of an artist. 

In the sentence above "Every word and phrase is as vital as the 

brush stroke of an artist" is the main clause while: 
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a.  "Which we use in ..." 

b.  "Whether it be ... speeches" are subordinate adjective and 

adverb clauses respectively. 

iv.  The Multiple (compound-complex) sentences contain two or more 

main clauses and one or more subordinate sentences e.g.  

 

"However great may be the love that unites them, a man and a woman are 

always strangers in mind and intellect; they remain combatants who 

belong to ‘‘different races." 

 

In the sentence above, the two main clauses are:  

a.  "a man and a woman are always strangers in mind and intellect" 

b.  "they remain combatants"  

while the three subordinate clauses are: 

a.  "however great may be the love"  

b.  "Who belong to different races".  

c.  "that writes them" 

Identify the multiple sentences in the extract under pretest and analyse it. 

 

The usefulness of knowing sentence structure lies in your ability to 

quickly identify the "key words" and of course, the main ideas of the 

passage through your competence in fishing out "subjects" "main verb" or 

"objects" of the sentences that make up the text. We shall tell you more 

about this in the next lecture. You would also have noted that punctuation 

marks play a significant role in deciding sentence types and parts. 

Consider the signaling role of the commas and the semi-colon in the 

examples above. Note also how words such as who, that, which, if, 

whenever, whether, because etc. function as clause markers. 

 

Punctuation Marks and Printed Texts 

Competence in the use of punctuation will enable you to extract ideas 

from texts. Punctuation marks regulate your reading speed. They do not 

allow author's ideas to jam up thus enabling you not to get confused. Just 

as good speech is characterised by major and minor pauses and helpful 

redundancies so also punctuation marks break thought flow into 
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manageable bits and units. Every punctuation mark a good author 

correctly inserts, therefore, conveys some significant information you 

cannot afford to ignore. 

 

Kinds of Punctuation and their Functions The Full Stops or the 

Periods (.) 

The period comes at the end of a sentence. Like the red traffic light, the 

periods flash stop signals to you as you move from one sentence to 

another. The capital letter that begins another sentence gives you the green 

light to continue reading. 

 

"The communal living of the beggars is 

organised. Everybody is his brother's 

keeper. There are leaders. In this land of the 

blind, a blind man, not a one-eyed man, is 

King. He is called Seriki, Hausa for King." 

 

In the example above, all the activities that make for the organised living 

are expressed in the separate sentences that follow the opening sentence. 

 

The Exclamation Marks (!) 

Apart from signaling a halt to the reader, it draws your special attention to 

the statement so expressed in surprise. 

"We got to the check point in no time. There 

seemed to be no policemen on duty. We were 

to pass freely. "Halt!" And we nearly got 

frozen by the order." 

 

The significance of "halt!" is better confirmed by the sentence that follows 

the interjection. 

 

The Semi-colon (;) 

The semi-colon is used mainly in compound and complex sentences. 

It is a caution signal. It. announces to the reader that a new phase of the 

thought is being presented. It therefore, marks a change in the general 

direction of the idea under discussion. 
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"Such uplifting words as "I am the light of the 

world" have inspired countless millions with 

unfaltering faith and hope; the calculated and 

inflaming words of demagogues and dictators 

have hurled nations and people into darkness 

and disaster." 

 

You will notice that the idea expressed after the semi-colon changes from 

the idea expressed by the punctuation mark - words that uplift countless 

millions as against inflaming ones that hurl darkness and disaster on 

nations. In fact you can substitute the semi-colon with "but". The semi- 

colon may also interpret or comment upon the first part of thought, e.g. 

"The power of the atom has been unleased; for 

better for worse we have begun a new era." 

 

One other function the semi-colon performs in written texts is to 

enumerate points or ideas. 

Words can work wonders that benefit mankind; 

they can create untold wickedness; they can be 

"wild and whirling", clear and shining, or flat or 

dull" 

 

What words can do are listed above, all separated by semi-colons. 

 

The Commas (,) 

These are the most commonly used of all punctuation marks. They run 

through the page and you must always notice them or else they will 

hamper your reading efficiency. Generally, they signal shore shorter 

pauses than either the period or the semi-colon. They may: 

i.  Signal the approach of central thought when they come after the 

dependent clauses: 

"However great may be the love that unites 

them, a man and a woman are always 

strangers in mind and intellect". 

You as an efficient reader should read the first part as fast as 

possible but should slow down to expect the central thought a man 
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and a woman are always strangers. . ." after the comma 

ii.  Signal more important points ahead besides those already noted: 

"Whether it is the wispy mares -tailor the 

towering cumulus with its rumbling thunder and 

forked lightning, every cloud is composed of the 

same filmy and diaphanous material - water 

vapour, which is everywhere present in the 

atmosphere". 

The second comma after "water vapour" signals more important 

point, the "ever presence of cloud everywhere'' 

iii.  Signal listing of points: 

"The communal life of the beggars is 

evident. They pray together, celebrate 

together, share sorrows together, and beg 

together." 

 

A good reader, sensitive to the use of the commas should; able to 

extract the essential supporting details on the communal life of the 

beggars - the four activities of praying, celebrating, sharing sorrow 

and begging together. 

iv.  Introduce a new independent thought by coming before and after 

such as compound sentences markers as “and” “or” “nor” “but” 

“for”, e.g. 

"Paul calls his listeners to “pursue the 

things that make for *****. This is not an 

easy path, but Christian unity should never 

be ***** ed by matters of secondary 

importance”. 

OR 

"Response to the needs of our fellow human 

beings is not just a worthy and charitable 

act-it is an obligation which we cannot 

escape nor, if we walk in the steps of Jesus, 

should wish to escape”. 

 In order to realise to importance of the commas in the two insistences 

above, you can remove them, remove also the conjunctions before or after 
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them; replace both with full stops and begin another sentence with "If” 

without changing the meaning of the whole sentence. 

 

The Colons (:) 

Authors use the colons to announce explanation, direct quotation 

enumeration. 

i.  When the colon introduces an explanation, after it comes a fuller, 

broader, more expansive view of the meaning of the word or idea 

that precedes it. 

“intelligently enough, he attributed his error 

to single causes: stupidity. 

OR 

''She needed him - just as any idol needs 

worshippers in order to become a god: in 

the empty chapel it is only a piece of carved 

wood, but let even, one devotee enter, 

prostrate himself and pray, and the piece of 

wood is transformed into a god equal to 

Allah or Brahma." 

ii.  To introduce direct quotation 

As Mark Twain wisely said: 

"The difference between the right word and 

the almost right, word is the difference 

between lightning and the lighting bug. It 

may mean, in the modern terms, the 

difference between a sale and no sale, 

between a promotion and no promotion.' 

iii.  To introduce enumeration: 

"There are three kinds of women; the 

beautiful, the intellectual and the majority," 

 

The Quotation Marks (“ ”) 

When authors insert quotation marks around single words you must note 

that such words have special or twisted meaning; but when the quotation 

marks are around longer expressions, note that the author is quoting or 
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repeating what someone else has said. For example: 

a.  'Slang is another "acceptable" in conversation that has little place 

in writing.' 

  "Acceptable" here is used in a twisted/special way. 

b.  'Such uplifting words as "I am the light of the World" have 

inspired countless millions with Unfaltering Faith and hope!. 

 

"I am the Light of the Word" is quoted from the Bible. 

 You must be sensitive to both uses especially in literature, religion, 

politics and Journalism (news reports).  

 Whenever you come across quotation within quotation as some of our 

examples have shown, note that the writer is quoting what another person 

has quoted. 

 

The Dashes (-) 

The dashes on a printed page serve four different purposes:  

a.  As a parenthetical expression that is, when the dashes can be 

replaced by parentheses ( ), they explain an issue and afterthought: 

"Sometimes a phrase such as "break the ice" 

or "cry over spilt milk" does express what 

you wish to say in the most, fitting way. But 

it is well to think twice before we trot out the 

old familiar phrase. A new one - the fruit of 

a little more thought - might be better." 

 

"The fruit of little more thought" is an after 

thought. 

 

b.  As a terminal occurrence to signal a trail of thought which as of 

necessity, has dropped off or break off thought flow, e.g.  

'And in the simile, from the Psalms, 

"They shall soon be cut down like the grass, 

and wither as the green herb" - do we not 

see the picture much more vividly than if the 

writer had said "They shall perish"?  
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Here the original statement terminates. ... "herb". 

 

c.  As an indicator of broken, hesitating speech or mental confusion: 

“Oh, of course, the suit is well-made, but it 

doesn't - that is well - er, the stripes – the 

stripes going around", 

 

d.  As an explanation that emphasises the central thought: 

"Make this test. Think of any familiar verse 

of poetry or passage of prose - even a 

business letter - that you find pleasing and 

then analyse your enjoyment of it:" 

Here "passage: of prose" is emphasised by "even a business letter". 

 

The Parentheses ( ): 

Parentheses come within the flow of thought to mark: 

i. a remark or  

ii. an aside or  

iii. an item of data 

which can be detached without doing any harm to the rest of words/ideas 

in the contexts? 

i.  "In the 'next three chapters we shall be reading the interlocking 

dramas of Samuel, Saul and (just hinted at) David". - a remark 

ii.  "The return stroke - the lightening you see - jumps out of the 

earth. (It is an optical illusion that lightening comes down from the 

sky)'" - an abide 

iii. "With the rate at which population is growing (ranging from one to 

three percent for different countries), global food problems would 

become very critical in fifty years time." (indicating an item of 

data) 

 

The Question Marks (?) 

Authors use question marks to keep readers awake. The punctuation marks 

are mostly found in problem solution thought patterns when authors use 

them to arouse your curiosity. When you encounter a question mark in 
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your reading, you are urged to think on the question and presumably 

expect to find answer(s) to the question as you read along. 

 Having identified the causes and effects of failure in examinations, 

what then are the remedies? I would like to limit my discussion to four 

suggestions that have been found useful over the years...” 

 

The Ellipsis 

The ellipsis announces to you that something has been omitted from the 

text-owing to lack of space, e.g. 

 We, the people of Nigeria, in order to have a Constitution ... do 

mandate you to fashion for us a Constitution that is acceptable to the 

citizenry of this country. 

 

Summary 

Printed texts, as of necessity, are divided into manageable units (the 

paragraphs) each of which consists of varied sentences simple, compound, 

complex and multiple - depending on the number of main and subordinate 

clauses they contain. Besides sentence structure, your understanding of the 

paragraph is also enhanced by the adequacy and appropriateness in the 

author's use of punctuation marks. You, as an efficient reader must be 

sensitive to sentence structure and punctuation. Your thorough grasp of 

how clause markers function in discourse will enable you to devote less 

time to reading subordinate clauses than main clauses which contain central 

thoughts. The various punctuation marks give series of traffic signals you 

must obey. The period ( . ) and exclamation, marks ( ! ) signal long pauses; 

the colon ( : ), semi-colon ( ; ) and the comma ( , ) signal short pauses - and 

enumeration; the dashes (- -) and the parentheses ( ) signal explanation and 

break of thought; quotation marks (“ ”), ellipsis (. . .) and question marks 

signal repetition, omission and curiosity respectively. 

 

Post-Test 

1.  Do numbers 3-7 of the exercises under pretest again. 

2.  Write five complex sentences three of which must begin with 

subordinate clauses and the remaining two with the main clauses. 

Make sure that all your main clauses contain the central thought. 
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3.  Rewrite the passage below inserting the necessary punctuation 

marks. 
 

 Many years back Thomas Malthus a reknown economist pointed out 

the social and the political implications of food production not keeping 

pace with population growth he predicted that if the population was not 

controlled by man in a human manner natural disasters flood famine 

diseases war hunger and starvation would do so in an inhuman way how 

then can we stabilize world population is it possible to increase world food 

supply these are questions many government must answer and quickly too. 
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LECTURE TEN 

 

 

 

Locating Main Ideas and Supporting Details 

from Printed Materials. 
 

 

 

 

Statement of Objectives  

This Lecture Ten is specifically designed to: 

1.  acquaint students with the various purposes of performance 

reading tasks; 

2.  help students adopt a definite purpose for their reading; and 

3.  discuss strategies for locating main ideas and essential details from 

printed material. 

 

Objectives 

At the end of this lecture, students should be able to: 

1.  study-read with a definite purpose; 

2.  locate main ideas and essential supporting details from written ten 

discourse; 

3.  select materials related to their specific needs; and 

4.  Write according to specific pattern of main-idea-supporting details. 

 

Pre- Test 

Read the following two extracts and at the end of each: 

1.  State what the whole passage is about. 

2.  Write the number of paragraphs in each extract and for each 

paragraph, 

a.  State the central thought. 



99 

 

b.  Identify the topic sentence. 

c.  Locate the essential detail(s) that support(s) the main point. 

 

Extract 56 

‘‘One of the greatest problems facing the world today is how to 

provide enough food for the large population that now exists and 

which is growing at a rapid rate. The present world population is 

about five billion and it is expected to reach six billion by the year 

2,000. This figure becomes more impressive when it is considered 

that there are at least three new mouths to feed every second of the 

next twelve years. Apart from the increasing number of people that 

need to be fed, the amount of food required by each person increases 

steadily from the time, of birth to about twenty years of age. There is, 

therefore, a progressive' surge in the total demand for food’’. 

 Over the years, reports indicate that food production lags behind 

population growth. Nevertheless, little or nothing has been done to 

reverse the trend. Consequently, there has always been more mouths 

to feed with less available food. 

 Many years back, Thomas Malthus pointed out the social and the 

political implications of food production not keeping pace with 

population' growth. He predicted that if the population was not 

controlled by man in a human manner, natural disasters, diseases, 

war, hunger and starvation would do so in an inhuman way. Today, 

inspite of improved crop varieties with' higher veiled, livestock breeds 

with higher productivity and all the vaunted agricultural development, 

Malthus is being vindicated. For instance, in another report on Africa, 

the Director General of the Food and Agriculture Organisation (F. A. 

O), Dr. Edward Saouma, revealed that thousands of people across the 

continent die daily from hunger and starvation. And according to the 

United Nations Children’s Fund (UNICEF), in Nigeria alone, about 

120,000 children under five years died of malnutrition or malnutrition 

related diseases annually. 

Sunday Sketch, October 16, 1988, p.11. 
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Extract 57 

‘‘The old practice of anointing kings and queens, like Saul's over 

Israel, persists in some countries to this day. Its powerful symbolism 

shows: recognition of a particular calling and responsibility; a setting 

apart for duty and service to the nation; a sacred trust under God. It 

also speaks of a lack of freedom for the new monarch - peculiar 

restrictions and particular duties to, be performed. There is little 

possibility of a 'normal' life for, along with the privileges, there come 

quite frightening responsibilities. 

 Our thoughts turn to another king, Jesus - the King of love whole 

kingdom is not of this world. His anointing had a poignancy and 

power that is especially significant. The myrrh presented to him as a 

baby by one of the Magi and the expensive perfume poured on his 

head - Matthew 2:11; 26: 7-13) were pointers to a new kind of 

kingship and the terrible duty of that king of love who was to bear the 

hurts, betrayals and hostility of mankind, in himself. 

 The solemn moment of separation and dedication, symbolised by 

the anointing of Saul, illustrates the two contrasting forms of kingship 

and kingdoms: Saul ruling from a throne, but Christ reigning from a 

cross’’. 

      Adapted from I.B.R.A, October, 1988. 
 

CONTENT  

Locating Main Ideas and Supporting Detail from printed Material 

Our writing reflects our thinking; often times we write along a set pattern 

which is based on our communicative experience. For example, if you 

have just listened to a well-organised lecture or participated in a useful and 

lively discussion or read a good chapter from any of your recommended 

texts, you will discover that any of the three has a pattern. It is this: we 

conceive a general idea; state the idea: explain or elaborate upon the idea; 

restate the idea after explanation, exemplification, illustration and 

elaboration. In other words, most spoken and written discourses have a 

pattern-main idea supporting idea - details which will be expressed in 

easily identifiable paragraphs of well-punctuated varied sentences. This is 

the common pattern you are likely to encounter in your study-type 

reading. But the picture is not complete. The speed and ease with which 

you extract desired information from texts depend so much on your 

purpose for reading it. 
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Purposes for performing Reading tasks 

Banjo and Unoh (1976) identify six reading purposes which are relevant to 

our discussion. We may read to:  

a.  find and understand the main ideas or follow the trend of author's 

thought; 

b. select significant details or comprehend detailed information; 

c.  answer specific questions, locate certain facts or information and 

make a general survey; 

d.  follow give directions about how to do or make something; 

e.  evaluate critically the writer's style; and 

f.  derive pleasure and general knowledge through vicarious ex-

perience and creative reading. 
 

 From the foregoing; you have to realise that there must be a reason for 

reading a particular book or reference material before you start at all. In 

other words, you must distinguish between reading merely to note the 

main ideas given in a passage and reading to select the materials that are 

related to your particular need. For example, reading to know "why slave 

trade was abolished" is different from and more specific than reading to 

select details about "the activities of countries engaged in slave trade along 

the West African Coast." Similarly, you may read to report the incidents 

that led to the growth or decay of a chief character in a play or novel or 

you may just want to note the main ideas that have contributed to the suc-

cess or failure of the whole book. Also, the attention you will give to the 

sequence of an explanation of a process in terms of the details involved 

will be different from the one you require for the description of an object 

or scene. Each of these examples conforms to our earlier pattern of 

consisting of main ideas and supporting details. What then are main ideas 

and supporting details? 
 

Main Ideas and Supporting Details  

The main idea of a given passage has the following characteristics:  

i. It is the key or principal or main point the writer is discussing. 

ii. It may be the highlight of the thought the writer is conveying. 

iii. It is the leading or dominating thought or statement which the 

writer wishes to discuss. 

iv. It is the most significant message of the author. 
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 Since most written texts are divided into units of thought, you should 

therefore expect every paragraph to have a central thought or be made up 

of related ideas spread over a series of paragraphs. 

 Another important point about the concept of the main idea is that it is 

always supported by subordinate sentences which provide the necessary 

details that enable you to understand the author's message fully. For 

example: 
 

Extract 58 

‘‘World food supply may be increased by expanding the acreage of 

land under cultivation. However, the amount of arable land cannot be 

increased indefinitely. At present, nearly three billion acres of the 

world's four billion acres agricultural land are under cultivation. " 

Daily Sketch October 16, 1988. 
 

 The main idea of this small write-up is "How to increase world food 

supply". This is extracted from the opening sentence. The other two 

sentences elaborate upon the main point. 
 

Details 

Most prose writing consists of details. These details are made up of facts, 

parallel statement contrasts, examples, and illustrations which stress and 

highlight the main point. In short, details present the several 

manifestations and implications of the author's main point. The last two 

sentences in our example above provide the supporting details for the 

central thought. Here is another example with sufficient details. 
 

Extract 59 

‘‘Expected gains in increases in food production are often canceled by 

higher increase in population. In Pakistan, for example, there have 

been at least twenty five per cent boosts in food production in the last 

thirty years. Today, the country has about fifteen per cent less food 

per person than it had three decades ago because of great population 

increase. Likewise, Egypt's Aswan High Dam was designed to 

increase arable land by thirty per cent; but at the time the construction 

works were completed in 1970, Egypt's population had soared by 

more than thirty per cent’’. 

       Daily Sketch October 1988. 
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 From the two examples above, you must have noticed two important 

points about main ideas and their details. First, there is a close relationship 

between the topic sentence and the subject it reveals on the one hand and 

the details with which the topic is developed on the other hand. Second, 

the subordinate sentences that supply the details essentially justify, restate 

contrast, or exemplify the main ideas. For example, the words "arable 

land", "agricultural land" that appears in the supporting sentences of the 

first example above, restate "acreage of land under cultivation" in the main 

point. Similarly, all the details in the second example are an 

exemplification and justification of the main point "higher increases in 

population canceling increases in food production" the author expresses in 

the topic and its topic sentence. 

 

Strategies for Locating Main Ideas and supporting Details from 

Passages 

Reading experts have suggested a number of strategies for extracting 

essential information from the printed page. The relevant pieces of 

information you may want to locate include the gist, the topic, theme or 

subject matter and/or the relevant details. Remember that the type of 

information to be located is to be determined by your purpose for reading 

the text. 

 

1.  Use the paragraph as the Base 

One technique of locating the main ideas in any text is to use the 

paragraph as the base. You should note the number, form and structure of 

each paragraph. In other words, examine paragraph sizes in order to 

quickly guess the number of main points and the amount of details the text 

contains. For example, a long paragraph definitely contains larger 

expansion and greater elaboration of the central idea than a short one. 

Furthermore, a chapter that consists of series of paragraphs shows that the 

subject matter has several related ideas. For example, extract 56 under 

pretest contains three paragraphs on the general topic of problems of 

providing enough food to keep pace with growing population. The main 

idea of each paragraph is related to the topic. They are: 

i.  increase in population and increase in the amount of food required; 

ii.  food production lags behind population growth; 

iii.  serious implications of food production lagging behind population 

growth. 
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Note also that some passage may have summarising paragraphs through 

which you can locate the main ideas. 

 The second extract i.e. extracts 57 under/pretest provides a good il-

lustration. Go over it again and note how the final paragraph summarises 

the main points of the preceding paragraph. 

 

2.  Identify the Topic Sentence 

Your next assignment is to identify the topic or leading sentence of each 

paragraph. Once this is done, note the key words in it through the structure 

of the sentence. The subject, the main verb and the complement will 

almost always give enough information about the main idea of the 

paragraph. 'For example, the three related ideas we have just extracted 

from first extract under pretest are taken from the topic sentences of the 

three paragraphs. As a guide, the topic sentence is almost always placed at 

the beginning of the paragraph especially in non-fiction writing. You may 

as well find it at the end of the paragraph where it serves as a powerful 

restatement. It seldom occurs in the middle of the paragraph. In some 

sophisticated writing there may not be a leading sentence at all. 

 

3.  Recognise the Purpose and Scope of the Text 

By quickly reading through the introductory and/or the concluding 

paragraphs you can get wind of the writer's purpose and the scope of his 

exposition. a well-written, prose sets out in its introduction whether its 

author is going to inform or persuade or entertain you. The author may be 

all out to argue a proposition or share an experience with you. Through a 

careful examination of the purpose too, you will be able to identify the 

author's style, tone and order of presenting his thoughts. Having 

recognised the purpose, your mind is not only prepared for possible main 

ideas but also their mode and sequence of elaboration. 

 

4.  Study the Titles or Headings of Passage 

Another strategy for locating main ideas is to study closely titles, headings 

and subheadings of passages. For example, an article entitled 

“Responsibilities of Business Leadership" is going to discuss not 

"Business Leadership" but "Responsibilities". You should, as a result, 

expect to read, about several responsibilities of the businessmen to the 
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public, employees, government, consumers, shareholders etc. Similarly, an 

article entitled "Psychological sex differences in boys and girls" has given 

you enough clue as to what the piece is about. The main ideas you should 

extract are mainly dissimilar characteristics between boys and girls. 

* Go through one or two chapters of any of your textbooks and 

notice how titles, subtitles, headings and subheadings give accurate 

guide or gist of the main ideas the passage contains. 

 

5.  Recognise the Author's Thought Pattern 

You will easily extract the main ideas in a passage if you are able to 

identify and recognise the author's organisational thought pattern. If, for 

instance, an author uses the comparison-contrast pattern, it will not be 

difficult for you to find the main ideas and select the significant details 

you need by: 

1.  determining the specific aspects of the topic that are being 

compared and/or contrasted; 

2.  taking note and listing the similarities and/or differences; 

3.  finding the statement which sums up the writer's view. 

 

Extract 60 

In the case of human beings killed by carnivora, the doubt is often 

expressed as to whether the animal responsible for the kill is a tiger or 

a leopard. As a general rule-to which I have seen no exceptions - 

tigers are responsible for all kills that take place in the dark. Both 

animals are semi-nocturnal forest dwellers, have much the same 

habits, employ similar methods of killing, and both are capable of 

carrying their human victims for long distances. It would be natural, 

therefore, to expect them to hunt at the same hours, and that they do 

not do so is due to the difference in courage of the animals. 

 When a tiger becomes a man-eater it loses all fear of human beings 

and, as human beings move about more freely in the day than they do 

at night, it is able to secure its victims during daylight hours and there 

is no necessity for it to visit habitations at night. A leopard, on the 

other hand, even after it has killed scores of human beings, never, 

loses its fear of man; and as it is unwilling to face up to human beings 

in daylight, it secures its victims when they are moving about at night, 
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or by breaking into their houses at night. Owing to these 

characteristics of the two animals, namely, that one loses its fear of 

human beings and kills in the daylight, while the other retains its fear 

and kills in the dark, man-eating tigers are easier to shoot then man-

eating leopards’’. 

   Adapted from Jim Corbett, Mun,eaters of Kumaon (O.V.P.). 

 

*  The extract above illustrates comparison-contrast thought pattern. 

Re-read it and: 

i. identify the statement which sums up the writer's view; 

ii.  determine what specific aspect(s) of the' topic 'that are being 

compared and contrasted; and 

iii.  List the similarities and 'differences you can locate from the 

passage. 

 

 When, you encounter sequence thought pattern, for example, you can 

first identify the writer's topic statement and then note the chronological or 

sequential order with which events are presented. Note also how 

directional words show relationships between the events. 

 

Extract 61 

‘‘it began when I was a child at school. I used to see angels night after 

night from the age of seven, magnificent angels standing in my room. 

Then at school, if I sat next to anyone with a pain, I would 

instinctively know they had a pain and feel an urge to place my hand 

over it. As I did so, warmth would flow through me and the pain 

would disappear. 

Robert Eagle (1980) A Guide to 

Alternative Medicine, p.15. 

 

6.  Master the Broad, Basic Plan of the Chapter 

When your reading assignment covers a whole chapter as it will often be 

the case, you must master how the, paragraphs are clustered together so as 

to know when a certain phase or portion of the topic has been treated. 

With this background it will be easy for you to locate the main ideas and 
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essential details in the next cluster of paragraphs that deal with another 

phase of the general topic. 

* Go through a chapter in any of your course texts and study the 

basic plan of the author. Study the beginning, middle and con-

cluding pages and see how clusters of paragraphs develop specific 

main ideas and their details. 

 

Summary  

Good effective reading is purposeful reading. You must always have a 

reason for reading a particular text – notes, article, book etc. your 

purpose will determine the technique you will adopt in extracting the 

main ideas and necessary details. You will locate central thought and 

relevant details speedily and easily when you use favoured strategies of 

studying the broad basic plan of the text; recognising the thought pattern 

the author uses; using the paragraph as have through which you will 

recognise the writer's purpose and identify the leading sentences that 

most invariably reveal the topics being discussed. 

 

Post-Test 

Using the paragraph as a base, re-read the two extracts under pretest and 

writes out their main idea and the significant supporting details. 
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LECTURE ELEVEN 

 

 

 

Graphic Aids and Reading Efficiency 
 

 

 

 

Statement of Objectives 

This lecture is specifically designed to: 

1.  sensitise students to the use of graphic aids in written com-

munication; 

2.  lead students to obtain information from various visual repre-

sentations; and 

3.  encourage students to use appropriate non-verbal signals to il-

lustrate and condense information. 

 

Objectives 

At the end of this lecture, students should be able to: 

1.  recognise the importance of graphic aids in written texts; 

2.  derive information from printed material through the study of 

graphics; and 

3.  use graphic aids correctly in their own writing. 

 

Pre-Test 

Study the verbal and non-verbal material in the extract below and then 

answer the questions under it. 
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Extract 62 

 Listening, the Language Arts and the Content Areas 

 

The term language arts are generally used to refer to five areas of 

language functioning-listening, speaking, reading, writing, and 

thinking. Distinguishing among language areas is helpful in talking 

about language programs. However, listening abilities cannot be 

viewed as something separate from other aspects of language 

functioning. A number of fundamental relationships exist: 

*  Much of what people learn comes from oral interaction through 

listening. A young child's first encounters with language are 

through listening and observing. It is through listening that 

children acquire the vocabulary and syntax of their language. 
 

* As figure 1 clarifies, oral language activity paves the way for 

future reading and writing facility. A number of recent studies 

suggest that young children who have listened daily to stories 

and have participated in some active oral follow ups in the 

form of choral speaking, puppet plays, word plays, and so forth 

make greater gains in vocabulary and reading comprehension 

abilities than youngsters who do not participate in such oral 

language activities. 

 

 

 

 

 

 

 

 

 

 

Figure 1: The language arts in constant interaction. 
 

* Longitudinal studies; such as those carried, out by W. Loban 
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and R. Strickland indicate a, positive correlation among 

speaking, listening, reading, and writing facilities. Children 

who have limited facilities in oral communication have parallel 

problems in reading and writing. 

* Listening and reading are often grouped together as the 

receptive language arts to indicate the connections between the 

two. In listening and reading children are involved in getting 

meaning from language units. In both, the unit of 

comprehension is the phrase or sentence. In both, there are 

natural breaks in the flow of words breaks indicated by 

punctuation marks in written communication and by pauses 

and intonational changes in oral communication. And in both, 

words are important entities. To listen: and, to read efficiently, 

children must understand the meaning or meanings of 

individual words as they are used in a particular context. 

 

* In both listening and reading, comprehension goes beyond 

getting the facts straight. It includes interpreting and critically 

analyzing points rose, making judgments; and appreciating 

content and style of presentation. In each case responses can be 

very active. 

 

* Ideas for expression in the form of speaking and writing often 

grow out of listening and reading encounters. Listening and 

reading experiences provide the vocabulary for speaking and 

writing. 

 

* All aspects of communication have a personal dimension. The 

mental filters people use affect their responses to, reading as 

well as to listening. These personal dimensions include the 

concepts and values a person already knows about or holds. 

Russell and Russell (l979). 

Listening Aids Through The 

Grades. pp. 10-.13. 
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Questions 

1.  What has the water of this passage set out to do specifically? 

2.  What are language arts? 

3.  Do language skills relate one to another? Give your reason(s) in 

not more than two sentences. 

4.  Study- figure 1 above and state, in one short sentence, what is -

common to all language arts. 

5.  From your study of figure 1, what would you say is the difference 

between "thinking, speaking and writing" on the one hand, and 

"thinking, listening and reading" on the other? 

 

CONTENT 

Graphic Aids and Reading Efficiency 

Graphic Aids are those non-verbal signals which authors present along 

with their verbal signals to direct our attention to important features of the 

printed material before us. 

 Students of all disciplines benefit from reading these aids. Although 

graphic helps look like ordinary wavering lines, unequal bars, shaded 

portions upon a map, or neatly arranged numerical data, students in 

biological, clinical, physical -and social sciences and the humanities 

depend much on these non-verbal representations in their reading. Most 

concepts and theories in the sciences cannot be fully explained without 

graphic illustrations. Similarly, the expert readers in geography or 

economics cannot depend solely on printed words. They must also study-

read the maps, diagrams, tables, charts and graphs that accompany the 

verbal explanation. Also, the graphic helps contribute significantly to the 

understanding and extraction of desired facts and information on crusades 

or wars of possession or succession, missionary/commercial journeys in 

religion and history. In like manner, textbooks in education are replete 

with tables, graphs and charts on IQ tests and measurements, general test 

scores to assess and evaluate students' performance. 

 Generally, authors use graphic aids to condense a lot of information in 

their discourses. At times, their graphic helps contribute additional 

information or may serve to stress the importance of printed information 

in support of a major concept (Robinson, 1975). 

 To you as reader, graphics assist you in getting the meaning off the 
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printed page faster. They also ensure your retention once the verbal 

information you encounter has been reinforced. 

 There are many graphic aids that cut across all disciplines but for our 

purpose in this unit, we shall consider maps, charts, graphs, tables and 

illustrations. 

 Before we go into detailed discussion of separate aids, we would like 

you to note that every good graphic aid:  

a.  consists of the title, the legend, the scale of values and the in-

formation portrayed; 

b. is a medium especially suited to the presentation of a particular 

type of information; 

c.  subjects itself favourably to the use of certain peculiar words like 

“great” "considerable", "marginal", "slight", "sudden", "rapid", 

"gradual" "slow" "gentle" to describe its degrees of changes. 

 

Types of Graphic Aids 

Maps 

Maps essentially show area information. They indicate proximity or 

distance, largeness or smallness, presence or absence of routes, area 

locations and territories and their relationships within the special province 

of the map. Maps give an accurate description of pieces of information 

that will have been difficult to render adequately in words. Leedy (1956). 

 Through maps you 'can make certain judgements and generalizations. 

You can also compare, contrast or relate one situation to another. For 

example, only a map of Nigeria vegetation will enable you pronounce on 

which area(s) of the country will be suitable for corn, groundnut, cassava 

and cocoa production. 

 Also, you will, need the appropriate map not only to understand the 

Saracens threat to overrun Europe after their conquest of North Africa but 

also to find out where Arabia is in relation to Europe. It is through the 

study of maps you can appreciate either the route of the exodus or the 

missionary strategy and growth of the early church. 

 You will be a skillful reader of maps when you are sensitive to the 

devices authors use on maps to make information meaningful. These 

devices include shading, marking, colouring, peppering with dots or 

geometric symbols. 
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 Make a list of some maps you studied recently and write down the 

major points you extracted from them. 

 

 

Charts 

Authors use charts to give information about the structure, organisation, 

subordination and relation of one part to the whole. In essence, charts are 

categorised into organisational, process or action-flow.  

 Organisational Charts are helpful in showing the various step-like 

formations of authority department by department and unit by unit and the 

relationships within them. 

 

Figure 2: The Organisational Chart of the University of Ibadan library 

 

LIBRARIAN 

  

DEPUTY LIBRARIAN 

 

PRINCIPAL LIBRARIANS 

 

SENIOR LIBRARIANS 

 

LIBRARIAN I 

 

LIBRARIAN II 

 

LIBRARY ASSISTANTS 

 

LIBRARY ATTENDANTS 

 

 In the chart above, the librarian holds the highest authority while the 

library attendants hold the least authority. 

 An Action-Flow Charts show the direction of the action or process 
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from the first to the last stage. The action flow chart is particularly 

valuable to your reading when, for instances, the processes you must 

understand, are not only many but also involve alternatives whose total 

word description is too difficult and complex for you to follow. 

* Find out the processes involved in passing a bill to law or in the 

manufacture of a product from the raw material stage to the 

finished product. 

*  When you illustrate your writing with charts, your charts must be 

bold, clear, simple, relevant and explanatory.  

 

Graphs 

Graphs are defined as wavering lines, unequal bars and shaded portions 

which embody numerical values and relationships. Graphs are helpful in 

printing data that involve relationships or interrelationships of two more 

situations. Graphs use dynamic and dramatic language which makes the 

facts they present vivid and persuasive. Graphs are used in education, 

commerce, industry and finance. 

 

General Functions of Graphs 

1.  They are used to present data so that one picture may take the 

place of many words. 

2.  They help you to see the facts more clearly. 

3.  They reveal trends of and relationships between two or more 

situations.  

4.  Graphs help readers to understand and absorb information. 

 

Types of Graphs 

The line graph is used to plot trends or trends between two series of data. 

Line graphs are constructed on a grid of values on both the vertical and 

horizontal axes otherwise known as ordinate and abscissa values. The data 

are plotted at points on the graph which correspond to their numerical 

value. 

 The line graph below shows students’ intake (male and female) into 

Enukad College between 1980 and 1985. The unit of measurement along 

the vertical axis is in thousands while the years under review are indicated 
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on the horizontal axis. 

 The graph shows a continuous increase in the male’s intake while 

female intake started fluctuating in 1982 after a gradual rise between 1980 

and 1982. 

Students intake to Enukad Commercial College (1980 - 1985) 

 

 

 

 

 

 

 

 

 

Years under Review 

 

 

    Male Students 

    

    Female Students  

 

 

The Bar Graph 

The bar graph is used widely in emphasizing difference between two 

situation but with single scale for comparison, In addition, the bars 

significantly differ in length along the vertical and but with the same width 

along the horizontal axis. 
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Supply of Equipment Tobnukad College (1980-1984) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Equipment purchased locally. 

 

Imported equipment 

 

 

 From the bar graph above, you can see that there was increase in the 

overall amount of equipment Enukad College purchased in the years under 

review. However, the graph shows fluctuation in the amount of equipment 

imported. 

 For example, N100, 000 was spent in 1980; N200, 000 in 1981; 

N150, 000 in 1982; N200, 000 in 1983 and Nl50, 000 in 1984. 

 

The Pie Graph 

The pie or circle graph is used in almost every situation. The whole 

information it presents is based on 100 per cent where the divisions are 

related to the whole. 
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Subjects Studied at Enukad College 

 

 

 

 

 

 

 

 

 

 

 

 
 

Professional 

 

Languages 

 

Academic 

 

 The graph above shows the subject’s student’s offer at Enukad 

College in relation one to another. The key indicates the three major 

divisions but enough information is given by the whole circle, i.e. the 

percentage allotted to each subject. 
 

Tables  

Tables consist of numerical data that are presented in tabular form. In 

some respects, tables come midway between the, factual paragraph and the 

more purely graphic forms of presentation. Tables are valuable to you 

because they: 

1.  give you accurate data;  

2.  simplify; and emphasize tendencies;  

3.  show relationships and comparisons in a way that you can see, 

read" interprete and cross check. 
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Characteristics of good tables 

1.  Good tables are informative by having clear titles/headings, sub-

headings and, data. 

2.  They consistently use consecutive Arabic numbering. 

3.  They use standard abbreviations and symbols. 

4.  Their arrangement of data is clear, logical, and continuous. 

 

Parliamentary Election Results 

S/N STATE NUMBER OF SEATS R. R. P. P. P. P. N. B. P. A. P. P. C. C. P. 

1. Ananse 87 1  13  73 

2. Goja 60 9  45 2 4 

3. Bala 60  34 22  4 

4. Akan 57 6  48  3 

5. Oko 72 59  11 2  

6. Ata 84 16 7 58  3 

7. Kebalo 63 25 18 15 1 4 

8. Osuta 90 2  9  79 

9. Kada 99 10 3 64 16 6 

10. Aya 138 8 1 11 123  

  

The table above gives the result of the parliamentary elections in a 

country. It shows the number of States in the country, the parties 

contesting the election and the number of seats contestable and won in 

each state. 

 For correct interpretation of the table, you may need to add, subtract 

or find average. For comparison of resu1ts among parties you may have to 

read the horizontal rows of figures in order to observe trends. 
 

Strategies for Reading Tables 

When you read tables note that: 

i.  the heading of each column and each row of figures must be read 

properly; 

ii.  each item on the table is positioned at a crossroads of a two -

dimensional relationship; 
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iii.  the tabulated data should be read with reference to the information 

the author is discussing; 

iv.  the vertical and the horizontal axes from which the facts are 

presented deserve adequate attention; 

v.  anyone item assumes significance in terms of its place among other 

items; 

vi.  the trend and the tendency of the unit should be read in relation to 

the whole. 

 

Other Graphic Aids 

A few other graphic aids you may encounter in your reading include 

illustrations, drawings, and photographs. These, too, facilitate your 

reading. 

 Authors use drawings to supplement their explanation. For example, 

the interrelationships of all language arts of listening, speaking, reading, 

writing and thinking is illustrated in the extract under pretest. There are 

other numerous examples of illustrations, drawings, and pictures in your 

course texts, newspaper, magazine, journal articles and other printed 

material. In fact, most effective printed advertisements are accompanied 

by graphic aids. 

 Another form of graphic aid is documentation. You will recall that 

your lecture material has occasionally been interspersed with excerpts and 

documents. In other words, our lectures have contained material from 

primary and secondary sources, statements, excerpts and drawings that 

have been acknowledged from other sources. In addition, there are 

references at the end of each lecture for our reading. Units are meant to be 

read, noted and acted upon. In short, they should be regarded as aids 

which serve as additional sources of information. 
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Summary 

Graphic aids have significance in reading. As supplements to verbal 

material in texts, graphics representations, as visual and symbolic 

carriers of information; should be read carefully and critically. Graphic 

aids, in forms of maps, tables, charts, illustrations, pictures drawings 

and documentation, clarify and simplify factual information stimulate 

interest, make reading faster and enable you to extract information more 

easily. By paying particular attention to graphics you will become a 

skillful reader; you can skip some detail of explanatory material without 

necessarily losing facts. A thorough understanding of graphics enables 

you to critically and meaningfully compare author's words with their 

graphic representations. But graphic symbols convey little or no 

message unless they are seen and read. 

 

Post-Test 

1.  What type of graphic aid is used under the pretest of this unit? 

2. i.  How many rows each can you identify along the vertical and 

horizontal axes of the table you studied in this unit? 

ii.  What two-dimensional relationship can you establish for 45 

under N.B.P. on the same table? 

3.  Study the pie graph and state the: 

i.  number of subjects that are being studied in Enukad College; 

ii.  percentages of professional, languages and academic subjects 

in the college. 
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LECTURE TWELVE 

 

 

 

Reading to Outline, Summarise and Form 

Notes 
 

 

 

 

Statement of Objectives  

Lecture Twelve is designed to: 

1. help students to discover the type of written prose they are to 

study-read; 

2.  acquaint them with advanced skills of outlining and summarising 

and forming of notes from books; and 

3.  guide them to apply advanced reading skills to identify and select 

important elements in longer passages. 

 

Objectives 

At the end of this lecture, the students should be able to:  

1.  recognise the type of connected discourse; 

2.  select textual important information from texts; and 

3.  apply appropriate reading and comprehension skills to form quality 

notes from connected discourse. 

 

Pre-Test 

Read the following extract and answer the questions under it. 

 

Extract 63 

The Teacher of God's Activity 

Leaving aside the prologue to this historical drama, which is given in 

the first eleven chapters of Genesis, the biblical history - reduced to 

its barest skeleton - may be summarized as follows: Shortly after the 
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turn of the second millennium B.C., Israel's ancestor, Abraham, 

migrated from Mesopotamia into the land of Canaan, otherwise 

known as Palestine. The patriarchs, or founding fathers of Israel, 

moved about in the hill country of Canaan, with Abraham, Isaac, and 

Jacob succeeding one another. Eventually, during a time of famine, 

Jacob's family migrated to Egypt. There, after enjoying initial favour, 

they were subjected to forced labour by the Egyptian pharaoh. Under 

the leadership of Moses (about 1300 B. C.), however, and favoured by 

an extraordinary series of events, they escaped into the desert, where 

they were forged into a community with a single religious allegiance. 

Later, under the leadership of Joshua, they successfully attacked 

Canaan and claimed the land as their own. During this time, they had 

to wage ceaseless wars of defense. Enemy pressure became so intense 

that a monarchy was established under Saul, and in the time of kings 

David and Solomon (1,000-922 B.C.) Canaan was an Israelite empire. 

 On the death of Solomon, the United Kingdom split into the two 

kingdoms of north and south, Israel (Ephraim) and Judah. These 

kingdoms, by virtue of their strategic location in a buffer zone 

between Mesopotamia and Egypt, were drawn into the power struggle 

of the Near East. The Northern Kingdom fell under the aggression of 

Assyria (721 B. C.); and the Southern Kingdom, after more than a 

century of vassalage to Assyria, fell victim to the Babylonians, who 

wrested world rule from Assyria. Jerusalem fell to the Babylonians in 

587 B.C. and the people were carried away into Babylonian captivity. 

But under the benevolent rule of the next empire, Persia, the exiles 

were permitted to return to their homeland, where they rebuilt 

Jerusalem and resumed their way of life. (about 450-400 B.C.). 

 After more than two centuries of Persian rule, Palestine came 

within the orbit of Greek control, as a result of the world conquest of 

Alexander the Great (332 B. C.). Alexander's policy of imposing 

Hellenistic cultural uniformity upon the world was continued by those 

who inherited his divided empire, especially by the Solaced rulers of 

Syria. When this policy was forced upon the Jewish community by 

one Seleucid king, open revolution broke out under the leadership of 

the house of the Maccabees (168 B.C.). Literature of the Jewish Bible 

suddenly breaks off at this point. The sequel was the achievement of a 

period of Jewish independence, which was finally eclipsed by the next 

world empire-Rome. The events heralded in the Christian collection 



124 

 

of writings known as the New Testament transpired within the vast 

arena of the Roman Empire. 

 From a secular viewpoint, this history is no more unusual than the 

courageous story of other small nations that have been caught in the 

whirlpool of power politics. In this sense, Israel's history is a minor 

sideshow in the larger history of the ancient Near East, and her culture 

is overshadowed by the more brilliant cultures of antiquity. But the 

Old Testament does not purport to be simply a book of secular history 

or culture. It is sacred history, to both Jews and Christians, because in 

these historical experiences, as interpreted by faith, the ultimate 

meaning of human life is disclosed. From Israel's standpoint, this 

history is not just the ordinary story of wars, population movement, 

and cultural advance or decline. Rather, the unique dimension of these 

historical experiences is the disclosure of God's activity in events, the 

working out of his purpose in the career of Israel. It is this faith that 

transfigures Israel's history and gives to the Bible its peculiar claim to 

be sacred scripture. To put it in a nutshell, the Old Testament is 

Israel's witness to its encounter with God. 

 For this reason, we cannot begin to understand the Old Testament 

so long as we regard it as merely great literature, interesting history, 

or the development of lofty ideas. The Old Testament is the narration 

of God's action: what he has done, is doing, and will do. All human 

history is the theatre of his self disclosure, and nature too is his 

handiwork; but he acts particularly within the career of a 

comparatively obscure people in order to initiate a historical drama 

that has changed human perspectives and has altered the course of 

human affairs. 

B.W. Anderson (1966) The Living World of the Old 

Testament. 

 

Questions  

1.  How would you classify the test? 

a. Descriptive   

b. Narrative   

c. Expository  

d. Argumentative  

e. Narrative and Expository. 
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2.  What thought pattern predominates? 

a. Enumeration   

b. Cause and Effect  

c. Sequence  

d. Comparison-contrast   

e. Problem solution. 

3.  Which of the five paragraphs gives a brief summary of the whole 

passage? 

a. The Fifth   

b. the first   

c. the fourth   

d. none. 

4.  Outline the passage by listing:  

i. the important phases of Israel's historical experiences; and 

ii. the author's viewpoint on the subject. 

iii. Include a title in your outline. 

 

CONTENT 

Reading to Outline, Summarise, and Form Notes 

You must, by now, have realised the important role certain reading and 

comprehension skills play in facilitating basic understanding of messages 

in shorter passages. We have, in effect, guided you as to the effective ways 

of selecting contextual important information of the author. As a result, 

you have been able to locate specific information and answer specific 

questions from context. But our goal of making you an expert reader has 

not been completely achieved. Our ultimate desire is to make you read 

fast, comprehend quickly, locate important information easily, retain such 

information accurately and recall it effectively. That is why we are 

introducing to you some advanced reading and comprehension skills that 

will enable you not only extract textual important pieces of information 

from longer passages but also record them for later re-reading. These are 

the interrelated skills of outlining, summarising and note-forming. 
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Nature of Outlining, Summarising and Note-forming 

The Outline is a skeleton of the ideas that are contained in a much longer 

discourse. "It can be used to analyse other people's work or to plan your 

own. It consists of a frame-work of hierarchically and. logically related 

items that are broken into major divisions, subdivisions and sub-

subdivisions". (Martin A.V. et al 1977). 

 If for example, you have just read an extract on ''Television 

Programmes and Their Effects on Children", the outline on it will look 

like this: 

 

Extract 64 

Television Programmes and their Effect On/Children 

Television Programmes regularly entertain, pacify, educate, frighten, 

and baby-sit the majority of American children from the time they are 

one or about two years old. Most children are allowed to watch 

whatever programme is on, with little thought on the parents part of 

the effect that particular show will have on a child. Most programmes 

can be classed as beneficial, harmful, or mediocre, according to what 

effect the programme might have on a child. 

 The beneficial television programmes are mainly those that edu-

cate the young. There are often nature specials on animal life that are 

realistic, and that teach children an appreciation for all life. There are 

a few regular children's programmes, such as "Sesame Street" that 

developed the child's interest in School-Type learning by stressing 

numbers and the alphabet, and that encourage him or her to be 

creative. Children's Christmas specials can offer a warm, wholesome 

form of entertainment, and the beneficial commercials, such as those 

on anti-smoking, anti-litter, and health, should be included in this 

category. 

 On the opposite side are the shows which are generally harmful to 

children. Many commercials, especially those sponsoring the 

children's programmes, are deliberately written to create a desire for 

an unnecessary product such as sugar-coated cereals and candy. All 

adult programmes that include violence or overdone sex scenes can at 

best fill a child's mind with confusing or misleading ideas, and could 

possibly harden the child to violence, leave him terrified, or warp his 

viewpoint towards human life and sexual love. Many children's 
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cartoons should be classified as bad because of their constant 

ridiculing of all adults. 

 Many remaining programmes can be classed as mediocre: not 

harmful to the child, but not beneficial. These would include the 

unrealistic situation comedies, some Saturday morning children's 

shows, and the "super hero" type that often contains violence. These 

programmes are useless to the child except as a poor form of 

entertainment. Parents should try to interest their children in books or 

creative activities rather than allow them to watch and absorb useless 

or harmful materials. 

 Thoughtful parents will definitely not allow their children to view 

the bad programmes and should discourage them from watching the 

mediocre ones. A child's viewing tune should be limited mainly to 

watching educational, beneficial programmes. 

 

Worked Example: Television Programmes and their Effects on Children.  

Introduction: prevalence of T.V. and parents' disregard for programme 

selection: 

I. Beneficial programmes: 

a.  Nature specials  

1. Are realistic  

2. Teach appreciation of all life. 

b. "Sesame Street" and similar programmes 

1. Develop interest in school 

2. Encourage creativity. 

c.  Christmas programmes. 

d. Some commercials. 

 II.  Harmful programmes: 

a. Many commercials. 

b. Adult programmes containing violence or sex:  

1. Confuse the child 

2. Harden him to violence 

3. Frighten him 

4. Warp his attitudes. 

c.  Many cartons. 
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III. Mediocre programmes: 

a. Unrealistic situation comedies  

b. Saturday morning children's shows  

c. “Super hero” programmes.  

 

 Conclusion - parental control and guidance in children’s selection of 

programmes. 

Anne V. Martin et al (1977).  Guide to 

Language and Study Skills.  

  

 The extract above has five paragraphs in its original form. This 

structure is retained in the outline - the first being introduction and the 

fifth, conclusion. But studying the topic sentences and certain key -

(italicised) words in the text, we are able to come out with the out line. 

 Notice how the title in the original provides our major heading in the 

outline. Notice also how the opening paragraph helps us in putting the 

outline into its major subtitles of (I, II, III) "beneficial", "harmful" and 

"mediocre" "programmes" We would also like to draw your attention to 

how the relevant details are extracted from their respective main ideas in 

the second, third and fourth paragraphs. Moreover, we employ for the 

outline, parallel short-note-form structure and number-letter system. You 

could, however, use instead, complete parallel, short simple sentences and 

the decimal numbering system. But you should be consistent. 

 

The Skill of Summarising 

You engage in summarising when you have to put down in continuous 

writing, the essential points of the topic in a book or an article. These 

essential points comprise the topic of the discourse, its main ideas, and 

very essential, relevant supporting details with little or no illustration. 

Summarisation is a reading-skill that requires not only an understanding of 

the whole passage but also that ability to distinguish between the main 

points and the copious details of "digressions", examples and illustrations. 

The skill also demands that capability to sense the relation between the 

main point and the details, as well as the relation among the details. 

 Unlike outlining, summarising is more demanding as far as language 

competence is concerned. But it is less detailed. Moreover, your 
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knowledge of paraphrasing is put more to task in summary writing than in 

outlining. Most summaries are written in fewer paragraphs than in the 

original. However, both skills employ nearly the same process or 

procedure. For example, extraction of information for your summaries is 

based on paragraph structure, topicalisation, logical sequence and the 

author's organisational pattern. In addition, location of accurate 

information can be hastened by your sensitivity to use of punctuation 

marks and signal/directional words. 

 

Extract 65 

The Advantages of a Will 

‘‘Let's consider some of the advantages of making a will. The greatest 

advantage in making your will is that it enables you to name the 

person you would like to have charge of disposing of your property. It 

gives you the assurance of knowing that it will be in capable hands. 

You know that it will be done by someone who is a friend of yours 

and who will take a personal interest in seeing that your wishes are 

carried out. If the court has to appoint an administrator of your estate, 

while he is bound to follow the law, there is no assurance that it will 

be done the way you would have wanted it done. 

 Secondly, there are many things you can do in a will that cannot be 

done under the mere operation of the law. If you want to favour one 

relative over another, you can do so if you write your will. If, for 

reasons of your own, you want to leave the "black sheep" of your 

family completely out of your will, you 'may' do so. If you wish to 

leave some of your property to a good friend, the will is the only way 

you can do it. If you want your business to be carried on by one of 

your heirs for a period of time after your death it will have to be stated 

in a will. The mere operation of the state law would not allow these 

things to be done. 

 If you die without a will, there are other consequences that can 

happen by operation of the law that might be undesirable. Let's 

consider just one such possibility. 

 Example: Suppose you are killed in an automobile accident. You 

and your wife have no children, but both of you have parents living. 

Immediately upon your death your wife inherited all of your property 

by law. One month after your death, and before your wife has taken 
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the time to write a will, she becomes; suddenly ill and dies. Since she 

has no will, all of your property which she inherited from you now 

goes to her parents. Your, parents are left without a cent. Certainly, 

you would not 'have wanted it this way had you taken the trouble to 

write your will and disposed of your property according to your 

wishes, (390 words). 

P.B. Panes (1972) Read the Textbook. 

The Advantages of will. 

 

Summary 

The Advantages of a Will 

There are two advantages of making a will. The first is that making a 

will guarantees that the property is in charge of any capable person of 

one's choice other than by an administrator. Secondly, making a will 

gives one the opportunity, which would have been impossible under the 

operation of law to favour a friend, a relation, or a heir in the, way the 

disposal of one's property is put after one's death. If, however, one or 

one's wife dies without a will, the undesirable legal consequence is that 

one's property will be inherited by some wrong/illegal people, (100 

words) 

 

 You will have noticed that the original passage, which contains 390 

words, has been summarized in 100 words - about one quartet of the 

original length. Furthermore, the summary has been rendered in one single 

paragraph instead of the original five. You will, also, have noticed that the 

summarised version is a combination of the author's and our words. But 

the ideas in the summary are essentially taken from the key words in the 

original text. 

 

Forming Notes from Books 

Note-taking from books encompasses outlining and summarising. But, 

unlike summary writing, note-taking has the following characteristics of 

indicating: 

i.  the title of the book. 

ii.  the author, publisher, edition and year of publication of the 

book/article; 
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iii.  the chapter/topic read; 

iv.  titles and sub-titles; 

v. notes are marked by margins, broad divisions and systematic 

arrangement of points; 

vi.  reader's reactions. 
 

Guidelines for Acquiring and Applying Advanced Reading Skills 

When you face the task of reading longer passages, chapters and whole 

books with a view to forming notes for later use, you are bound to apply 

the skills of outlining and summarising. To form quality notes, you must 

take note of the following guiding principles: 

1.  You must be adequately prepared for the task by being mentally 

alert and physically sound. 

2.  Have a purpose for the reading. Your reason for reading the text 

will determine the nature and speed you are to adopt. 

3.  Remember that whit you are looking for are the thoughts beneath 

the printed word. Therefore, be more concerned and conscientious 

about getting every thought rather than every word upon the Pile. 

The main ideal and the very relevant details you are to locate must 

be those the author considers central to the tot. 

4. When you have to deal with narratives as in literature, history, 

religion, reports and historical accounts, you will get important 

information from what happened in the story and why it happened. 

This, you will do successfully by concentrating, in logical 

sequence, on Stein and Glen (1979) six categories of: 

i.  the setting of the story which introduces the characters and 

gives information about wf1ere and when the story takes place; 

ii.  the initiating event which resulting a problem to be solved or 

goal to be attained. 

iii. the internal response which describes the chief character's 

thoughts and reactions to the initiating events and his or her 

plans for subsequent behaviour; 

iv. the attempt which describes the chief character's efforts to 

solve the problem or attain the goal; 

v.  the consequence which describes the successful or 

unsuccessful results of the chief character's attempt; 
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vi.  the reaction which gives account of the chief character's 

reactions to the consequence. 
 

 You are advised to ignore what Omanson (1982) regards as 

distracting content, i.e. the descriptions of events that do not 

involve the main characters or descriptions of minor characters.  

5.  When you have to read expository material you are to concentrate 

on the author's thesis or argument and the information that 

supports the thesis. By identifying the content structure of the text 

you will not only be able to locate which ideas are superordinate 

and which are subordinate but also be able to recognise which of 

the orgatisational structures of enumeration, sequence, cause-

effect, comparison-contrast and problem solution has been used. 

This is the strategy we employ in extracting the main ideas in the 

passage "The advantages of a will". 

6.  Be sensitive to certain cues authors: provide to mark those ideas 

they consider important. These "relevance signals" include: 

i. graphical type size, italics and underlining in the text; 

ii. syntactical topic sentence convention and word in the text;  

iii. lexical - use of word such as not only important, but 

relevant, however, the subject is, the conclusion is,' the es-

sential feature of . . . is . . .; benefits that are derivable from. 

. . are. . . 

iv. semantic words and sentences that reveal the theme, 

introductory -and summarising sentences and repetition. 

7.  Identify the mood; tone and sequence of the discussion and follow 

these closely. 

8.  If you are reading an introductory chapter, first identify the 

author's purpose, plan, and thesis' statement; but if it is a tran-

sitional paragraph, relate it to the previous discussion and what the 

new chapter is about. 

9.  If you are reading a whole book, you must note the title, author, 

publisher, year of publication, author's bias, introduction, table of 

contents which show arrangement of chapters, the graphic aids, 

glossary, bibliography or reference and index. 

10. Base your outlining or note-taking exercise on the title, major 

divisions, sub-divisions, paragraph structure and topic sentence 
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convention. Your main ideas and supporting details must be 

recorded in the order in which they occur in the original. 

 

Summary 

As you advance in your studies, you will have to encounter longer 

passages. When you read textbooks, journal articles and other reference 

material, you must, of necessity, form notes in order to help your 

memory recognise, retain and recall the information you had earlier 

processed. The art of forming quality notes from connected written 

discourse requires of you the mastery of advanced reading sills of 

outlining and summarising. Proficiency in these skills guarantees 

painless extraction of textually important information (the main ideas 

and relevant supporting details) from the printed page. The application 

of these skills involves having a purpose for your reading; identifying 

the author's mood, tone and sequence; studying the paragraph type and 

organisational pattern of the text; being sensitive to the author's use of 

punctuation and relevant signal cues of graphics, syntax semantics and 

lexis. 

 

Post-Test 

1.  Reread the passage the pretest and do the exercises below the 

passage. 

2.  Study any chapter of one of your course texts and outline its very 

important elements, i.e. the major headings, the sub headings and 

contents of sub-sections. 
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LECTURE THIRTEEN 

 

 

 

Reading in Content Areas 
 

 

 

 

Statement of Objectives 

We design this lecture to: 

1.  highlight different patterns of mental ability required for reading in 

content areas; and 

2. familiarise students with strategies for coping with particular 

writing patterns or styles.  

 

Objectives  

At the end of this lecture, student should be able to:  

1.  develop desirable reading attitudes; and 

2.  adopt different specialised reading and study skills to acquire 

knowledge from different content areas. 

 

Pre-Test 

Read the three extracts below and answer the questions under them. You 

must provide four answers for each extract. Therefore, your answers 

should be twelve in all. Write all answers to one extract after another. 

 

Extract 66  

 

PASSAGE 1 

Brain Drain 

The flight of 'the nation's manpower overseas is not entirely new. 

Many of our experts have gone abroad to take up jobs, using study 

leave, medical check-up and sundry excuses as cover. What, however, 
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makes the present drain worrisome is the number of experts involved 

in it. While the problem is not limited to one profession, the medical 

profession appears worst hit. According to an authoritative source, 

127 of the 240 specialist doctors in the employ of the World Health 

Organisation (WHO) are Nigerians. In Saudi Arabia, Nigerians are 

said to account for more than 50 per cent of the medical experts and 

other professionals in that country. This is an unacceptable situation. 

 We are further bothered by reports that Saudi Arabia is now 

recruiting our medical experts here on the nation's shores. Hundreds 

of our medical doctors now visit the Saudi Embassy in Lagos 

literarily begging for employment. 

 This trend is one the nation cannot afford. Nigeria's dwindling 

economic fortunes require the mobilisation of everyone. The mass 

exodus of highly trained doctors not only makes the job of economic 

recovery more difficult to accomplish; it also renders the task of 

improving the present health services difficult. 

 An effective solution to the problem of brain drain requires more 

than a cursory diagnosis. President Babangida rightly attributes the 

problem to low morale in many universities, specialist and research 

institutions in the country due to unattractive conditions of service. 

 We urge that any comprehensive solution take care of the factors 

highlighted by the President. Conditions of service and remuneration 

for our experts should be made fairly attractive while facilities should 

be improved to compare favourably with what obtains abroad. 

 

Extract 67  

 

PASSAGE 2 

Alcohol is a depressant; that is, it has an anesthetic effect on the 

nervous system. You may have heard it called a stimulant because its 

anesthetic effect releases inhibitions. Its overall effect, however. is 

exactly the opposite of a stimulant. 

 The first effects of alcohol occur in the cortex of the brain. Loss of 

Judgment, will power and self-control occur. Cares seem to vanish, 

and the person becomes gay and light-headed. Influence on the frontal 

lobe alters emotional control and may lead to a feeling of great joy, 
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shown by foolish laughter, or to sadness and weeping. As the effects 

of alcohol progress through the brain tissue, the vision and speech 

areas of the cerebrum be come involved. There is blurred or double 

vision, inability judge distance, and slurred speech. 

 As the cerebellum becomes involved, coordination of the muscles 

is effected. The victim becomes dizzy when standing, and if he is able 

to walk at all, he does so with a clumsy, staggering gait. 

 In the final stages of drunkenness, a person becomes completely 

helpless. The brain cortex ceases activity, resulting in complete 

unconsciousness. The skin becomes pale, cold, and clammy. Heart 

action, digestive action, and respiration slow down, and the victim lies 

unconscious and near death. 
 

Extract 68 
 

PASSAGE 3 

Why Strikes take Place 

Why do strikes start? What issues cause them? One major cause of 

nearly all strikes is the demand for general wage increases. The rising 

cause of living seems always to diminish the purchasing power of the 

worker's naira. To offset this trend, workers periodically seek new 

contracts with significantly higher wages. Employers, on the other 

hand, oppose large scale wage increases, since their own costs have 

been rising too. These rising costs, coupled with a large payroll, 

severally reduce profits. Workers and employer cannot come to terms, 

so a strike results. 

 Job security is another root cause of strikes. Job security is 

protected in part by rules involving seniority and division of work. A 

worker who has held a job with a company for a long time is said to 

have seniority. A senior worker feels that he should have more and 

greater priviledge than a more recently hired worker. He wants to 

have first choice of machine tools or of work stations. In slack times, 

when the company has to layoff some workers, the senior worker 

wants those with less seniority to be laid off before he is. Recently, 

union workers have been demanding job security in the form of a 

guaranteed annual wage. A guaranteed wage would assume the 

worker of adequate income throughout the year to support himself 

and his family. 
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Questions 

Select the most appropriate answer: 

1.  The content areas of passages 1, 2, and3 are: 

a. Mathematics.   

b. Science,   

c. Social Studies,   

d. Editorial Review,   

e. None of A-D. 

2.  What thought patterns do you recognise for passages 1, 2 and 3: 

a. Sequence,   

b. Generalisation,   

c. Enumeration  

d. Problem Solution,   

e. Comparison-Contrast. 

3.  The predominant lexical items (vocabularies) in each passage are: 

a. Scientific,  

b. Mathematical,   

c. Journalistic,  

d. Persuasive/Argumentative,   

e. Clumsy. 

 

CONTENT 

Reading in Content Areas: Sciences, Social Studies, Print Media 

Our discussions so far have been on the development of various skills and 

abilities that are important to all types of your reading situations. We shall 

now consider the application of those reading skills to three major content 

areas, viz. Science, Social Studies and Print Media reports and reviews. 

These three broad fields have been designed to cover almost all the 

individual courses/disciplines you will study in the University and/or 

encounter in real life situations. 
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Identifiable Problems in Reading in the Content Areas 

Although each content area has its peculiar problems you may encounter 

while reading it, we would like to intimate you with some general 

problems you should anticipate as you read from one discipline to another. 

 

1.  Vocabulary Problem: 

The first thing that will strike you is that you will come across many 

varying lexical items arising from learning new concepts and principles. 

Since, many of these words are new and unfamiliar, you may find it 

difficult assigning the correct meanings to them. In addition, some that 

look familiar initially may have varying meanings totally different from 

what you are used to. For instance, words like "cabinet", "elevator", 

"state", "case", and "force" have different meanings in science, social 

studies and. reports respectively. 

 

2.  Problem of Comprehension: 

As you move from one content area to another your speed and scope of 

comprehension will be influenced not only by the type of material but also 

by the simplicity or complexity of its organisation, development and 

presentation. The act of reading a text in history or religion may be less 

demanding than that required for reading Mathematics or Biology. In 

other words, the time it takes to understand narrative style is much less 

than that of exposition of concepts. The meaning of information in one can 

be mostly literal while it may have to be inferred in the other. Similarly, 

materials which often show bias demand much more critical evaluation 

than simple statement of facts. Experience has shown that information that 

is difficult to recognise and comprehend is bound to be difficult to retain 

and recall.  

 

3.  Problem of Organisational Patterns: 

You may easily read and understand certain courses because their writers 

employ simple sequence of events to organise the thoughts while others 

that use generalisations or cause-effect or comparison contrast 

relationships may involve your having to resort to analysis, judgment, 

interpretation and evaluation. In other words, you may have some 

problems trying to shift from familiar thought patterns to less familiar 

ones.  
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4.  Problems with type of Materials: 

Certain disciplines in the sciences and the humanities will pose a great 

problem to read because they contain density of materials that are loaded 

with difficult concepts, and specialised vocabulary. Such contents also 

involve references to names and places that you will find taxing. Some 

materials too, will include the study of maps, charts, graphs and diagrams 

which are undeniably essential but are interfering with your sequential 

reading. Above all, some materials are expressed in highly complex verbal 

and mathematical language so that your reading them will require 

patience, concentration and some considerable degree of language 

proficiency. 

 

The Nature of and Strategies for reading 

Specific Subject Areas 

Reading skills that are related to subject matter achievement differ from 

one achievement to another. Each subject field requires different patterns 

of mental ability. For example, the skills you must acquire in order to read 

Chemistry or Zoology are slightly different from those you need for 

Educational Management or Language Arts. There is, therefore, the need 

for the acquisition of certain specialised reading and study skills which 

will enable you perform well in all types of reading situations. 

 

Reading in the Sciences 

The reading of scientific discourse is demanding. Many factors are 

responsible for this phenomenon. First, scientific discourse is compact and 

complex. Its material is highly structured and well-ordered. Also, the 

instructional materials contain details which add up to generalisation, an 

abstraction, a theory. Second, there are one or more graphic illustrations 

on every tested theory. Third, you must follow series of instructions which 

are aimed at your utilising what you have read. Fourth, writers of scientific 

subjects emphasize, enquiry and not a mere delivery of information. As a 

result, the discourse employs less explanation but more involvement 

where you will be required not only to read and understand but also 

perform certain tasks. Fifth, science uses language that is specialised and 

mathematical - a characteristic that allows for little or no redundancy 

which usually assists the reader in the task of comprehending the text and 

extracting necessary information there from. For example: 
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Extract 69 

Work and energy: In science, work is done when the point of 

application of a force (or a component of it) undergoes a displacement 

in its own direction. The product of the force (or its component) F and 

the displacement S is taken as a measure .of the work done W, i.e. W 

= F x S. When F is in newtons and S in metres, W is in newton-metres 

or joules. 

Tom Duncan (1981) Advanced 

Physics 

 The extract above explains very tersely, the concept of Work in 

electrical potential. It contains a generalisation; details that add up to the 

generalisation; the use of specialised vocabularly of 'work', 'force', 

'component', 'displacement', 'newtons',' 'joules', and mathematical 

language of "W = F x S". 

 When you read, scientific material, study the thought pattern the 

writer has used. If, for instance, you identify enumeration pattern, 

recognise the topic; then the subtopics and organise the details as they 

relate to each subtopic. Consider this: 

 

Extract 70 

Basic Life Functions 

There are several important functions performed by each living organism 

which, occurring together, make it possible for these organisms to be 

alive. These functions include metabolism, growth, responsiveness, 

reproduction, and adaptations. Dead organisms cannot carry these 

functions. Hence, by definition, they are not alive. Non-living things, such 

as automobiles and computers, at times may seem to carry on some of 

these functions. However, they never carry on any of these functions. Thus 

they are not considered to be alive. 

R.P Frazier and H.A. Smith (1969). The 

Biological Sciences: Investigating Man's 

Environment 

 

 In the passage above, the topic is "basic life functions" while the sub-

topics around which details are to be organised are "metabolism", 

"growth", "responsiveness", "reproduction" and "adaptation". Almost all 

scientific discourses are accompanied by graphic illustrations; study them 
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carefully. For example, apart from generalisation and enumeration, other 

organisational patterns common with science are problem-solution, 

sequence, comparison-contrast and classification. 

 

Reading in the Social Studies 

Social studies comprise subjects like History, Religion, Geography, 

Political Science, Economics and advanced Literary Studies. 

 The writing style that is common with social studies is expository and 

not strictly narrative. Its materials are not as fact-packed as in Science but 

they contain more redundancy which facilitates your comprehension of 

concepts and ideas in a much faster way. 

 Another feature of social studies material is that its expositions are 

meant to impart information that must be pondered upon and possibly 

reacted to. Unlike Science, social studies writers "use descriptive and 

narrative paragraphs to introduce, illustrate, expand, and breathe life into 

the subject". Robbinson (1975). 

 Like science subjects, contents in social studies also contain graphics 

which contribute additional information or reinforce the importance of 

supporting information accompanying a major concept. In other words, 

the charts they include serve as an organiser, a presenter of all necessary 

specifics and a summariser of the main points on the subject being 

discussed. 

 Reading subjects in the social studies demand critical thinking in 

order in precipitate reaction and responses. In other words, you must read 

for literal and inferred meanings and evaluate information and ideas. 

 

Extract 71 

‘‘Over the years, the sickly boy developed into a vigorous man. 

Roosevelt became, in fact, a bundle of energy. He moved quickly, 

talked rapidly, laughed loudly, and cut the air with sharp, wide 

movements of his arms as he talked. He seemed to burst into rooms, 

not enter them. He seemed to shout, not talk. He seemed to run, not 

walk. Wherever Theodore Roosevelt was, there was plenty of 

action’’. 

Adapted from Robinson, H.A. (1975) 

Teaching Reading and Study Strategies 
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 In the passage above, the writer has used a descriptive paragraph to 

support a broad Statement with series of details. Through critical thinking, 

you should discover that Theodore Roosevelt was the sick boy that later 

developed into lively, energetic adult. The "vigour", "energy", and 

"growth" can be inferred from the third to the seventh sentence. 

 

Reading Strategies 

You must remember from the onset, that certain features make the reading 

of social studies subjects more difficult than reading of narrative materials. 

Firstly, there is preponderance of uncontrolled vocabularly in the texts. 

These lexical items are invariably unfamiliar because they occur in the 

development of concepts. Secondly, you will face the task of organising a 

mass of related and occasionally unrelated materials and complex ideas. 

Thirdly, you will need to urgently recall some, amount of previous 

knowledge to assist you in dealing with the new and unfamiliar concepts. 

In spite of these seemingly unsurmountable problems, you can efficiently 

read various contents in the social studies if you follow these steps 

developed from Professor Francis P. Robinson's SQ3R study-reading 

formula. 

 

1. Survey of the whole reading assignment: 

Your first step is to survey the whole text by going through its title, 

boldface type (if any) italicised words, sectional divisions, graphic aids 

(maps, charts, tables, graphs and pictures) and end of chapter summaries 

where one is provided. These are important "readability" cues that enable 

you to have a bird's eye view of the essential information in the text. 

Through proper utilisation of these elements, you will recognise the 

organisational pattern of the writer and so be able to plan for the next 

stage. 

 

2.  Set Yourself a Reading Purpose Through Questioning: 

Having had a faint idea of the message before you, establish a purpose for 

reading each section of the chapter. You can then turn the title, subtitles, 

boldface type, or words in italics into questions whose answers you can 

get through careful thoughtful reading. 
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3.  Read to Find Answers to Formulated Questions: 

The next step is to study-read the text to answer certain questions or solve 

problems. If the material is very difficult, read the first sentence in every 

paragraph of the section before reading the whole section fully. It is 

advisable you do not devote your whole attention to every word. Instead, 

you should locate main ideas by concentrating only on the key words. 

Tackle vocabulary problems by using context clues and structural analysis. 

Use relational units to locate main ideas: 

 

4.  Recite and Organise Main Points: 

Once you have identified and mastered the thought pattern used, try to 

recite the identified main points that constitute the answers to your 

formulated questions, or solutions to your problems. Quickly organise 

these points into an outline, even if orally. 

 

5.  Review and Form Notes: 

After orally reciting the essential ideas extracted from the text, you may 

have to re-read the whole piece or part of it to fill in any missing 

information. You will then need to write down the outlined points as notes 

for later revision. 

 

Reading Materials in the Print Reports and Reviews 

If you must have sound education, you have to read materials outside your 

prescribed texts. The modern print media offer wide avenues for acquiring 

skills and knowledge. Today's newspapers and magazines contain 

instructional materials that develop the student educationally and morally. 

The print media report facts, educate, entertain and persuade audience 

through short stories, essays, feature articles and editorials. Therefore, 

reading these information items involves finding answers to Who? What? 

Where? When? Why? and How? of Life.  

 There are significant differences between news-stories and editorials: 

hence reading the two calls for slightly different strategies. NEW 

STORIES 
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 Both newspapers and magazines report various news items that may 

be factual, sensational, or biased. Reports are of incidents and events that 

occur at local, national and international levels. By convention, there is 

little paragraph structure in their news stories. Each paragraph is a 

sentence or two, long, but its sentences "are packed with facts; 

supercharged with data; and are production-line pieces, without character 

or personality". Their headings often, have key words and phrases which 

summarise and give the gist of the principal happenings of the event. 

 Another characteristic of news report is that its opening paragraph is 

an outline of what follows, essentially an account of who, what, when, 

where, why and how of the event. In essence, every news story has two 

main parts: The "lead" paragraph that summarises the story and the "body" 

which is an elaboration of the lead.  

 Most news stories are organised in chronological sequence but 

descriptive or narrative paragraphs are employed to present information 

vividly. The structure of the whole presentation looks like an inverted 

pyramid because the story beings with the big end that is that the 

important facts in the news come first. This is followed by not-too-

important details. In other words, the story dwindles towards the end. This 

arrangement matters for you to skim for the main and/or specific facts. 

 You should approach all news with questioning mind because not all 

news items consist of facts; some contain opinions. Therefore, separate 

what appears to be fact from what appears to be opinion especially when 

such news item involves the government, its agencies, the police, 

unionism or the press itself. 

 

Editorials 

By their nature, editorials review, interpret, and comment upon matters of 

general interest to you and other readers. They are meant to persuade their 

audience. As a result, they often take a particular stand. They are written 

in well organised paragraphs made up of main ideas and supporting 

details. 

 The structure of editorials differs from that of news stories in some 

ways. In logical order: 

i.  editorials are a recital of facts you are familiar with; 

ii. they review a situation to draw your attention afresh to pertinent 

facts; 
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iii.  they often propose their solution; and 

iv.  they bid for your action. 

 

To read and comprehend editorials, note the following: 

a.  Identify the issue; you will probably get this through the title or the 

introduction. 

b.  Note the essential side the peace represents. You will know this by 

following the trend of argument and the tone and mood of writing 

adopted. 

c.  Examine the evidence the writer gives in support of the side he 

takes and evaluate it on the basis of his facts. 
 

Summary 

As you read from one content area to another, you will need different 

patterns of mental ability to deal effectively with particular writing 

patterns and styles. In as much as contents in the sciences are 

significantly different from those in the social studies and other allied 

subjects, you must expect to meet with materials that are diverse in 

terseness and density; concepts that are unfamiliar and difficult and 

vocabularly that is specialised. The best way to read with results, 

therefore, is to master those helpful reading strategies. First, you must 

understand the nature and scope of the task. Second, you have to 

establish a purpose for achieving your objective. Third, you need to 

apply SQ3R study-reading formula to effectively deal with both verbal 

and graphic material. Fourth, you have to engage in critical reading in 

order to judge and evaluate the contents of materials read. Finally, you 

should, in the end, be able to develop desirable reading habits that will 

enable you to cope with all reading challenges in the various content 

areas. 

 

Post-Test 

1.  Go over the passages under the pre-test again and make another 

attempt at answering the questions. 

2.  Make an outline of either a chapter in any of your textbooks or an 

editorial in any national newspaper. 
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LECTURE FOURTEEN 

 

 

 

Development of Reading Flexibility 
 

 

 

 

Statement of Objectives 

This lecture is designed to: 

1. explain the concept of reading flexibility,  

2. expose students to die various rates of reading, and 

3. highlight strategies for developing reading versatility. 

 

Objectives 

At the end of the lecture, students should be able to: 

1. develop methodical, time-saving approaches to their reading; and  

2.  adopt reading rates that match their purposes of reading with the 

nature of material before them. 

 

Pre-Test 

Read the following three different categories of texts and answer the 

questions below them. 

 

Extract 72  

 

CATEGORY I  

a. Last Lobby for Free Education, Health in Two Years 

In two years time, high school education may become free up to 

Senior Secondary School and citizens below 18 years and above 65 

years might have free medical care, if the on-going plenary session of 
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the Constituent Assembly endorses appropriate recommendations 

before it. 

 Approval of the Constitutional clauses suggested by the Fun-

damental Human Rights Committee may end a 3D-year debate on the 

government's responsibility in providing the citizenry with all 

expenses paid - scholarships and free medical treatment. 

 

Extract 73 

b.  Girl Kills Self over Choice of Husband 

An 18-year-old girl whose name the police gave as Olakitan Olufemi 

has committed suicide at Odojomo Street, Ondo, following a 

disagreement with her father over the choice of her spouse. 

 Although late Olakitan left no suicide note, the Nigerian Tribune 

gathered from sources close to the family that there was a 

disagreement between her and her father on her choice of husband 

which the elders in the family had tried unsuccessfully to resolve. 

 

Extract 74 

c.  Epidemic Claims 30 Lives in Katsina 

An epidemic out-breaks, characterised by vomiting and excessive 

diarrhoea, has been reported in Malumfashi Local Government area 

of Katsina State. 

 The outbreak which has affected five villages - Yaba, Garamgozal, 

Denji, Kurba and Muguma - claimed 30 lives. 

 The head of the health department, Mr. Shehu Lawal, said the 

department had dispatched a team of medical personnel to the area for 

immediate control of the disease. 

 He however, dispelled rumours that the disease could be cholera 

 

Extract 75 

CATEGORY 2 

It began with the women  

Those who took part in the great revolution which was to sweep away 

the Russian Tsar and change the course of history had no idea that 

they were caught up in an earthquake; they thought they were 
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demanding better government and bread. Those who watched from 

the outside were pleased that they had taken action and wished them 

luck. It was a most misleading overture to chaos, horror, the 

installation of renewed tyranny of unimagined vigour. Nearly 40 

years were to pass before anyone could be certain that the children of 

those revolutionaries, and their children, were at last escaping from 

the consequences of the process so innocently set in motion in March 

1917. 

 It began for all practical purposes on 8 March 1917, and it was all 

over, people thought, with the abdication of Nicholas II eight days 

later. But this was only a beginning. In fact it was not over until 

October. And 25 October, the day of Lenin's revolution, though it 

marked the victory of Bolshevism was only the overture to a far more 

terrible time: two years of atrocious civil war, complicated by 

intervention from the outer world, and followed by famine. 

 The year 1917 opened with defeatism. The Empress’s confident, 

Rasputin, was dead, but it made no difference. The Empress went into 

Holy Communion with his soul and Nicholas locked himself up in 

virtual retreat with his family among the splendours of Tsarskoe Sele 

just outside Petrograd (now Leningrad). In the city people froze and 

starved and murmured while conspirators devised lunatic schemes. 

The vast armies reduced by desertions, layout in their trenches in the 

forests and the frozen wastes, still holding down 160 divisions of the 

Central Powers. Everything was in suspense. 

 On 8 March, the Tsar pulled himself together and set out once 

more for his headquarters at Mogilev, behind the Front. On that day, 

too, the revolution started. It began, not with banners, not with an 

organised march of workers, not with a mutinying garrison, certainly 

not with a call to arms by professional, revolutionaries; it began with 

the women, who started demonstrating outside the empty shops of 

Petrograd. Protest, meetings formed like magic. Soon there were 

processions marching down the great avenues with the immemorial 

Russian wail: Give us bread! 

 Workers downed tools and joined them. A few companies of 

soldiers very few on that first day, broke barracks and joined in too. 

The demonstrators were surprised, almost shocked to find themselves 

among so many. When darkness fell they drifted off to their dark, 

cold homes, wondering about tomorrow. 
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Extract 76 

a.  CATEGORY 3 

Education is an instrument of stability. Many people in their effort to 

exist teach the younger generation to know and do the things which 

are known and done by the older generation. They train their children 

to do the things that are necessary to secure their survival. In this 

process those things which the society cherishes are transmitted from 

one generation to another. 

 Education is also an instrument of change. A society which wants 

to improve will welcome new ideas which may alter the existing ways 

of life. Our pre-colonial communities embraced new ideas and that 

was why they were able to make progress in their own way. When the 

continent was opened up by the Europeans they introduced the 

European system of education with its new ideas, concepts, and ways 

of life. These have affected the political, economical and social 

thinking of our people. There an: those people who welcome this 

change, but there are many more who believe that our traditional way 

of life has been undermined too much. 

 

Extract 77 

b.  We draw breath twenty-five thousand times a day, so that it is most 

important that the air we breathe is clean. This may not be the case. 

Polluted air has made residing in industrial areas dangerous to health. 

Elsewhere, in towns and villages, traffic and household fuel produce 

the same danger, which is made worse by the fact that they emit their 

gases so near the ground. In the nineteenth century some species of 

butterfly in England became black, which meant that they did not 

attract so much attention against a background of trees of trees black 

with soot. Miners' lungs are black with coaldust. If one lives in a rural 

are, one is fortunate, as one's respiratory organs still retain then 

natural pink colour, but if one lives in a town they are probably grey. 

 

Extract 78 

c.  Those who are studying the diseases that trouble most of us at one 

time or another during our lives an learning more and more about the 

mysterious influence our minds exert over our bodies. Many 

specialists today say that emotional problems may cause chronic 
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indigestion, a source of misery to many people. We know that a 

worried person is likely to get a headache, a discomfort that will 

disappear as soon as the worry has taken leave of him. A professional 

or business man may get a stomach ulcer if he is constantly beset by 

financial worries or by failure in his chosen profession. 

 As scientists delve more deeply into the relationship between the 

mind and the body, it becomes clear to them, and therefore to us, that 

qualities such as courage, patience, cheerfulness, and affection for 

others, are absolutely essential to our mental and physical well-being. 

We also understand that qualities such as envy, doubt, fear, hatred and 

greed, have harmful physical effects. Since we are living in a 

competitive; industrial society, in which the strongest and the fittest 

stand the best chance of surviving, the prospects for the future are not 

bright. 

 

Questions 

Select the best option: 

1. All the three different groups of texts above can be read at the 

same speed. 

a. Agree,   

b. Disagree,   

c. Can't decide. 

2. Which of the three groups demands the most reading effort?  

a. Passage 3,  

b. Passage 2,   

c. Passage 1. 

3.  From which of the three categories can you get the required 

information without necessarily reading every group of words or 

every line of the whole text? 

a. The first passage,   

b. The second passage,   

c. The third passage,  

d. None of the three passages,   

e. All the three passages. 
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4.  Which of the passage(s) call(s) for formation taking of notes?  

a. The first passage only,   

b. The first and the second passages,  

c. The first and the third passages,  

d. All the three,   

e. None of the three. 

5.  Below are three principal probable purposes for reading the texts. 

Match each purpose with each major category of the text. 

Purposes 

a. To be informed. 

b. To comprehend specific facts and details.  

c. To comprehend the main ideas only. 

 

Matching 

Texts        Purpose 

1.  First passage    –   (A or B or C) 

2. Second passage    –   (A or B or C) 

3.  Third passage   –   (A or B or C) 

 

CONTENT  

Development of Reading Flexibility 

As an undergraduate, you always need to reflect on the amount of reading 

you have to do in the course of your training. Apart from reading your 

prescribed texts, there are occasional references during lectures or 

tutorials. Also there are recommended books for class essays and similar 

assignments. You may read to get facts or to condition your thinking. You 

may want to read to form an opinion or to understand a process. You may, 

on the other hand, have to comprehend and follow directions or you may 

just want to read to be entertained. Your success in fulfilling any of these 

reading purposes depends on how versatile you are at reading. In other 

words, you must be a highly flexible reader. By flexibility, we mean 

allowing the purpose for which you are reading to determine the speed or 

rate at which you read. Before you are adjudged an efficient reader, 

therefore, you must learn and master to shift from one reading rate to 

another and be able to shift from one reading skill to another as well. 
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 One other attribute of reading flexibility is your ability to go through 

printed page very fast when the text before you is easy and familiar; and 

moderately slowly when the material contains difficult, unfamiliar 

vocabulary and/or new concepts or very sophisticated style of writing. 

 Many opportunities are open to you for being a flexible reader. First, 

you will benefit from the saving of your limited, precious time. For 

example, flexibility enables you to decide quickly what material is worth 

reading after the initial preview; to think how to read it and to discard it if 

is not essential. Second, you will quicken your process of self-education. 

When you are highly flexible, you can learn a lot of things by reading, in 

no time, easy-to-understand basic principles, concepts and do-it-yourself. 

Above all, you will have an extension of knowledge from your ability to 

read with speed and understanding other people's ideas, thoughts and 

opinions. 

 

Factors Determining Flexibility 

Three major factors have been identified as determinants of your ability to 

efficiently read different texts at separate acceptable rates. They are: 

a.  purpose for reading the material;  

b.  level of difficulty of the material;  

c.  type of speed to be adopted. 

 

Principal Purposes of Reading 

Reading experts have discovered that the purpose for reading a text is the 

strongest factor that determines the speed with which you read any text 

given that you are an efficient reader. They too have listed as many 

purposes as are individual readers and the texts they want to and/or have 

to read. However, for the sake of guidance and space we shall limit 

ourselves to a few that are common but prominent and useful. These 

include reading to: 

i.  Comprehend main ideas - the most important for students reading 

to form notes or prepare for examinations. 

ii.  Comprehend facts and details - useful also for any reading task 

where readers must relate essential facts to their relevant details.  

iii.  Do something or follow directions - mostly used to successfully 

carry out instructions. 
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iv.  Understand broad, basic principles - used with a view to learning 

"what" and “how”. 

v.  Predict outcome - useful to follow author's thoughts closely; 

interpret him correctly; and deduce his conclusions rightly. 

vi.  Form opinion; or evaluate or appraise material - useful when 

critical reading and objective judgement are required.  

vii. Get amused or entertained - as when you read light novels, comics 

and fictions.  

viii. Obtain information - useful for reading newspapers and 

magazines. 

ix.  Increase your fund of general knowledge - useful for very wide 

indiscriminate reading of all types that cut across disciplines and 

cultural boundaries. 

x.  Solve academic problem - useful mainly for reading prescribed 

texts (books, encyclopaedias and journal articles). 

*  Write down what you think is the purposes for reading the 

extracts below. Discuss your answers with your instructor or 

colleagues. 

 

Extract 79 

Cassette Playback 

To play tape, insert the cassette as shown (in Fig.2.) with desired side 

upward. Push the cassette all the way in the unit it is fed down. Turn 

the power on by rotating the VOLUME control clockwise. Adjust the 

BALANCE and TONE controls as desired.  

 While a tape is played, the tape indicator is illuminated in green. 

To skip a selection, depress the FAST FORWARD button. The tape 

will advance at high speed. To stop the tape, momentarily depress the 

EJECT button. This in turn releases the mechanism, stops the motor, 

and transfers operation to the radio mode. The tape may be removed 

or left in place. The motor is automatically cut off and the tape 

indicator changes to red instead of green when the end of tape is 

reached. 
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Extract 80 

Government May Use Decree Mechanism to Recover Students' Loans. 

The Federal Government is considering using the recovery 

mechanism contained in the new student loan decree to recover loan 

given out by the defunct Students Loan Board, the Minister of 

Education, Professor Jibril Aminu, hinted in Lagos yesterday. 

 Aminu said as soon as it was clear that the recovery mechanism in 

the new loans decree could be applied retroactively, the ministry 

would use it, adding, "We have to check with our lawyers if we can 

apply it." 

 The names of defaulters of the defunct loan scheme, according to 

Aminu, would soon be published in the national dailies, "as an interim 

measure". The minister said apart from publishing defaulters' names, 

the ministry would indicate their present States and place of work. 

 In the new students’ loan decree, students are to carry a certificate 

similar to that issued by the National Youth Service Corps. (NYSC) 

Directorate showing that they are not indebted to the loans boards. 

 The decree also stipulates that legal actions could be taken against 

defaulters. 

 

Level of Difficulty of Text 

Besides establishing the right purpose for reading a text, your flexibility 

may be influenced positively or negatively by the nature of the material 

before you. Certain factors determine the level of difficulty of most texts 

you' encounter. We discussed these before but let us remind you briefly. 

i.  Vocabula1y: The lexical items in the text may be simple or 

complex. When the material contains many specialised or technical 

words you are hardly familiar with, you are bound to read very 

slowly if you do not want to sacrifice comprehensions, for speed. 

Conversely, materials with simple lexical items can be read as fast 

as you can. 

ii.  Subject Matter: The speed at which you read a text is determined 

by whether the contents are interesting or abstract, valuable or 

insignificant, easy or difficult. 

iii.  Purpose Matching Expectations: When the contents of what you 

read match your purpose for reading them, you tend to read fast 
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and comprehend well. But where your expectations remain 

unfulfilled your purpose is defeated and your speed is impaired. 

iv.  Organisation of Material: Some materials are organised in such a 

way is to make it extremely easy for you to skim and fast-read with 

accuracy. A mass of material that is not put into paragraphs or 

easily - identified sections and subsections demands extra effort to 

read with speed. 

v.  Overall Style of Writing: Highly sophisticated, expository writing 

are more difficult to speed read than simple narrative, descriptive 

and explanatory passages. Similarly, passages with many 

complexes, compound-complexes sentences restricted registers and 

idiomatic expressions will be read more slowly than those with 

not-too-involving style. 

 

Type or Flexibility, and their Application 

Four rates of reading are open to a flexible reader. They are skimming, 

rapid reading normal or moderately slow and study-type. 

 

1.  Skimming 

This is a kind of very fast reading. It involves movement of the eyes 

quickly across or down or down or in zig-zag manner on the printed page. 

It is the art of previewing a passage or chapter or a book to familiarize 

your self with the material and get directions for reading it. Skimming 

ranges from 800 words per minute to 1,000 w.p.m. it could be more with 

better training. You may skim to get main ideas or to study the 

organization of a book or to get specific information. 

 

a.  Skimming to Get Main Ideas. 

This is a very fast reading rate you can adopt to select the items, sec-

tions or areas you will read by first going through the title, sections, 

subsections, introductory and summary paragraphs and the, topic 

sentence of each paragraph. This is also the type of reading you do 

when you have to or want to go through the daily newspapers or 

magazines reading the topical headlines. 
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b. Skimming to Study the Organisation of a book. 

In order to decide whether to read a book or not, you need to apply 

this type of skimming. It involves your quick but careful, studying of:  

i.  the front matter of the book which comprises title, author, 

publisher, edition, preface, foreword, introduction and table of 

contents; 

ii. the textual material comprising chapter by chapter lay-out, 

titles and sub-titles within each chapter and possibly page by 

page preview; 

iii.  the back matter which comprises bibliography, index, appendix 

and glossary. 

 

c.  Skimming to Get Specific Information 

You may want to skim to get specific. Information such as an 

important word, determine, point or information about weather, sales, 

situation vacant, radio or T.V. programmes in a book, dictionary, 

telephone directory, handbook, encyclopaedia or newspaper. You 

may also skim to look for an answer to a question. You apply this 

type of skimming by moving your eyes in a vertical, circular, 

horizontal or zig-zag manner across the page. 

 Take one of your textbooks, or course lectures and  

i. skim for main ideas,  

ii. skim to get a particular pieces of information. 

 

2.  Rapid Reading 

This is moderately fast reading rate. It involves a speed that ranges 

between 400 w.p.m. and 800 words per minute. It is a reading rate which 

can be applied by a trained reader for going thorough average or fairly-

easy material requires 70-80% comprehensions level. After a period of 

training, you are expected to adopt this rate in reading novels, feat articles 

in newspapers and other light material. 

 It involves phrase, by phrase reading but with more concentration on 

key words and topic sentences of paragraphs. 
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Extract 81 

Read the extract below under one minute. Make sure you read each phrase 

within the slanting line at a time. What is the subject, of the passage?  

The study of a book/then, usually requires/that we devote/some time 

to surveying/the nature of/the learning task/. Such surveying takes us 

some way/into the, second broad aspect/of organizing the 

task/namely, organizing the material/in the book./ Here, it is 

verbal's/our most frequent fault/that we read/too passively./Reading 

involves/much more than/darting the eyes/across lines of print./ It 

involves us/in attempting to rearrange/what we read/to what we 

have/already learned/to rearrange/what we, read/so as to make it/most 

meaningful to us./So we ought/constantly to be evaluating/what we 

read./ And this means, that, the greater part/of our reading time/may 

not be spent/in viewing the print/but in thinking/about the meaning! 

'behind" the print and perhaps even in/writing our own precise/of 

what we have read. 

Unoh, S.O. Faster Reading through 

Practice. 

 

3.  Moderately Slow Reading 

Normal or slow reading rate occurs at between 150 w.p.m. and 300 w 

.p.m. It is mostly used to react slightly difficult or unfamiliar material 

requiring fairly high quality comprehension. At this rate, your reading 

is accompanied by a rethinking, interpreting, judging and evaluating 

with a view to paying particular attention to main points, ,bow they 

relate to one another and their supporting details.  

 Normal or slow is best applied to texts that deal with new 

concepts, theories, principles and other expositions whose definitions, 

descriptions or explanations must be read, understood and digested. 

 *  Read the passage below in one minute, and without rereading it, 

state the chief concern of the author in one sentence of not more 

than ten words. 
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Extract 82  

This may be a revolutionary viewpoint to express in an article labelled 

"Education for Survival", but I think the purpose of education is to 

make young men and women happier than they would have been 

without it. It chills my blood to hear college talked about as if 

students went there for some other purpose than their own happiness. 

 Happiness doesn't mean having a good time. Happiness is the most 

solemn thing, almost, that can happen to anybody. Very few people 

are happy. The best chance to be happy, I think, is to be educated. 

 I mean by happiness what the philosophers have meant by it. The 

Greek philosophers regularly moved from virtue to happiness. 

Happiness was the highest good, and the good that was nearest to it 

was virtue, because it produced happiness. 

 We cannot be happy unless we are good, and I think that education 

-is to make people good and therefore happy. I don't mean good for 

anything specific, or good for the world. I mean good in general. 

 The happiness of a student consists in his achieving to whatever 

extent is possible the freedom to use his mind. Nothing is more fun 

than using one's mind. It is my conviction that a student, who 

discovers this, is a very lucky person. 

 

4.  Study-type Reading 

The maximum rate at which you can study-read is 200 words per minute. 

It is the expedient speed for reading, rereading, making, notes and giving 

careful consideration not only the full meaning and implications of the 

material but also its graphic aids. 

 Study-type reading takes time for it is meant for contents which are 

difficult or unfamiliar but yet sufficiently important for high quality of 

comprehension. For example, subjects that are meant for examinations 

have to be study-read. Similarly, subject your facts-packed textbooks and 

lecture notes to study-type reading. 

 

Steps for Study-type Reading 

1. You must first have an overview of the whole task. This gives you 

a general idea of the contents. 

2.  You have to define your purpose and 'state all your expectations 

before you embark on proper reading. 
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3.  Next, read the material at an appropriate speed depending on its 

complexity. While you read, mark out important words, phrases, 

sentences and paragraphs recording their substance in a note book. 

4.  Check notes against material for accuracy and sufficiency. 

5.  Always relate what you have read or learnt to context and to solve 

problems. 

 

Strategies for Attaining Optimum Flexibility  

The primary concern of this course is to make you a top-class flexible 

reader. Therefore you should always aim at reading fast. However the 

following strategies are designed to help you become a most desirable 

flexible reader. 

1.  See clearly why you are reading a particular item and select the 

best technique that enables you accomplish your purpose. 

2.  Read with your eyes and your total self, suppressing all forms of 

internal and external interferences and distractions. 

3.  Always learn to survey all your reading tasks with a view to 

getting some preliminary impression. Note that not all books and 

reading matter have the same value. 

4.  Read phrases or ideas and not single words in isolation. In other 

words, concentrate in rapid succession on groups of words which 

convey significant ideas or thoughts. 

5. Employ various reading approaches for solving varied situations. 

Vary the speed with which you read books, selections and different 

portions of the same passage. 

6.  Be sensitive to structural roles of words, sentences and paragraphs 

for they enable you to anticipate and predict the writer whose work 

you are reading. 
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Summary 

Reading flexibility is the art of adjusting your reading speed to your 

purpose of, reading and the nature and complexity of material. 

Flexibility is the key to reading efficiency. You are an expert, flexible 

reader when you realise that not every piece of writing you encounter is 

of equal importance. Some materials, especially the study-type ones, 

require much more time, care and effort than the light ones from 

newspapers, fictions, biographies etc. In short, the material you want to 

read and others you must read require different rates in reading them. 

Essentially you may decide to skim, speed read or study-read depending 

on the simplicity or complexity of the text; the value you attach to it and 

the precious time at your disposal. However, and as a principle, you 

should always assign a purpose to all your reading; learn to survey 

printed page; suppress all forms of distractions; read fast and 

selectively; and concentrate on groups of words and significant ideas. 

 

Post-Test 

By using different rates and spending less time, go through the three 

passages under the pretest again. Answer the questions that are based on 

the various texts. 
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LECTURE FIFTEEN 

 

 

 

Mechanical Reading: Development of Visual 

Span and Perception 
 

 

 

 

Statement of Objectives 

This lecture is designed specifically to familiarise students with those 

skills and techniques which widen the eye span and improve conceptual 

reading. 

 

Objectives 

At the end of the lecture, students should be able to see more words at 

single glances and understand clustered ideas in written texts. 

  

Pre- Test 

Do not spend more than five minutes on the following; you should record 

the times you start and stop the assignment: 

1.  In split second's duration, open to any page of a book or newspaper 

or magazine. 

2.  In two seconds, glance at the contents on the page you have 

opened. 

3.  Close the book and do not refer to it again. 

4.  Answer the following questions briefly: 

a.  To what page of the text have you opened? 

b. Does the page contain a heading or title?  

c.  Into how many paragraphs is the text divided? 

d.  Is there any graphic illustration on the page? If so, which type? 
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e.  Write down any sentence you can remember verbatim. 

f.  Write down any phrase or .group of words you can remember. 

How many words does the phrase or group contain? 

 

CONTENT 

Mechanical Reading: Developing the Visual Span and Conceptual 

Reading 

Our discussion on mechanical reading will focus on book-centred 

practice-one of the two forms of practice-reading experts have suggested 

should be embarked upon in any reading improvement programme. In 

effect, you can improve your reading rate and comprehension through 

machine-centred practice or book-centred practice. The former consists in 

the use of mechanical reading gadgets which are specifically designed to 

enable you to gain fluency of eye movement and the elimination of 

undesirable reading habits such as vocalization, regression world-by-word 

reading etc. Mechanical gadgets used for attaining eye fluency include the 

reading pacers, reading films, and the tachistoscopic devices. 

 The book-centred mechanical reading devices consist in such 

exercises as visual swing, visual span, divided line reading, clustering 

dotting and phrase reading. These exercises are meant to develop the -

reader's visual span and increase his understanding of what is read. 

Because of its suitability for self-instruction availability of material 

simplicity of operation, and with little expense, we have found the book-

centred practice exercises adequate for our purpose in this course. 

 

The Importance of Book-Centred Reading Practice Exercises 

Most of the knowledge, skills and attitude you have acquired since birth 

are gained through practice either consciously or unconsciously. As a 

reader, you need constant practice just as an athlete or footballer does by 

improving on his skills through the development of his muscles and 

coordination of his movements. To become an efficient reader, first you 

have to widen your visual span so that you will be able to see and read 

more words at each eye sweep (visual stop). Second, by reading groups of 

words or phrases at each eye sweep, you will read many more words with 

fewer stops, which means greater speed and of course, increased and 

better understanding. Also, a wide eye span enables you to read ideas; 

think with ideas; concentrate more on what is read and understand texts 
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better. If, however, one engages in a narrow use of one's visual capacity, 

the tendency is that one reads word-by-word goes back from time to time 

to examine the print that has been read already; reads slowly; lacks 

concentration and fails to comprehend ideas. Therefore, you should aim at 

reading clusters of words through which you not only lift meaning but also 

interpret ideas and information rather than being slowed down or 

distracted by the mechanics of plodding along word by word. 

 

Useful Book-Centred Exercises which Develop Visual Span of a 

Reader 

Since you have to read a lot of material, certain exercises are designed to 

help you widen your visual span so that you will carry out your phrase 

reading faster and more efficiently. Such exercises include: 

 

1.  The Visual Eye-Swing Exercise 

This is an exercise that enables you to develop confidence in making 

smooth, wide, visual swings when you phrase-read. For example, go 

through the pattern below three times. Ensure that your eyes stop just once 

on each mark and then swing directly to the next. Go as fast as you can but 

you must keep your head still. Do not stop between marks while sweeping 

back to start the next line. 

 

 

 

 

 

 

 

 

 

 

 

 
Adapted from Seven Reading Strategies. BRIM, Inc., 1970. 
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The Visual Eye-Span Exercise 

The visual eye-span, like the visual eye--swing is meant to widen your eye 

span. It will, in addition, improve your perception and enable you to learn 

to see more words at a single glance especially as the phrases increase in 

size. This training is often associated with the tachistoscope - a specially 

designed instrument which casts upon a screen in a split second's duration 

certain phrases of varying widths. Leedy (1956) has, however, improvised 

a tachistoscope. It is a book centred mechanical results. Let us now work 

through Leedey’s example: 

1.  Take a 3-by S-inch card and put a small arrow about midway 

across the card, with the point of the arrow pointing to the edge of 

the card as in this illustration: 

 

 

 

 

2. You will find a black guide line running down the middle of the 

pyramid.al passage below broken only by phrases of varying 

lengths. Place the card over the phrases with the point of the arrow 

pointing to the black guide line. 

3. Draw the card down the page, so that the first phrase is visible. Be 

very careful to look only at tile point of the arrow. Fix your 

attention on the point, but try to see on either side of this point, 

right and left, as far as possible. At first you maybe able to see 

easily the whole phrase. If so, keep your eyes fixed on the arrow 

point at the center of the line. Move the card down to the next 

phrase, and the so on, until you are aware that you are having 

difficulty seeing the ends of the lines. Try to see more. Try to push 

back the margins of your usable vision. This will widen your eye 

span. Do not let your eyes shift or steal a sidewise glance. Keep 

them glued to the centerline point. Work at this for five or ten 

minutes at a time. In each succeeding practice try to take in the 

whole phrase more rapidly, until you can see each of them with 

one quick glance. 
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Try the card on this and read as instructed: 

 

Extract 83 

 

                                                      Think now                9 

                                                     Concentrate              11 

                                                    Find key word   13 

                                                   Words are tools              15 

                                                  Heed punctuation              17 

                                                 Reading is thinking                         19 

                                             Look up word meanings                        21 

                                           Check achievement often                         23  

                                          Survey the whole page now             25 

                                           Clear thinking aids reading             27 

                                         Practice and review every day             29 

                                          There is a relationship of fact  31 

                                      Each paragraph has a main thought             33 

                                    Know how paragraphs are constructed 35 

 

Paul D. Leedy (1956) Reading Improvement for Adult. 

 

 The figure you find at the extreme right of each phrase is the width of 

the line. The figure refers to the width in units of type of the phrase. For 

efficiency in reading, keep trying until you can see all the phrases in one 

fixation. 

 

Useful Book-Centred Exercises Which Develop Conceptual Phrase 

Reading 
 

i. The Divided Line Reading 

This is a simple but highly effective method of developing your 

mechanical reading ability. The exercise specifically develops in you 

smooth eye sweeps across the page while you read segments of written 

prose. 
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 Read the passage below in less than one minute allowing your eyes to 

focus only once on each segment that comes within each vertical line that 

divides the whole page. 

 Most slang words are used more in speaking than in writing. For 

reason, few of them can be found in dictionaries. Most Americans know 

about 10,000 to 20,000 words. About 1,000 to 2,000 of these words are 

slang. However, slang words are among those used most often. Slang 

words are made up by special groups such as workers, students, and 

musicians. They are used to describe a new object, experience, or idea. At 

first only the member of the special groups understands the slang words. 

Later, some of the slang words are used by other people. 

 Slang words are popular for a time and then they are usually forgotten 

and not used much. Students studying English as a foreign language 

should be very careful about learning slang words. Generally it is better 

not to learn very many. 

 For further practice, take any light novel or your course book and in 

pencil draw two vertical lines so that they divide each line of print into 

three equal segments. As usual, you must try and read the entire page, 

allowing your eyes to focus only once on each segment. 
 

ii. Clustering  

This is another form of mechanical reading that will enable you read 

meaningful clusters of words. Clustering is specially designed to help you 

think and understand the groups of words you red a glance. 

Read the paragraph below first slowly, then fast. Concentrate on 

the entire area within each encircling line only. Determine the idea or 

combined meaning of each cluster of words. Reread the paragraph two or 

three times but faster than before. 
 

Extract 84  
PASSAGE 

As you practice phrase reading you must keep in mind that 

phrases are in most cases the smallest units of meaning that 

deserve your time and attention. A single word' has meaning 

only in relation to the other words around it. Occasionally 

you may have to analyze an individual I phrase but your goal 

should be to immediately reassemble it into a meaningful 

unit of thought. 

BRIM Inc. (1970) Seven Reading Strategies. 
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iii.  Dotting  

Is yet another technique of improving your conceptual phrase reading. It is 

similar to clustering because meaning is obtained from phrases. However, 

your concentration will be on the dots put in the centre of, and above the 

phrases. While you read, pause on each dot, and try to see the entire 

phrase beneath it. 

 

Extract 85  

PASSAGE 

 

You can* prove to you*rself the importance of 

phrase* reading by notic*ing the speech* patterns of 

sp*eakers who ar*e easy to lis*ten to. Notice* that 

they co*nvey their m*eaning by p*ausing between 

imp*ortant ideas. Reading a w*hole phrase during 

each*eye pause makes for better*understanding of 

material and enables you to expand reading rate 

beyond that*possible in word-by*Nord reading. 

Phrase r*eading is thus th*e key to effi* cient silent 

*reading. 

 

BRIM, Inc. (1970) Seven Reading Strategies. 

 

Reading Rate: Calculation, and Improvement 

The goal of mechanical phrase reading is increased reading rate, con-

centration and comprehension. You must not only try to read fast, you 

must also think fast and understand substantially the ideas expressed by 

the writer. One way of knowing how well you are improving is to 

regularly keep record of your reading rate. 

 You can compute your reading rate in words-per-minute, using the 

following formula. 

(Pages read) x (words-per-page) 

reading time in minutes 

 

= Words-per-minute. 
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 For example, open to any page of your text. Record the time you start 

reading. Note also the time you get to the end of the text. Indicate the 

number of minutes and seconds accurately. To calculate the number of 

words on the page, count the number of words in the first three lines and 

finally divide by three. Multiply the figure you get by the number of lines 

on the page. You will then obtain your reading rate by dividing the 

number of words by the time (number of minutes and seconds) you spent 

while reading the page. 

 Your performance in terms of comprehension scores or the quality of 

the brief summary you can produce at the end of the reading will 

determine your overall reading efficiency. 

 Through constant practice of the series of exercises on mechanical 

phrase reading, you will not only improve your reading rates, you will also 

gain the desired skills and become an expert reader, an all time achiever in 

your academic pursuits. 
 

Summary 

Mechanical (book-centred) reading is a strategy for improving reading 

and comprehension rates. The process is to derive meaning from more 

than one word during each eye sweep which also results in speeding up 

the assimilation of ideas. Series of exercises are involved in the art of 

developing mechanical reading. They include (a) the visual eye-swing 

and the visual eye-span which widen the reader's eye span, smoothen his 

swings from one phrase to another and improve his perception; and (b) 

the conceptual level exercises such as clustering, divided line reading 

and dotting which lead to your awareness of larger units of meaning. 

With constant - practice and ultimate competence, you should be able to 

read and comprehend texts at a rate ranging from 300 to 1,000 words 

per minute. 

 

Post-Test 

1.  Open your text to the exact page as you did under pretest and 

answer the six questions under (4). 

2.  Record the times you start and stop. Is there any significant 

difference in the time you have spent? What is your present 

reading rate? 
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3.  Get a copy of "Faster Reading Through Practice" by S.O. Unoh 

and go through as many exercises as possible to improve your 

reading and comprehension rate. 
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